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ABSTRACT 
Understanding the Impact of Transition or Change via an Event in Emerging 
Adults Lives Through Art making with a Transpersonal Lens 
Marilyn Elizabeth Bruno BFA 
Betty Hartzell Ph.D., ATR-BC, LPC 
 
 The challenges of the developmental period of emerging adulthood, ages 18-25 
may be the lack of meaning and purpose, possibly resulting in depression and or lack 
of direction in their lives. A phenomenological design was used in order to 
understand how healthy emerging adults found meaning and purpose in their lives 
from a significant event(s) that led to transition or change, and what impact this event 
had. The subjects were asked to draw their significant event(s) and attempted to 
understand the event through a transpersonal lens. The researcher attempted to answer 
the following research questions: In what way did the significant event(s) have an 
impact on the subjects’ lives? Did the artwork help the subjects’ to understand the 
meaning behind the event? The objectives of this phenomenological study were to 
explore the subject’s lived experience of transition or change through a significant 
event and what this event meant in their lives through artwork.  
This study included two participants. Participant one was an Asian-American 
male age 24, and participant two was a Caucasian female also age 24. The subjects’ 
were asked to draw about a significant event that led to transition or change. The 
subjects’ artwork represented religious and or relational significant events. Both of  
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the subjects went through a period of anxiety, doubt, and fear in their lives before 
their significant event took place. It appeared natural for the subjects to assign 
meaning to their chosen events in order to make sense of the change. The results 
implied that creating artwork helped the subject’s to remember the event easier, tell 
the story of the event by referring back to the picture, and the artwork brought forth 
unconscious elements around the event as well. The findings may suggest that 
emerging adults may benefit from discussing how they make meaning in their lives 
because they are at the age where they are laying their life’s foundation and making 
important decisions for adulthood.  
Based on the identified limitations of the study, the small number of subjects, the 
limited age range, and lack of Native American, African American or Hispanic 
subjects could be addressed in a future study. Recruiting a more diverse group of 
subjects may provide additional support for the major themes in this study. A study 
that possibly focuses on more research involving psychopathology between 18-25 
years of age may be beneficial in understanding important issues and what direction 
to take therapy. Another study could focus on how male and female subjects differ 
when creating meaning in their life. What aspects of life do males find meaningful 
and what aspects of life do females find meaningful. A study that compares the two 
sexes may be beneficial. 
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CHAPTER I. INTRODUCTION 
 
The purpose of this phenomenological study is to understand how healthy 
emerging adults found meaning or purpose in their lives from a significant event (s) that 
led to transition or change, and what impact this event may have had. The subjects will be 
asked to draw their significant event (s) with an attempt to understand it through a 
transpersonal lens. The challenges of the developmental period of emerging adulthood 
may be the lack of meaning and purpose, possibly resulting in depression and or lack of 
direction in their lives. This challenge is defined by Berry (2004) as a growing problem in 
the United States. Developmental theories addressing this transition, also called emerging 
adulthood, are few, and fewer yet are theories addressing mental health or 
psychopathology during this period (Berry, 2004). According to Arnett (2000), 
demographic changes in the timing of marriage and parenthood in recent decades have 
made a period of emerging adulthood typical for young people in industrialized societies. 
Postponing these transitions until at least the late twenties may leave the late teens and 
early twenties available for exploring various possible life directions (Arnett, 2000).  
The word transpersonal literally means beyond (or through) the personal. It refers 
to experiences, processes and events in which our normal limiting sense of self is 
transcended and in which there is a feeling of connection to a larger, more meaningful 
reality (Daniels, 2005). For many people, religious or spiritual experience is seen as 
central to the transpersonal agenda, although the transpersonal can also be about 
extending our concern for other people, humankind in general, life, the planet, or nature. 
For the purpose of this study religion is defined as: “a collective system of spiritual 
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beliefs and practices with an emphasis on organization. For example, Roman Catholic, 
Lutheran, Presbyterian, Christian, Episcopal etc.” (Daniels, 2005 p.306). 
For the purpose of this study spirituality is defined as: an appreciation of intangible yet 
meaningful aspects of our lives. The intangibles may be values such as, love, truth, peace, 
God, a life force, interpersonal connections, or perhaps a sense of transcendence (Germer, 
Siegel, & Fulton, 2005 p. 23).  
The term ‘transpersonal’ therefore has greater scope than the more widely used 
concepts of ‘religious’ or ‘spiritual.’ Transpersonal psychology involves the 
psychological investigation of transpersonal experiences, processes and events (Daniels, 
2005). Because the transpersonal involves much more than the phenomena of religion, 
transpersonal psychology is not the same as the psychology of religion (Daniels, 2005).  
Transpersonal theory proposes that there are developmental stages beyond the 
ego, which involve experiences of connectedness with phenomena considered outside the 
boundaries of the ego. In healthy individuals these developmental stages can bring about 
the highest human qualities, including altruism, creativity, and intuitive wisdom 
(Kasprow & Scotton, 1999). Until very recently mainstream psychotherapeutic systems 
have largely ignored spiritual and religious experiences, except as sources of 
psychosocial support (Kasprow & Scotton, 1999). Ultimately, the goal of transpersonal 
psychology is not merely to remove psychopathology, but to foster higher human 
development. Fostering higher human development involves a deepening and integration 
of one’s sense of connectedness, whether it be with self, community, nature, or the entire 
cosmos.  
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This process of deepening the experience of connection can promote the highest 
human qualities, such as creativity, compassion, selflessness and wisdom, but for the 
unprepared individual, experiences of deep connectedness can fragment necessary ego 
boundaries and produce chaos, terror, and confusion (Kasprow & Scotton, 1999).  
Therefore, the main message of transpersonal psychology is that not all that looks like 
psychosis is mental illness. In some cases, these experiences represent developmental 
difficulties in individuals undergoing profound and important changes. In such cases, 
treatment should focus on safely supporting and guiding this process, rather than 
suppressing it. The metaphor for mid-wifery is relevant: “imagine the damage done if 
“treatment” prevented delivery” (Kasprow & Scotton, 1999).  
This thesis addresses how healthy emerging adults, ages 18-25 found meaning 
and purpose in their lives from a significant event (s) that led to transition or change and 
what impact this event had. In American culture today there seems to be a lack of 
understanding and concern for existential issues that one might address in therapy. 
According to Arnett (2001), in the “quick-fix” society in which Americans live, there 
seems to be minimal time for deeper understanding and awareness about what a person 
may be experiencing in their life and why. The time between the ages of 18-25 is often 
marked by serious decision-making and reflection about what kind of life the person 
would like to lead. Between the ages of 18-25 is not a time of adolescence, and it is not a 
time of young adulthood, but rather a time of emerging adulthood (Arnett, 2000, p.470). 
According to Arnett (2000), for most people in industrialized countries, the years from 
the late teens through the twenties are years of profound change and importance.  
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Many milestones mark the transition from adolescence to adulthood in American 
culture. All youth turning age 18 are granted new legal status as an adult. By age 21 most 
youth may legally drink alcohol, many will take their first full-time job during this 
period, and many others will begin some form of postsecondary education (Berry, 2004). 
Most will also endeavor to move out from their childhood homes and live at least semi-
independently. Apart from the many external changes that take place, internal change is 
often occurring rapidly (Berry, 2004). It is during this period that external decisions about 
careers and potential partners are made. Families and internal worldviews are formed. As 
an adolescent becomes less dependent on the structures associated with their immediate 
family’s home, they begin to form unique identities that may result in separation from 
former values, traditions, and lifestyles (Berry, 2004). In many ways this period of 
transition is characterized by a fast pace of change and exploration unlike any other 
period in life (Berry, 2004).   
There have been numerous important theoretical contributions to the 
understanding of development from the late teens through the twenties. One of the first 
well-known theoretical contributions was made by Erik Erikson (1950, 1968). Erikson 
commented on the prolonged adolescence typical of industrialized societies and on the 
psychosocial delay granted to young people in such societies (Arnett, 2000). Erikson 
seemed to distinguish, without naming, a stage that is in some ways adolescence and in 
some ways young adulthood yet not strictly either one, a time in which adult 
commitments and responsibilities are delayed while the role of experimentation that 
began in adolescence continues, and in fact intensifies (Arnett, 2000). Therefore, Erikson 
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seemed aware that calling the ages 18-24 late adolescence was not quite the perfect fit, 
which is why Arnett coined the ages 18-25 as emerging adulthood.  
This study will include three subjects who are students, ages 18-25, from Drexel 
University. The participants will be asked to draw a picture about a significant event(s), 
either current or past, that led to transition or change in their lives. The study will be a 
phenomenological investigation with semi-structured interviews and art creation. This 
category of “healthy emerging adults” will be used for the study for two reasons. First, 
the healthy emerging adult population is more likely to be able to articulate their internal 
experience more clearly than those who may be diagnosed with a mental illness. 
Secondly, the study can be used as a guide for comparison of healthy to unhealthy 
emerging adults as possible suggestions for further research. It is necessary to address 
this problem because, 1) This has not been addressed in the literature via art; 2) The 
emerging adult population is a significant population in our culture; 3) Because art 
therapy has incorporated an existentialistic direction that holds the individual responsible 
and accountable for their life, this approach may be most significantly suited for this 
population; 4) It may be important to recognize how emerging adults make meaning from 
a significant event(s) to understand the experience of transition or change and how it may 
influence future life choices. 
Parsons (1942) called adolescence the “role-less-role”, but this term perhaps 
applies much better to emerging adulthood. The “role-less-role” pertains to the constant 
change or experimentation with a particular identity, and at times the emerging adult may 
feel role-less. Emerging adults tend to have a wider scope of possible activities than 
persons in other age periods, because they are less likely to be constrained by role 
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requirements, and this makes their demographic or permanent living status unpredictable 
(Arnett, 2000). Most young Americans leave home by the age of 18 or 19 (Arnett, 2000). 
In the years that follow, emerging adults living situations are diverse. About one third of 
emerging adults go off to college after high school and spend the next several years in 
some combination of independent living and continued reliance on adults. About 40% of 
emerging adults move out of their parents home not for college, but for independent 
living and full time work (Arnett, 2000). Some remain at home while attending college or 
working or a combination of the two. Only about 10% of men and 30% of women remain 
at home until marriage (Arnett, 2000).  
School attendance is another area in which there is substantial change and 
diversity among emerging adults. The proportion of American emerging adults who enter 
higher education in the year following high school is at its highest level ever, over 60% 
(Arnett, 2000). For them, college education is often pursued in a nonlinear way, 
frequently combined with work, and punctuated by periods of nonattendance. There is 
also an emerging trend of offspring returning home after college. For those who do 
eventually graduate with a four-year degree, college is increasingly likely to be followed 
by graduate school (Arnett, 2000). Overall the years of emerging adulthood are 
characterized by a high degree of instability when it comes to living permanently in one 
location, reflecting the emphasis on change and exploration due to school or work. It is 
only in the transition from emerging adulthood to young adulthood in the late twenties 
that the diversity narrows and the instability eases, as young people make more enduring 
choices in love and work (Arnett, 2000). 
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In order to successfully and responsibly understand emerging adults experiences 
of significant event(s) and how the event(s) impacted their lives, art creation and 
interview questions will be utilized to understand how or if healthy emerging adults 
found meaning or purpose from this event and how the event has impacted their lives. 
Creating artwork about a significant event and looking at the event with a transpersonal 
lens with this population seeks to provide a sense of deeper meaning and purpose, 
understand existential issues, and provide an understanding of what direction their lives 
are going. A single transpersonal experience can change a person’s life forever. A lack of 
such experiences may underlie a significant amount of the individual, social, and global 
pathology that surrounds and threatens us (Walsh & Vaughan, 1993). Until the second 
half of the twentieth century, Western psychology recognized only a handful of states of 
consciousness, other than normal waking and sleeping states, and most of these- such as 
intoxication, delirium, and psychosis- were pathological. Now, however, research has 
demonstrated numerous alternate states, and the number and variety of recognized states 
continue to grow (Walsh & Vaughan, 1993 p.9). 
In transpersonal therapy consciousness is both the instrument and the object of 
change. The work aims not only at changing behavior and the contents of consciousness, 
but also at developing awareness of consciousness itself as the context of experience 
(Walsh & Vaughan, 1993). Transpersonal psychotherapy does not focus exclusively on 
problem solving per se. As noted in Walsh & Vaughan  (1993), as the old adage states, 
“Like the fisherman who teaches the hungry person how to fish rather than simply 
providing a fish, the therapist encourages the client to develop a variety of inner 
resources and problem-solving skills (p.161),” which may prove beneficial for the 
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emerging adult. The content of transpersonal therapy is the life experience of the client 
(Walsh & Vaughan, 1993 p. 161). Carl Jung (1961) was one of the first psychotherapists 
to recognize the value of transpersonal experience. He said, “The fact is that the approach 
to the numinous is the real therapy and inasmuch as you attain to the numinous 
experience you are released from the curse of pathology” (p. 152). From a transpersonal 
perspective, wholeness implies a harmonious integration of physical, emotional, mental, 
and spiritual aspects of well-being as well as social responsibility. While other therapies 
address physical, emotional, mental, and social concerns, the spiritual dimension tends to 
be overlooked (Walsh & Vaughan, 1993 p.162). Transpersonal psychotherapy is often 
presumed to be most suitable for relatively healthy, growth-oriented clients, such as 
emerging adults.  
It is an essential transpersonal human need to explore over time what the purpose 
and meaning in one’s life may be. The timeless existential questions of: “Who am I?” and 
“What is the purpose of my life?” can best be addressed by a psychotherapist who 
acknowledges the transpersonal or the spiritual dimensions of human existence. 
Transpersonal psychology as a field has expanded the concept of psychotherapy and has 
recognized and included spiritual human needs in its scope of treatment (Hiltunen, 2006).   
Freud’s view of reality and that of most contemporary theorists of psychotherapy is based 
on a nineteenth-century physical and biological scientific model that is too narrow to 
encompass human consciousness (Hiltunen, 2006). Consequently, certain sources of 
suffering cannot be dealt with from within a Western framework. We are faced with 
major problems that call for broadening our perspective and extending our science 
(Hiltunen, 2006). This study will be conducted to further understand how healthy 
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emerging adults find meaning and purpose in their lives from a significant event (s) that 
led to transition or change, and what impact this event had. This study will also attempt to 
investigate if drawing about a significant event(s) that led to transition or change, will 
provide a possible tool for the participant to uncover possible meanings behind the event. 
Creating artwork about a significant event(s) that led to transition or change may or may 
not assist in problem solving, and or connect with unconscious material answering 
possible existential questions and or identity issues the emerging adult may have about 
what this event meant in their lives.     
The first representation of the spiritual in art therapy in the United States was 
introduced by Florence Cane (1989). It may be that due to her early death and her sister 
Margaret Naumberg’s rise as one of the founders of dynamically oriented art therapy, 
Cane has not been widely recognized as a pioneer of transpersonal art therapy (Hiltenen, 
2006). Cane’s holistic approach to art making focused on the integration of emotional, 
mental, and physical experiences, utilizing, deep breathing among other techniques. Her 
aim was not only to bring the unconscious into conscious awareness, but also called for 
“spiritual awakening” (p.35) via art making.  
There is also a paucity of literature regarding art therapy with a transpersonal 
component. A search of the literature found few books on spirituality and art therapy 
combined. There is an abundance of literature on art therapy and transpersonal 
psychology separately but not combined. Two examples are, “Spirituality and Art 
Therapy”, the relationships between spirituality and visual art, art therapy, and 
transpersonal psychology are examined (Farrelly-Hansen 2001). And “Art and Soul.” In 
the latter there is an emphasis on the act of healing through art (Moon, 2004). Only two 
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journal articles were found among the literature describing art therapy with a 
transpersonal component.  One article described an art therapy technique called 
meditative vail paintings created by the author of the article as visual manifestations of 
her spiritual journey. The meditative vail painting method was described in the article for 
artists and art therapists who are interested in widening the scope of their projections, or 
their clients/patients projections, in order to draw imagery from beyond their personal 
body/ego consciousness (Hiltunen, 2006). The other article described transpersonal art 
therapy education. 
The de-limitations of this study were: the participants must be “healthy”, must 
attend Drexel University, and must be between the ages of 18-25. For the purpose of this 
study “healthy” will be defined as a mentally and physically stable individual who has 
insight into their life. A limitation may be that the subjects may not be self-revealing. 
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                         CHAPTER 2: LITERATURE REVIEW 
 Emerging Adulthood in the United States 
Emerging adulthood is proposed as a new formation of development for the 
period from the late teens through the twenties, with a focus on ages 18-25 (Arnett, 
2000). For many young people in industrialized societies, the years between 18-25 are 
years of significant change and importance. During this time many emerging adults 
acquire the level of education and training that will provide the foundation for their 
incomes and occupational achievements for the rest of their adult work lives. “Many 
people experience frequent change as many possibilities in love, work, and worldviews 
are explored” (Arnett, 2000 p.469). Arnett (2000) also states: 
By the end of the late twenties, many people have made life choices that have 
lasting ramifications. When adults later consider the most important events in 
their lives, they more often than not name events that occurred during this period 
of life (p.469).  
Herring (2004) suggest, while many young adults are physically mature and 
acquire the intellectual, social, and physiological skills needed for adulthood, many lack 
the financial independence to become self-sufficient adults. For example, many are living 
in their parent’s home(Herring, 2004). Emerging adulthood is a time of life when many 
different directions remain possible, when little about the future has been decided for 
certain, when the scope of independent exploration of life’s possibilities is greater for 
most people than it will be at any other period of the life cycle (Arnett, 2000). In 
agreement, Herring (2004) add: 
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Many young people have not become fully adult yet. Adulthood is traditionally 
defined as finishing school, landing a job with benefits, marrying, and parenting. 
Reasons such as not being ready for adult responsibility or perhaps not being 
allowed, to do so may have an impact on this transition.  The life events that make 
up the transition to adulthood are often accompanied by a sense of commitment, 
purpose and identity (p.1).  
Culture also influences structure and sometimes limits the extent to which 
emerging adults are able to make use of their late teens and twenties in this way. Not all 
young people in this age bracket are able to utilize these years for independent 
exploration. Emerging adulthood is a period in the life cycle that is culturally constructed 
(Arnett, 2000).  
According to Nicole Zarrett and Jacquelynne Eccles (2006) “There are major 
developmental changes and challenges associated with the period of adolescence, as 
youth acquire and consolidate the competencies, attitudes, values, and social capital 
necessary to make a successful transition into adulthood” (p.13). As late adolescence 
move into emerging adulthood around the age of eighteen (often on completion of high 
school), their choices and challenges shift to include decisions about education or 
vocational training, entry into transitions within the labor market, moving out of the 
family home, and sometimes marriage and parenthood (Zarrett & Eccles, 2006). 
Although early adolescence has gained much attention by researchers as a period of 
major distress, recently late adolescence has become a period of concern among 
developmental researchers and youth advocates (Zarrett & Eccles, 2006).  
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Developmental Issues 
After searching the literature it appeared that several authors and theorists agreed 
the time period between 18-25 years old utilized the terms late-adolescence and young 
adulthood interchangeably. For the purpose of this study emerging adulthood, young 
adulthood, and late-adolescence will be used interchangeably.  
Newman and Newman (2006) address this age period between ages 18-24 as late-
adolescence and do not consider age 25 to be included in this age bracket, as does Jeffery 
Arnett (2000). Arnett (2000) titles the stage between ages 18-25, the stage of emerging 
adulthood. Newman and Newman (2006) and Jeffery Arnett’s (2000) theories of this age 
bracket seemed to overlap and have some similarities. Arnett (2000) seemed to notice 
that this stage of development was prolonged for some young adults in industrialized 
societies. Similarly, Newman and Newman (2006) seemed to see this stage as an 
extension of adolescence in general. Shulman, Blatt, and Feldman (2006) add, when 
emerging adults are taking their initial steps into the adult world, young people are 
expected to explore possibilities, set goals, and make some preliminary choices and 
commitments for adult living. Recent studies however, consistently indicate that a 
growing number of young people have difficulties in making this transition to pursuing 
personal aspirations, and may feel lost (Shulman et al., 2006).  
On the other hand Erik Erikson (1902-1994) built on Freud’s psychoanalytic 
theory in three ways. First, he expanded on Freud’s stages of development. Freud 
emphasized childhood and proposed that personality is formed by approximately age 
five. Erikson suggested that personality continues to develop over a persons entire life 
span in a succession of eight stages (Erikson, 1982). Erikson’s second elaboration on 
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Freudian theory was to place greater attention on the ego rather than the id. Erikson 
viewed the ego as an independent part of the personality; it is not dependent on or 
controlled by the id. Third, Erikson recognized the impact of cultural and historical forces 
on the personality (Schultz &Schultz, 2005). He argued that people are not controlled 
entirely by innate biological factors at work in childhood, although they are important, 
they do not give the complete explanation for personality development (Schultz & 
Schultz, 2005).  
 Newman and Newman (2006) expanded further on Erik Erikson’s stages of 
development. According to Newman and Newman (2006) the developmental tasks for 
this age bracket include: autonomy from parents, gender identity, internalized morality, 
and career choice (p. 347). The psychosocial crisis includes: individual identity versus 
identity confusion. The central process includes: role experimentation (p.347). The prime 
adaptive ego quality and the core pathology include: fidelity to values and ideologies and 
repudiation (p.347). Later adolescence may also deal with the challenges of a social life, 
which may include: unwanted sexual attention, binge drinking, and sexual transmitted 
diseases (p.347). Sturdevant and Spear (2002) also point out that cognitive maturity and 
establishment of a separate identity are important to the emerging adult as well (p.s30).  
In developmental tasks of the late adolescent, achieving 1) a psychological sense 
of autonomy from one’s parents must be understood as a “multidimensional task” that is 
achieved progressively over the span of later adolescence and early adulthood (Newman 
& Newman, 2006 p. 349). Autonomy is the “ability to regulate one’s own behavior and to 
select and guide one’s own decisions and actions without undue control from or 
dependence on one’s parents” (Newman & Newman, 2006 p.349). Autonomy requires a 
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person to have his or her own thoughts, opinions, emotions, and actions. Autonomy also 
involves a psychological sense of confidence about one’s unique personal perspective on 
life and an ability to express opinions and beliefs that are different from one’s parents 
(Newman & Newman, 2006).  
The next developmental task is 2) gender identity, which refers to developing a 
set of beliefs, attitudes, and values about oneself as a man or women in various areas of 
social life, including intimate relations, sexual orientation, family, work, community and 
religion (Newman & Newman, 2006). Beaty (2002) adds, one characteristic that seems to 
set young adults apart from children and adolescents is their greater awareness of 
morality. Internalized morality consists of “primarily internalizing parental standards and 
values, recognizing the difference between right and wrong, and learning to control one’s 
behavior in anticipation of its moral consequences” (Newman & Newman, 2006 p. 358). 
Finally, 3) late-adolescents explore the distinction between social conventions and moral 
issues. Behaviors that may have been viewed as moral issues during childhood may be 
reevaluated as social conventions. Some aspects of one’s childhood morality must be 
dissolved and restructured to meet the anticipating demands of adulthood (Newman & 
Newman, 2006 p. 358).   
In his exposition of the concept emerging adulthood, Arnett (2000), following the 
ideas of Erikson (1968), suggested that these behavioral instabilities might be understood 
as part of a process of identity exploration (Shulman et al., 2006). McLean (2005) agrees 
with Arnett (2000) in that “Identity development is one of the major psychosocial tasks of 
late adolescence and has important implications for healthy psychological development 
throughout the life course” (p.683). McAdams (1993, 2001) proposed that identity is a 
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life story, which begins to be formed in late adolescence (p.683). Identity formation 
involves experimenting with various life possibilities with regard to love, work, and 
worldviews and gradually moving toward making lasting decisions. The dialectic 
between taking on adult responsibilities, “making something with your life” and creating 
an “initial life structure,” versus keeping options open and avoiding commitments has 
also been described by Levinson (1978) to characterize the mode through which young 
people make their entrance into the adult world (Shulman et al., 2006). At the one 
extreme, there are young people who at an early phase make strong commitments and 
start building what they hope will be a stable and enduring life structure. At the other 
extreme, there are young people who devote themselves primarily to exploration. They 
lead a transient life, changing jobs, residencies, and personal relationships (Shulman et 
al., 2006). 
 Later adolescents begin to view themselves as “moral beings whose actions have 
implications for the well-being of others. They make moral commitments and judge their 
behavior and the behavior of others according to new moral standards” (Newman & 
Newman, 2006 p.358). Finally, late adolescents are also faced with choosing an 
occupation that sets the tone for one’s early adult lifestyle. “The world of work 
determines one’s daily routine, including the time one wakes up, daily activities, 
expenditures of physical and mental energy, and conditions for both immediate and long-
term rewards” (Newman & Newman, 2006 p. 361). Career choice is influenced by six 
major factors: individual factors, psychosocial emotional factors, socioeconomic factors, 
societal factors, familial factors, and situational factors (p.362). “Of the six types of 
factors high school and college students reported that the individual factors, such as 
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abilities, achievement needs, attitudes, and self-expectancies, most strongly affected their 
career decision making” (Newman & Newman, 2006 p.362).  
In addition to identity formation, Carl Jung (1921) coined the term “persona,” 
which means, “the person-as-presented, not the person-as-real” (Stein, 1998). The 
persona is a psychological and social construct, which people utilize for a specific 
purpose. Jung (1921) chose the term for his psychological theory because it has to do 
with playing roles in society (Stein, 1998). He was captivated by how people play 
particular roles, adopt a conventional collective attitude, and represent social and cultural 
stereotypes rather than assuming and living their own uniqueness. This is certainly a 
well-known human trait (Stein, 1998), especially around the time of emerging adulthood. 
“Many psychiatric and psychological studies have shown that the human personality is 
not simple but complex, it can be shown to split and to fragment under certain conditions, 
and that there are many sub-personalities within the normal human psyche” (p. 112)  
Furthermore, people are usually sensitive to other people’s expectations and 
particular milieus such as families, schools, and workplaces all require a specific attitude 
or persona (Stein, 1998). Jung (1921) found two aspects of the persona: 
“In accordance with social conditions and requirements, the social character is oriented 
on the one hand by the expectations and demands of society, and on the other by the 
social aims and aspirations of the individual” (p.115). The first, the expectations and 
demands of the milieu, includes such requirements as being a certain kind of person, 
behaving appropriately according to the social rules of the group, and often believing in 
certain truths about the nature of reality. The second source includes the individual’s 
social ambitions (Stein, 1998). Shulman et al., (2006) suggested emerging adults might 
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experience “divided lives” or experiencing aspects of youth and adulthood 
simultaneously, which may also correlate with Jung’s (1921) persona theory. Jung (1921) 
suggests there is within the ego two contradictory states, a need for separation and 
independence on the one hand, and a need for relationship and belonging on the other 
(Stein, 1998). Objectively, people all need other people in order to live physically and 
psychologically.  
Miller (1999) claimed that although external factors influence this stage of 
development, internally this transition is more subtle and complex. In order to make the 
transition from late adolescent to young adulthood, a young person has to begin to feel 
that he or she is an adult. Young people have to find their place in new structures, 
different from family and school, and to learn to tolerate a new kind of authority and 
discipline (Shulman et at., 2006).  
For the adolescent, secure parental attachments have been conceptualized as 
providing a source of security and support as the adolescent negotiates the numerous 
transitions and challenges of this developmental period (Shulman et al., 2006). Among 
early and middle adolescents, secure parental attachments have been found to buffer life 
stress and to be associated with positive self-worth and low levels of depressive 
symptoms (Kenny & Sirin, 2006). Among college students, secure parental attachments 
have been positively associated with college adjustment, assertiveness in social 
relationships, enhanced resources for coping with stress, and career exploration and 
commitment (Kenny & Sirin, 2006).  
Miller (1999) suggested that the gradual internal changes necessary in order to 
feel genuinely able to embrace adulthood could be understood from a psychoanalytic 
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developmental perspective to represent the relationship with the internal parents. Miller 
differentiates between two modes of taking on an adult role, these are, “projective 
identification” and “introjective identification”. In the “projective identification” mode, 
the young person would be “jumping into the parent’s shoes” acting as an adult without 
having matured inwardly. Defining oneself as an adult is then based on taking over the 
identity of the parent. Miller further notes that these immature tendencies include 
unrealistic expectations about self, others, and work, and that likely lead to difficulties in 
work and relationships.  
In contrast, the “introjective identification” mode involves a gradual taking on of 
other’s qualities, examining what is realistic and appropriate for oneself and what has to 
be discarded (Shulman et al., 2006). In this way, the development of the separate mature 
identity is on the same level as the reality principle, learning what to choose and what not 
to choose from the outside world (Shulman et al., 2006).  
Arnett (1998) noted that although studies of college students are plentiful, 
research has largely ignored the decade of the twenties, despite recent evidence 
suggesting that the years from 18 to 25 are characterized by “considerable stress and 
engagement in high-risk behaviors” (p.62). “After college graduation, stress may increase 
as relationships with friends and family change and opportunities for participation in peer 
and educational activities shift from school to the community and workplace” (Kenny & 
Sirin, 2006 p.62). Culturally prescribed pressures for career choice and entry and 
financial independence also begin to increase. In conjunction with the transitional 
stressors of the emerging adulthood years, feelings of loneliness and depression can arise, 
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with the median age of onset for depression occurring during the twenties. Kenny & Sirin 
(2006) state the following:  
Approximately 25% of late adolescents and young adults have experienced a 
major depressive episode, with a one year prevalence rate of approximately 3% 
occurring across the 18 to 29 year old age group. This is a particular concern 
because the experience of a major depressive episode during the emerging adult 
years presents a substantial risk for the recurrence of depression in later years 
(p.62).  
Toward the end of adolescence or beginning of young adulthood, young people 
are challenged by increasing demands to take additional steps toward becoming as adult. 
Without having matured inwardly and combined with latent vulnerabilities, young people 
may end up adopting what may seem to them as an adult role (Shulman et al., 2006). 
According to Berry (2004), “depression grows out of a persistent alteration in perception 
of the individual who has developed an inferiority complex because of failure to mature 
into successful roles in the community” (p. 61). It can be expected such “pseudo-adults” 
will have limited ability to deal with difficulties and losses and may collapse or get 
“stuck.” In contrast, moving into an adult role following an inner “negotiation” between 
different motivations and between self and other representations will probably result in a 
more mature and competent stand in the adult world (Shulman et al., 2006).   
Physical and Biological Changes 
During early adolescence, youth experience major changes in the shape of their 
bodies, an increase in hormones, and changes in brain architecture (Zarret & Eccles, 
2006). Another major biological change during this time between puberty and young 
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adulthood is in the frontal lobes of the brain, responsible for such functions as self-
control, judgment, emotional regulation, organization, and planning (Zarret & Eccles, 
2006). These changes in turn drive major shifts in adolescent’s physical and cognitive 
capacities and their social achievement-related needs. During early adolescence, the 
primary task consists of managing these biological and cognitive shifts and the following 
influences these have on behavior, mood, and social relationships  (Zarret & Eccles, 
2006). How youth cope with these changes will ultimately influence their well-being in 
later adolescence as numerous additional tasks are imposed on them (Zarret & Eccles, 
2006). 
Cognitive Development 
According to Beaty (2002), for most people, the process of achieving mature 
cognitive intellectual development occurs during the young adult years. Cognitive skill 
development over the adolescent years allows youth to become increasingly independent 
of managing their own learning and problem solving while also facilitating their identity 
formation and maturation of moral reasoning (Beaty, 2002). There are distinct increases 
in adolescents’ capacities to think abstractly, consider multiple dimensions of problems, 
process information and stimuli more efficiently, and reflect on the self and life 
experiences (Zarret & Eccles, 2006). The successful development of these cognitive 
skills relates to youth’s ability to plan their life, an important skill for successful pursuit 
of educational and occupational goals. It has also been linked with adolescents’ greater 
investments in understanding their own and other’s internal psychological states and the 
resulting behavioral shift in focus on their developing close and intimate friendships 
(Zarret & Eccles, 2006). As young people consider what possibilities are available to 
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them, they are more capable of reflecting on their own abilities, interests, desires, and 
needs. 
Overall, youth are able to come to a deeper understanding of the social and 
cultural settings in which they live. Research has found an increase in youth’s 
commitments to civic involvement when such cognitive developments are paired with 
pro-social values and opportunities to think and discuss issues of tolerance and human 
interaction with others (Zarret & Eccles, 2006). In a culture that stresses personal choice 
in life planning, these concerns and interests set the stage for personal and social identity 
formation and ultimately influence educational, occupational, recreational, and marital 
and family choices (Zarret & Eccles, 2006). 
Some of the characteristics of adult cognition that make it different from child or 
adolescent cognition are: increased flexibility, improved problem solving, and better 
ability to engage in abstract (hypothetical) thinking (Beaty 2002, p.9). Jean Piaget (1963) 
has provided a well-known theory of cognitive development that begins with infancy and 
ends during the adolescent/young adult periods. Piaget’s (1963, 1964) fourth and last 
stage is known as Formal Operations and emphasizes both problem solving and 
hypothetical reasoning. In an attempt to further broaden Piaget’s (1963) cognitive 
developmental theory into the adult years, Arlen (1975) has identified young adults and 
older adults as either “problem solvers” or “problem finders” (p.10). Although the 
problem solvers’ abilities are quite similar to those demonstrated by formal operational 
thinkers, problem finders might represent a higher level of cognitive/intellectual 
development (Beaty, 2002). Problem finders thinking strategies are characterized by 
divergence, creativity, and the ability to discover innovative methods of solving new 
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problems (p.10). In contrast, problem solvers tend to be more convergent and focus on 
the correct solution to a problem or the right answer to a question.  
Psychosocial Issues 
Later adolescents are pre-occupied with questions pertaining to their essential 
character in much the same way that early school-age children are preoccupied with 
questions about their origin (Newman & Newman, 2006). In their effort to define 
themselves, later adolescents must take into account the bonds that have been built 
between them and others in the past as well as the direction they hope to take in the future 
(Newman & Newman, 2006). “Identity serves as an anchor point, providing the person 
with an essential experience of continuity in relationships” (p.369).  
The structure of identity has two components: content and evaluation. The content 
includes what one thinks about, values, and believes in, and the traits or characteristics by 
which one is recognized and known by others (Newman & Newman, 2006). Erikson 
(1968) suggested that identity was achieved by finding one’s sense of direction with 
respect to “significant roles and values, especially vocational decisions, political and 
religious ideologies, sexual expression, and gender role or interpersonal values” (p. 370). 
In many measures of identity formation, these domains comprise the foundational content 
areas (Newman & Newman, 2006).  
Later adolescents may also evaluate their commitment to their religion, consider 
religious conversion, or experiment with different rationales for moral behavior. As long 
as no laws are broken in the process of experimenting, young people have the opportunity 
to play as many roles as they wish in order to prepare themselves for the resolution of the 
identity crisis without risking serious social rejection  (Newman & Newman, 2006 p. 
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375). In agreement, McNamara-Barry and Nelson (2005) suggest, “emerging adulthood 
is characterized by heightened risk-taking behavior and self-exploration of numerous 
domains, including one’s spirituality” (p.245). Two areas of development in particular- 
religiosity and sexuality- may be especially impressionable during this period of 
maturation (Arnett, 2000).  
While religious participation (e.g. going to church, temple, or any other 
religious/spiritual affiliation on a regular basis) tends to be quite low for the typical 
emerging adult in college, they still tend to claim religious membership, and insist that 
religious beliefs are important to them (McNamara-Barry & Nelson, 2005). For most 
emerging adults, religious identity development proceeds toward achievement during the 
college years (McNamara-Barry & Nelson, 2005). As individuals transition from 
adolescence to adulthood, they become more committed to religion and their religious 
beliefs become stronger; in contrast, their attendance at religious services actually 
decreases (Lefkowitz, Gillen, Shearer, & Boone, 2004). Whereas religious practices may 
have been taught by family while living at home, once away at college, individuals may 
have more opportunities to explore different religions and beliefs (Arnett, 2000).  
In relation to McNamara-Barry & Nelson (2005), Fowler (1997) suggested, 
“Individuals develop in their faith through a series of stages throughout their life and 
emerging adulthood tends to be the period, which individuals are in the process of 
separating their identities from their world-views, and “demythologizing” their 
experiences” (p.246). Over the course of one’s higher education, commitment to religious 
beliefs declines and a third of college students become less attached to their religion 
(McNamara-Barry & Nelson, 2005).  
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Arnett and Jensen (2002) specifically found that individuals placed great 
importance on thinking critically about spiritual issues rather than accepting an existing 
belief in its entirety. Emerging adulthood may best be characterized as a time during 
which young people question the beliefs in which they were raised, place greater 
emphasis on individual spirituality than affiliation with a religious institution, and pick 
and choose the aspects of religion and spirituality that suit them best (McNamara-Barry 
& Nelson, 2005).   
In terms of sexuality, individuals are more likely to be sexually active in emerging 
adulthood compared to high school, but they are also less likely than younger individuals 
to use condoms (Arnett, 2000). In addition, college students feel more accepting of casual 
sex and feel less guilt about sex than do younger individuals (Lefkowitz et al., 2004). The 
quality of love and dating are different during emerging adulthood than they are during 
adolescence, with more emphasis on sexuality as it relates to developing one’s own 
identity (Arnett, 2000). Religiosity and sexuality are also closely related to each other, in 
that religion potentially influences a range of decisions about sex-related issues such as 
abstinence, birth control, and abortion (Lefkowitz et al., 2004).  
During emerging adulthood, attitudes about sexuality may develop and congeal, 
and thus religiosity has important implications not only for sexual behaviors, but also for 
sexual attitudes. Individuals who are not currently sexually active may develop attitudes 
during emerging adulthood about sex, HIV, and condoms that have the potential to 
influence their future sexual and contraceptive behaviors, whether marital or non-marital 
(Lefkowitz et al., 2004). Research generally has found that individuals who attend 
religious services more frequently are less likely to be sexually active, have fewer sexual 
          26 
partners and less frequent sexual intercourse and, if sexually active, are less consistent 
contraception users (Lefkowitz et al., 2004). Similarly, studies of sexual attitudes have 
revealed that individuals who attended religious services more frequently had more 
conservative attitudes about sex. Religious attitudes may be particularly important for 
emerging adults because these individuals are in the process of exploring new 
worldviews (Arnett, 2000).  
The more maladaptive resolution of the crisis is identity confusion. Newman & 
Newman (2006) state: 
Young people in this position are unable to make a commitment to any single 
view of who they are. They may be confronted by opposing value systems or by a 
lack of confidence in their ability to make meaningful decisions (p.373).  
Individuals with identity confusion have been shown to have low self-esteem; 
they are more likely than individuals with a clearer self identity to be influenced by peer 
pressures toward conformity, and they approach problem solving with tendencies toward 
procrastination and avoidance, which contribute to difficulties in adjusting to the college 
environment (Newman & Newman, 2006). Young people with role confusion tend to be 
less conscientious, more likely to experience negative emotions, and can be more 
disagreeable (Newman & Newman, 2006). They are generally not outgoing; rather, they 
describe themselves as self-conscious and likely to feel depressed. Their relationship with 
their parents tends to be distant or rejecting (Newman & Newman, 2006 p. 373).  
Difficulties in resolving earlier psychosocial crises- especially conflicts related to 
Erikson’s (1968) stages of Autonomy versus Shame and Doubt and Initiative versus 
Guilt, may leave some young people with deficits in ego formation that interfere with 
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self-assertiveness that is necessary in the process of identity achievement (Newman & 
Newman, 2006 p.373).  
 Later adolescents experiment with roles that represent the many possibilities for 
their future identities. They may think of themselves in a variety of careers in an effort to 
anticipate what it would be like to be members of specific occupational groups (Newman 
& Newman, 2006).  They may take a variety of summer jobs, change their college major, 
read extensively, and daydream about success in several occupations. “They consider 
whether or not to marry or date, and they begin to define the ideal qualities they are 
looking for in a long-term intimate partner” (p.375). Dating is one form of role 
experimentation; it allows for different self-presentation with each new date (Newman & 
Newman, 2006).  
 Following role experimentation is fidelity to self and others and repudiation of 
certain values, beliefs and roles. “Fidelity is closely connected with the notion of 
commitment” (p.379). In later adolescence, the ego strength of fidelity refers to “the 
ability to sustain loyalties freely pledged in spite of the inevitable contradictions and 
confusions of value systems” (Newman & Newman, 2006). Fidelity may be fostered by 
identification with inspirational role models or by participation in meaningful institutions. 
“Fidelity to values and ideals provides evidence of a reflective person who has taken time 
to struggle with opposing views and to select those that best reflect his or her personal 
convictions” (Newman & Newman, 2006 p.379), in other words to making meaningful, 
thoughtful decisions about ones life. McLean (2005) agrees with Newman & Newman 
(2006) in that “meaning making is a kind of casual logic used to integrate experiences, 
which emerges as late adolescents begin to think about creating their life stories in order 
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to explain how a past event led to or influenced another event or aspect of the self” 
(p.683). Since emerging adulthood seems to be full of “disruptive episodes,” the sense of 
meaning making naturally may be heightened.  
The emergence of fidelity provides a channel for desires and drives, guiding this 
energy toward maintaining values and ideals. It also creates a bond of belonging with 
others who share the same loyalties (Newman & Newman, 2006). At the same time, 
fidelity in the individual strengthens the society by calling on those who share a common 
set of values to maintain and support basic institutions, such as religious organizations, 
political parties, educational institutions, and social service agencies (Newman & 
Newman, 2006). 
The contrary side of fidelity is repudiation. Repudiation refers to “rejection of 
certain values, beliefs, and roles” (p.379). In the diverse and pluralistic society of the 
United States, some degree of repudiation may be necessary in order to create an 
integrated identity (Newman & Newman, 2006). A person cannot absorb all ideologies 
and roles; each commitment brings some ‘boundaries to one’s values and limits one’s 
investment to a certain vision of the future self’ (p.379). Repudiation can serve as a 
mechanism for intergenerational change (Newman & Newman, 2006).  
Erikson (1982) states that in extreme cases, “repudiation results in a hostile 
rejection of all ideas, values, and groups that do not adhere to one’s own beliefs. It fosters 
a rigid worldview that does not admit to the contributions of others’ ideas” (p.380). The 
roots of aggression, prejudice, and terrorism lie in the formation of repudiation  (Newman 
& Newman, 2006). The energy of youth that can mobilize noble, courageous acts of 
          29 
fidelity can also form around hate, turning against people in acts of violence (Newman & 
Newman, 2006). 
During later adolescence the challenges of a social life begin to occur. Most 
young people find ways to begin to separate themselves out of the complacent family 
routines. In the process of forming a personal identity, young people are likely to be 
surrounded by people who are like themselves and have not yet settled on a definitive set 
of values and beliefs to which they are willing to commit (Newman & Newman, 2006). 
In this social context, some young people become “greedily self-absorbed; others become 
enthusiastically ideological; yet others become depressed and confused”  (Newman & 
Newman, 2006 p.380). Galambos, Barker and Krahna (2006) suggest that social support 
is especially important in late adolescence because it is consistently related to 
psychological well-being through its ability to shield the individual from the negative 
effects of stress (p.352).  
Identity theorists have labeled variables such as gender and age as “master 
statuses” that may modify the meaning of roles (Friedman & Weissbrod, 2005 p.318). An 
important question regarding gender is whether emerging adult men and women differ in 
their commitment to work and family. It is important to answer this question in order to 
understand their identity structure with regard to work and family. Past research on the 
relationship between gender and work and family commitment has led researchers to 
draw different and conflicting conclusions. Wiley (1991) suggested that work identity 
tends to be more essential to the self for men than for women and that family identity 
tends to be more prominent for women than for men (Friedman & Weissbrod, 2005). 
Studies of work and family commitment among college students and working adults have 
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demonstrated that men tend to score lower than women on measures of role salience for 
the home and family (Friedman & Weissbrod, 2005). Greene and Wheatley (1992) found 
that, among individuals age 18-21, “more women than men anticipated marriage and 
parenthood and that woman anticipated being married and having children at younger 
ages than did men” (p. 318-319). Super and Nevil (1984) found that male high school 
students were more committed to work than to family roles. Friedman & Weissbrod 
(2005), Greene and Wheatley (1992), Munson (1992), and Super and Nevil (1984) all 
display research findings to support that young adult females seem to be more committed 
to family roles than young adult males.  
In addition, Biebly and Biebly (1989) found that married women employed 
outside the home identified more with family than with work, but the opposite was true 
for married men. However, women identified with work as strongly as men did, and men 
identified with family almost as strongly as women when women and men had similar 
work statuses, work experiences, and household responsibilities (Friedman & Weissbrod, 
2005).  
Neville and Super (1988) found that “undergraduate women were more 
committed to both work and home than undergraduate men were” (p.319). In 
disagreement, studies of undergraduate, graduate, and medical students have found no 
differences between men and women in their commitment levels to work and family 
(Friedman & Weissbrod, 2005). Spade and Reese (1991) found undergraduate men and 
women to have equally strong commitments to both work and family life; however, 
women seemed to place more importance on household roles, and they expected to be 
employed fewer hours than men did (Friedman & Weissbrod, 2005). 
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Willinger (1993), who studied male college seniors in 1980, 1985, and 1990, 
found that “men’s acceptance of their own involvement in family roles increased over 
time, whereas the importance of the work role did not change” (p.319). This suggests that 
men may be converging with women regarding family roles as women converge with 
men on work roles (Friedman & Weissbrod, 2005).  
Similar findings have been reported for adolescents. Dennehy and Mortimer 
(1993) found that, “across high school years, adolescent girls and boys saw a career as 
equally important to them in adulthood” (p.319). Girls, however, saw marriage and 
parenthood as more important in their futures than did boys. Furthermore, the importance 
of “marriage and family increased for girls and remained the same for boys across the 
high school years” (p. 319). This suggests that women, starting as early as high school, 
may be highly committed to work and family, with no sense of needing to trade off one 
for the other (Friedman & Weissbrod, 2005).  
In addition, Friedman and Weissbrod suggest that contrary to the above findings, 
adolescent and emerging adult women believe that they can “do it all.” Whereas men 
think they are able to fulfill both work and family simultaneously. In other words, “for 
men, but not for women, the definition of spouse and parent roles may involve providing 
financial support” (p.319). For women, combining work and family appeared to lead to 
feelings of inadequacy, whereas for men, combining roles seemed to lead to increased 
feelings of self-worth (Friedman & Weissbrod, 2005).    
The idea that women must trade off between occupational and family 
commitment is reflected in less favorable cultural views of employed than of stay-at-
home mothers, including the judging of employed mothers as less dedicated to their 
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families, as less sensitive and affectionate, and as more selfish than stay-at-home mothers 
(Friedman & Weissbrod, 2005). On the contrary Covin and Brush (1991) found that, 
among their sample of undergraduate and graduate students enrolled in upper level 
business courses, both men and women reported that they would be more likely to hire a 
hypothetical female job candidate if she did not have children than if she did and more 
likely to hire a male candidate if he did have children than if he did not (Friedman & 
Weissbrod, 2005).  
In conclusion, research with emerging adults and adolescents generally suggests 
that men and women do not differ in their commitment levels to work, but that women 
still tend to be more committed to family than men are. In addition, emerging adult men 
and women do not seem to think they need to trade off between work and family 
commitment (i.e., increased work commitment does not seem to be related to decreased 
family commitment or vice versa) (Friedman & Weissbrod, 2005). “It may be that work 
commitment levels remain equal only until adult marital, parental, or work roles actually 
must be fulfilled” (p. 320).  
Understanding Meaning-Making in the Emerging Adult 
Moon (2004) suggests “many societal trends have contributed to the struggle of 
attending to events as meaningful experiences” (p.11). Increased mobility in society has 
greatly altered family life. Many adults do not live in the hometown of their parents. 
Divorce, single parenting, and blended families have become normal. Men and women 
have lost their foundation, their groundedness. Traditions seem to have lost their 
meaning, resulting in a generation of ahistorical individuals. Lacking meaningful 
connections to family traditions, individuals no longer invest ritual acts with meaning, or 
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have models for culturally based engagement in life (Moon, 2004). The result is a 
shallow view of life and a world marked by self-interest and self-gratification. The 
inability to find meaning in the events of everyday life may be understood as an 
underlying cause of drug and alcohol abuse, juvenile delinquency, mid-life crises, 
dysfunctional marriages, and those who may leave their life’s work prematurely (Moon, 
2004).  
Yalom (1980) noted that the dilemma facing human beings has two propositions 
that seem paradoxical and yet true: “ Human beings seem to have need of meaning. Yet 
there exists no meaning, no grand design for the universe, no guidelines for living other 
than those the individual creates” (p.37). People are challenged to solve problems and 
thus uncover the meaning of their life. “Each person is questioned by life; to life he or she 
can only respond by being responsible (Moon, 2004 p.37).” Meaning can be found only 
in the context of relationships, not in the isolation of the individual psyche. The “me 
first” attitude so prevalent in Western culture always leaves the individual empty in the 
end (Moon, 2004).   
In addition, McLean and Pratt (2006) propose the narrative therapy approach to 
identity development may explain meaning making further. From this perspective, 
narrative is not just a methodology but is, more importantly a construct; “It is not that the 
self is measured by assessing stories, but rather the self is a story” (p.715). This approach 
can be applied to the study of identity because it has been suggested that people have a 
narrative mode of thought, in which experiences and the self are storied into culturally 
acceptable and valued narratives that hold importance in one’s community and society 
(McLean & Pratt, 2006). One of the major characteristics of well-formed life stories is a 
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sense of meaning or integration of one’s experiences and, thus, of oneself. Researchers 
have variously defined this narrative characteristic as meaning-making, integrative 
memories, integration, exploratory processing, and accommodation (McLean & Pratt, 
2006). The common link in these different terms is the use of a form of autobiographical 
reasoning to think about a life experience. 
In a study of self-defining memories, McLean and Thorne (2003) developed a 
system of examining meaning-making, defining meaning as the report of lessons or 
insights. “Lessons are specific meanings that are often behaviorally driven and are 
applied only to similar kinds of events in parallel situations” (p.715). In contrast, 
“Insights are broader meanings that extend to other parts of the self beyond those 
indicated in the narrated event” (p. 715). Narratives that contain any kind of meaning are 
more likely to be about conflicting or tension-filled events, which suggests that Erikson’s 
(1968) reference to crisis or vulnerability is particularly important to meaning-making. 
Turning points are “Episodes in which someone undergoes a substantial change” 
(p.715). McLean and Thorne (2003) suggested that turning point memories are examples 
of the process of self development, in which the narrative construction of these turning 
point memories might be more important than what happened in the past event, because 
the construction of these narratives as major life turning points, rather than the experience 
itself, is what provides understanding (McLean & Pratt, 2006 p. 715). Turning point 
narratives are “Usually events in which one understands something new about oneself or 
faces decisions about different paths to take in life, the emphasis on self-reflection makes 
these narratives particularly well suited to examine in relation to identity development” 
(McLean & Pratt, 2006 p.715).  
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 Prior research found that adolescents self-defining memories about relationships 
and death have more meaning in them than memories about achievement and leisure 
(McLean & Pratt, 2006). It makes sense that relationship memories are central to 
meaning-making in adolescence, because relationships undergo profound transformations 
during this period. Mortality events are often about the first time one is faced with 
interpersonal, or intrapersonal vulnerability, often leading to an exploration of life and 
death, thoughts about one’s place in the world, or a reevaluation of one’s values which 
are also experiences that afford opportunities for meaning-making (McLean & Pratt, 
2006). 
As mentioned above, prior research has found that more negative or conflicting 
events are associated with more meaning. Some studies have even started from the 
assumption that negative or difficult life events provide special opportunities for 
meaning-making (McLean & Pratt, 2006). “The association between negative events and 
meaning-making may exist because disruptive events are more memorable, providing 
more opportunities for such events to be included in the life story narrative” (McLean & 
Pratt, 2006 p.716). While characteristics of narratives are important to meaning, 
individual differences in personality may also be associated with the kinds of narratives a 
person creates (p.716). More optimistic people tend to persevere with more difficult tasks 
and use more active, problem-focused coping strategies, which may be related to working 
through important or difficult events using autobiographical reasoning (McLean & Pratt, 
2006). “Meaning-making may be one way that ideology develops, as values, beliefs, and 
understandings of self, other, and the world may be consolidated and conveyed through 
meaning-making processes” (McLean & Pratt, 2006 p.716). 
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Contemporary Issues Among Emerging Adults in the United States 
Zarret and Eccles (2006) propose, “emerging adulthood has been noted as 
particularly important for setting the stage for continued development through the life 
span as individuals begin to make choices and engage in a variety of activities that are 
influential on the rest of their lives” (p. 13). As youth move into emerging adulthood 
around the age of eighteen, their choices and challenges shift to include decisions about 
education or vocational training, entry into and transitions within the labor market, 
moving out of the family home, and sometimes marriage and parenthood (Zarret & 
Eccles, 2006). Emerging adulthood has been noted as a period of major distress and 
recently emerging adulthood has become a period of concern among developmental 
researchers and youth advocates (Zarret & Eccles, 2006 p.13).     
 According to the literature, demographic, socio-cultural, and labor market 
changes have made the years between ages 18-25 more transitional than in the recent 
past. Thirty years ago, the period of emerging adulthood was considered to end 
somewhere between ages eighteen and twenty-two, at which point youth would choose 
between a narrow, easily understood set of options following high school: young adults 
chose to move into college, the labor market, the military, or decided to marry and have 
children during their early twenties (Zarret & Eccles, 2006). These well-defined 
pathways from emerging adulthood into adulthood no longer exist for most social class 
groups.  It is important to understand what resources and needs are essential for keeping 
young adults on healthy, productive pathways into adulthood. Developmental tasks of 
emerging adulthood occur in a complex set of social contexts and in both cultural and 
historical settings (Zarret & Eccles, 2006).       
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 Beaty (2002) suggests that perhaps one of the most critical issues facing young 
adults is the ability to initiate, maintain, and nurture significant interpersonal 
relationships. Seiffge-Krenke (2006) states that, in many ways, the effects of an 
adolescent’s increased demand for autonomy on the parent-child relationship parallel 
those resulting from increased demands that usually take place as he or she enters young 
adulthood. In examining the developmental path preceding young adulthood, it is clear 
that adolescents are preoccupied with the task of separating from their families of origin 
and establishment of a personal sense of identity (Beaty, 2002). Adolescents may struggle 
in establishing their autonomy while trying to maintain a relationship with their parents. 
As they become young adults, they may again find it difficult to maintain close yet 
individuated relationships with their parents as they prepare to leave the family home and 
live independently (p.864). Kenny and Sirin (2006) seem to agree with Seiffge-Krenke in 
that emerging adults may struggle during this period to separate from their parents. Over 
the past decade, attachment researchers have increased their attention to articulating the 
distinct qualities of adult-child and adult-adult attachment and describing the cognitive 
and affective processes underlying attachment across the life span (p.61). Barber (1989) 
states most Americans move out of the family home around the time they are 18 or 19 
years old. However, the residential status of young adults shows remarkable instability. 
Goldscheider and Goldscheider (1994) affirm that between 40% and 50% of young adults 
in the United States move out of their parent’s home, then return, and then move out 
again at least once in the course of their late teens and twenties. The patterns of delayed 
leaving home appear to be closely linked to socioeconomic changes, in particular to the 
rising percentage of unemployed young adults (Bynner, 2000). The diversity in leaving 
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home patterns begins to narrow only during the late twenties, when young adults begin to 
make more permanent choices related to their romantic and work lives (Seiffge-Krenke, 
2006).    
The quality of relationships between parents and their children during the 
transition from adolescence to adulthood is strongly influenced by earlier experiences. 
According to attachment theory, Bowlby (1973) suggests, “Through repeated experiences 
with attachment figures, children develop mental representations that center on the 
availability and responsiveness of others and the view of the self as competent” (p.865). 
Attachment theory also provides a close link between attachment representation and self-
assurance in the exploration of new environments or unknown situations. Individuals 
with a secure state of mind describe their relationships with their parents coherently and 
find these relationships to be valuable and influential in their lives (Seiffge-Krenke, 
2006). Dismissing individuals attempt to limit the influence of their relationships with 
parents by idealizing, derogating, or failing to remember their experiences. Preoccupied 
individuals are confused, angry, or preoccupied with the relationships.    
 Other factors to be aware of are parental attachment, self-worth, and the possible 
consequence of depressive symptoms forming in the emerging adult. Kenny and Sirin 
(2006) suggest that “over the past decade attachment researchers have increased their 
attention to articulating the distinct qualities of adult-child and adult-adult attachment and 
delineating the cognitive and affective processes underlying attachment across the life 
span” (p. 61). One way in which attachment relationships are theorized to effect well-
being across the life span is by providing a secure base of support. Through their 
availability as a source of support, secure attachments can “reduce anxiety, increase 
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environmental exploration, and contribute to competence in interacting with the world” 
(Kenny & Sirin, 2006 p. 61).  Among young children, for example, the responsive and 
sensitive caretaker is believed to contribute to child feelings of security, and confidence 
in exploring the environment, and the development of instrumental competence (Kenny 
& Sirin, 2006). For the late adolescent leaving home for college or any other pursuit, 
Kenny (1987) suggested that “Secure parental attachments provide a secure base by 
supporting student exploration and mastery of the college environment and by remaining 
available as a source of advice and comfort when needed” (p.61).  
Kenny and Sirin (2006) also suggest that beyond the role as a source of actual 
assistance, parental attachments are also theorized to:  
Exert an enduring influence on development through the formation of internal 
working models. Sensitive and consistently available care taking may contribute 
to an internal working model of self as worthy of love and a model of others as 
trustworthy and predictable (p.61).  
 Conversely, insensitive and unreliable care taking may result in a view of self as 
unworthy and a view of others as untrustworthy. This seems to correlate with Erikson’s 
(1968) first developmental stage of Trust versus Mistrust (p.61). These internal working 
models of self and others are believed to serve as cognitive filters through which current 
experiences are interpreted and ongoing expectations of self and others are created 
(Kenny & Sirin, 2006). Positive internal working models are theorized to enhance an 
individual’s ability to adapt to stress over time, because the individual has confidence in 
the self and trust in reaching out to others for help. Conversely, and consistent with 
Beck’s (1967) model of depression, a negative view of self and others, associated with 
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insecure attachment, may increase vulnerability to depression (Kenny & Sirin, 2006). 
According to Erikson’s (1968) eight stages of personality development, a negative view 
of self at this time may result in mistrust, shame, doubt, and inferiority.   
 Robinson (2001) appears to agree with Seiffge-Krenke (2006), in that what young 
adults may typically focus on is the development of intimate relationships. Successful 
resolution of the issue of intimacy versus isolation (Erikson, 1968) enables the young 
adult to maintain committed, enduring intimate relationships (Robinson, 2001). Although 
definitions of intimacy may vary, three issues are identified in young adulthood: 
interdependence, self-disclosure, and affection (Robinson, 2001 p.775). Many of the 
patterns that young adults bring into their relationships with significant others are 
developed in the relationships they have within the family of origin (Robinson, 2001). It 
could be said that young adults need to lose themselves in order to find themselves. They 
must engage in a certain amount of risk taking in order to learn to become concerned with 
and committed to other people (Beaty, 2002). If they are unable to take such risks, they 
will ultimately find themselves to be empty and unfulfilled. Superficial relations like 
business partnerships or organizational affiliations do not satisfy the need for real 
intimacy (Beaty, 2002). Havinghurst (1953) adds that, in most Western cultures, young 
adults are expected to leave the family home, live independently, and cope with the 
normative demands of this age period.      
 The consideration of the entry into work and career is one of the most important 
critical issues facing young adults (Beaty, 2002). This developmental domain may be of 
equal importance to the formation of intimate personal relationships. Super (1990, 1976) 
believes that career is related to one’s personality and is especially affected by an 
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individual’s self-concept. The young adult who does not succeed in appropriate career 
exploration during adolescence will experience difficulty with the establishment stage. 
This developmental failure could express itself in terms of personal and interpersonal 
distress and could obviously affect the young adult’s ability to move into the midlife 
stage (Beaty 2000, p.11-12) The failure to cope effectively with these normative demands 
in young adulthood is one reason why an overall increase in psychopathology from 
adolescence to young adulthood has been documented in U.S. studies and German studies 
(Seiffge-Krenke, 2006).          
 Some other issues that emerging adults may experience are the following 
categories of risky behavior (which often begin in adolescence) and are related to the 
leading causes of adult mortality and morbidity: injury related behavior, violence, 
tobacco use, drug and alcohol use, unsafe sexual activity, inadequate physical activity, 
and poor dietary habits. Efforts to improve adolescent well-being may require a focus on 
social and behavioral issues (Kenny & Sirin, 2006).      
 Depression may also be an issue of concern in 18 to 25-year-olds (Berry, 2004). 
In 2005, the American College Health Association in a survey of over 16,000 students 
reported that 10% of college students had been diagnosed with depression and that 3.3% 
and 1.7% of females and males, respectively, were currently receiving therapy for 
depression (Berry, 2004). Thirty-eight percent of students reported being so depressed 
that it was difficult to study. Suicide, an outcome strongly associated with depression, is 
the third leading cause of death in adolescents and the second leading cause in college 
students (Berry, 2004). Individuals depressed during adolescence are at an increased risk 
for suicide attempts and major depressive disorders during adulthood (Berry, 2004). 
          42 
Despite the scope of depression in this group, little theory about the transition from late 
adolescence to young adulthood and psychopathology during this stage is available.  
 Just as adolescence is often seen as a transition between childhood and young 
adulthood so too can young adulthood be seen as a transition from adolescence to mature 
adulthood. Although many issues of young adulthood continue to confront older adults, 
there are still special issues associated with this part of the lifespan (Beaty, 2002). The 
emotional/social aspects of development may be best represented by the theory of Erik 
Erikson; his young adult stage focuses on the need to form significant personal 
relationships (Beaty, 2002). For those young adults who are unsuccessful at doing this, 
there may be more difficulty in making the transition into middle adulthood and beyond. 
The intimacy/isolation dichotomy represents a well-accepted view of one of the major 
critical issues of this period (Erikson, 1985).       
 With respect to cognitive/intellectual development Piaget (1963,1969) and Arlen 
(1975) have provided insight into how young adults thinking and learning processes 
change and mature (Beaty, 2002). In Piaget’s (1963) formal operations stage there is no 
clear separation between adolescence and young adulthood. It is understandable that 
mental abilities like problem solving and abstract reasoning are typical for both periods 
(Beaty, 2002). Some young adults continue to use concrete thinking strategies when those 
strategies are appropriate to a given situation. Arlen (1975) described a more mature 
cognitive domain in which individuals engage in either problem solving or problem 
finding modes of thinking. The task of moving into work/career is without a doubt one of 
the most important tasks of young adulthood. Finally, the moral/ethical domain 
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undergoes further maturation during young adulthood and changes with age (Beaty, 
2002).                                                                                     
 
Transpersonal Psychology 
Transpersonal Psychology addresses the whole person, body, emotions, mind and 
spirit, in the context of community and culture. According to Frances Vaughan (1993):  
Transpersonal psychology does not adopt any particular faith, philosophy or 
religious belief, being open to multiple perspectives on human development and 
spiritual realization. Transpersonal psychotherapy seeks to integrate the inner life 
of mind and spirit with the outer life of relationships and action in the world 
(p.157).  
The goals of transpersonal psychotherapy include, maintaining a balance between 
mind, body, and spirit, exploring spiritual issues from a psychological perspective, and 
ultimately not to merely remove psychopathology, but to understand meaning in ones 
life. Some examples of spiritual issues may include, not feeling connected to a particular 
religion or rooted in some system that gives meaning to life, feeling angry at God or a 
higher power because of an unresolved tragedy, sense of betrayal, etc., distorted fears 
regarding one’s perceived innate qualities, or not being able to find meaning or purpose 
in ones life etc., (Blatner, 2002).  Transpersonal therapists consider caring for the soul to 
be an important task of psychotherapy (Vaughan, 1993). Boorstein (2000) also suggests, 
“The arena of the transpersonal cannot be approached just intellectually, similarly to love, 
it has to be believed in and or experienced to some extent” (p.412). Transpersonal 
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psychology attempts to open awareness to neurosis and to other psychic realms where 
joy, love, serenity, and even ecstasy are present (Boorstein, 2002).  
In agreement with Daniels (2005), Robert Frager (2003) states, “Transpersonal 
psychology is the study of the full range of human experience, from psychosis and 
dysfunction to creativity, genius, and genuine spirituality. One basic premise of 
transpersonal psychology is that the Higher Self is at the core of every individual, and the 
Self is the source of health, wisdom, and higher functioning. The spiritual journey, to 
realize the Self, is at the core of all human motivation and striving. Abraham Maslow, 
Carl Rogers, and others wrote that the basic human motive is self-actualization, and late 
in his career Maslow described the fundamental transpersonal process of transcendent 
self actualization (p.147-148). Jack Kornfield (2003) adds:  
Transpersonal psychology is the broadest most possible psychology, one that 
encompasses the personal and the universal dimensions of life, body, heart, mind, 
and spirit, human and non-human, interbeing and ecological, a psychology open 
to our sacred place in the cosmos (p.150).  
A transpersonal therapist may utilize traditional therapeutic techniques and 
approaches as well as methods resultant from spiritual disciplines, such as meditation and 
mind training. Mind training consists of using the mind’s subconscious powers to direct 
ones life. The client may be encouraged to concentrate on mind-body processes and 
explore the inner life of the psyche in depth, leading to the discovery of a wealth of inner 
resources and an intrinsic capacity for self-healing (Vaughan, 1993). Transpersonal 
becomes a continually changing perspective or moving point of perception which allows 
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one to see the concept of one's individuality within its relationship to a much larger whole 
(Vaughan, 1993). 
In transpersonal therapy, consciousness is both the instrument and the object of 
change. The work intends not only at changing the behavior and the contents of 
consciousness, but also at developing awareness of consciousness itself as the context of 
experience (Vaughan, 1993). Ideally, a transpersonal approach aims at “awakening from 
the comfortable trance that perpetuates illusion” (p. 152). In other words, awakening 
from ignorance to self and becoming more self-aware. Since consciousness is often 
constricted by egocentric identifications, questions of identity and self-concept may also 
be explored. Finally, the relationship of the person to society and the natural environment 
is viewed as an essential part of psychological maturation (Vaughan, 1993).   
The therapist who validates the importance of spiritual issues for psychological 
health establishes a transpersonal context in psychotherapy. A therapist who has 
personally explored the transpersonal domain, experientially as well as intellectually, 
may therefore be better prepared to assist others who are exploring transpersonal frontiers 
(Vaughan, 1993). A transpersonal orientation does not invalidate other approaches, any 
of which may be relevant to different people at different times. Transpersonal 
psychotherapy does however, call for a broader context than usually constructed by 
conventional approaches (Vaughan, 1993). It allows a more all-inclusive vision of 
possibility in which a person can let go of the past and live more fully in the present. It 
confirms the possibility of living in harmony with others and the environment, less driven 
by fear and greed, and motivated by compassion and a sense of purpose (Vaughan, 1993).  
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The healing potential of the therapeutic relationship may be enhanced when the 
therapist perceives the client as potentially creative rather than simply reactive to external 
circumstances. As the client eventually shifts from being self-identified as a victim to 
taking a more responsible and creative stance that is based on a realization of personal 
freedom, the work may focus increasingly on transpersonal issues (Kasprow & Scotton, 
1999). The field is concerned not only with the diagnosis and treatment of 
psychopathology associated with the usual stages of human development from infancy 
through adulthood, but also with difficulties associated with developmental stages 
beyond that of the adult ego (Kasprow & Scotton, 1999). Stages of development that are 
beyond the adult ego set this theory apart from other models of human development and 
psychopathology.  
Transpersonal Theories and Human Spirituality 
All transpersonal approaches are concerned with attaining and integrating 
developmental stages beyond the adult ego and fostering higher human development.  
Because of this focus, many transpersonal theories deal extensively with matters relating 
to human values and spiritual experience (Kasprow & Scotton, 1999). This focus may 
sometimes lead people to confuse the interests of transpersonal psychology with concerns 
of religion. Transpersonal psychology does not promote any particular belief system, but 
rather validates that spiritual experiences and transcendent states characterized by 
altruism, creativity, and profound feelings of connectedness are universal human 
experiences widely reported across cultures, and therefore worthy of intense, scientific 
study (Kasprow & Scotton, 1999). The inattention to transpersonal experiences and the 
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roles they play in both psychopathology and healing represents a common limitation in 
conventional psychotherapeutic practice and research (Kaspron & Scotton, 1999). 
Transpersonal studies have their roots in humanistic psychology and the human 
potential movement of the 1960’s. Since its formal inception in 1968, transpersonal 
psychology has grown steadily, and the increase of related research and publications 
indicates the growing maturation of the discipline (Kasprow & Scotton, 1999). Increased 
professional acceptance of the role that spirituality and religion play in the 
psychotherapeutic process is suggested by the inclusion in 1994 of a category for 
“religious or spiritual problem” in the DSM-IV (Kasprow & Scotton, 1999).  
The psychotherapy community commonly views oceanic, mystical, or spiritual 
experiences with suspicion. Much of this bias may have roots in Freud’s contributions to 
psychological thought in which he largely characterizes spiritual experience as a 
regressive defense (Kasprow & Scotton, 1999). Freud’s philosophical background for the 
explanation of culture and religion is that God is an untenable hypothesis (Braungardt, 
2002). Freud discusses his beliefs about God in his book entitled, “The Future of an 
Illusion” written in 1927. He states,“Religion is a defense, a response to the experience of 
utter helplessness or dependency. It is a fantasy that makes life tolerable despite the 
hardships, and it even negates death as the final end of human life” (p.4). 
Carl Jung (1912) was perhaps the first clinician who attempted to validate a 
spiritual approach to the practice of depth psychology. In contrast to Freud, Jung 
introduced the principle of trust in one’s psychological process, with the implication that 
consciousness has within itself innate tendencies toward growth and evolution. In 
addition, Jung was among the first to examine spiritual experience cross culturally, and 
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his study of Eastern mysticism, African shamanism, and Native American religion has 
helped define the universality of human spiritual experience and its relevance to 
psychological health (Kasprow & Scotton, 1999).  
Abraham Maslow (1962) continued this theme with his naturalistic study of 
persons he considered to be “self-actualized.” He found extremely consistent descriptions 
of the characteristics of enlightened people across cultures, and he concluded that human 
beings have an instinctive, biologically based drive toward spiritual self-actualization, 
which he characterized as a “state of deep altruism, periodic mystical peak experiences 
producing a sense of union, and freedom from conditioned thought and behavior” 
(Maslow, 1962 p.152).   
On the basis of this study, Maslow developed his famous theory of personality 
and development. In his theory he proposed a hierarchy of needs and motivations, 
beginning with the most basic physiological drives for food, water, and oxygen and 
culminating in the emergence of a drive toward self-actualization and self-transcendence 
and the dissolution of preoccupation with the concerns of the ego  (Kasprow & Scotton, 
1999). In later life Maslow revised his hierarchy of needs into a three-phase model of 
development: “a deficiency-motivated stage, a humanistically motivated stage, and a 
transcendentally motivated stage” (p.152). This model anticipates and closely parallels 
the prepersonal/personal/transpersonal model proposed some years later in 
Transformations of Consciousness, by Wilber (1986), a major contemporary 
transpersonal theorist.  
Prepersonal functioning takes place in the absence of full rational competence 
and an intact ego, as in the case of children. It is mostly instinctual in nature and shaped 
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by basic biological needs (Kasprow & Scotton 1999, p.14). Personal functioning is 
mediated by and oriented to the concerns of the ego. Through identification with thoughts 
and feelings that arise out of one’s attachments, a sense of separate identity is created, 
and this becomes the core around which behavior is organized (Kasprow & Scotton 1999, 
p.14). Transpersonal functioning develops when identification with personal concern 
diminishes, and it is associated with states of being and modes of knowing arising from 
connection with levels of reality beyond personal identity (Kasprow & Scotton 1999, 
p.14). This model of prepersonal, personal, and transpersonal stages explains the evident 
similarities between regressive psychotic states and experiences of mystical, transcendent 
union. Many artists, philosophers, poets, and clinicians have pointed out the apparent 
similarities between the mutterings of madmen and those of sages (Kasprow & Scotton, 
1999). In both psychosis and enlightenment, individuals appear to have altered ego 
boundaries and to think and act in irrational ways. In the case of psychotic regression, 
this is a pre-rational, pre-egoic state, and in the case of healthy mystical experience, it is a 
trans-rational state built upon and extended beyond a normal, healthy ego (Kasprow & 
Scotton, 1999). In the book Mindfulness and Psychotherapy, by Germer, Siegel, and 
Fulton (2005), Buddhist psychology seems to correlate with transpersonal modes of 
functioning:  
The way we construct our private lives is mostly delusional; we unconsciously 
elaborate on events as they emerge, based on our past experience, and this leads to 
unnecessary suffering. The antidote, mindful attention, allows us to see things 
more clearly. What we see however is not some absolute truth; rather, we see 
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through the delusion of our conceptualizations. We learn to hold our constructions 
more lightly (p.26). 
Therefore, the hallmark of transpersonal experience is stepping outside of one’s 
self, and of joining with something beyond or outside one’s normal ego boundaries. It is 
possible that these experiences of union underlie humankind’s spiritual and religious 
inspiration (Kasprow & Scotton, 1999). These ego-transcendent states, which may 
involve access to intuitive modes of knowing and connectedness, can be either 
powerfully helpful or destructive for a given individual, depending on his or her 
psychological preparation, cognitive functioning, and social context  (Kasprow & 
Scotton, 1999). 
On the contrary, Daniels (2005) brings to the reader’s attention that there appears 
to be a common presumption in some transpersonal literature that such transformation or 
deepening is a wonderful, exciting, ecstatic joy ride of personal and transpersonal 
discoveries. The transpersonal can easily “become an ego-trip for many” (p.82). 
Important transformations in life generally take a long time and can be emotionally 
difficult, painful or unpleasant experiences. Lasting transformation is “rarely a sudden 
ecstatic turnabout, accompanied by bells, whistles and instant acclaim” (Daniels, p.82 
2005). It is rather a gradual, often unwelcome, dawning of awareness, typically occurring 
at a time of considerable personal difficulty, stress, suffering or tragedy.  
It seems rather paradoxical that transpersonal psychology should emphasize 
positive experiences of transformation to the relative neglect of negative experiences, 
given the focus in many of the World’s religious traditions on the significance of 
suffering, death, spiritual struggle, guilt and evil (Daniels 2005). In recent years, 
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however, there has been an increasing awareness within transpersonal psychology of the 
importance of emotionally negative experiences such as illness, depression, tragedy, 
trauma, confrontation with death, loss of faith, alienation or even negative near death 
experiences (Daniels, 2005). A major reason for this may be that negative experiences 
demand transformation in a way that the more pleasant experiences may not; therefore, if 
a person is suffering or in a state of spiritual emergency, then transformation may be the 
only solution (Daniels, 2005).    
Hillman (1977) argues, that psychopathology is our primary route to the 
emergence of soul, “Through depression we enter depths and in depths we find soul. The 
true revolution begins in the individual who can be true to his own depression” (p.98-99). 
Tragedy has been recognized not only for its cathartic effects, but also for its capacity to 
reveal the depth and nobility of human existence. Without tragedy, it might be said; “life 
would be ordinary” (p.98-99).  
Transpersonal Methods 
Following are some methods commonly utilized with transpersonal therapy that 
may be applied at any life stage. These methods can all be used to assist clients to open to 
inner experience and develop inner resources (Vaughan, 1993).  
Physical health: In addition to cultivating awareness of how psychological health is 
affected by habits of diet and exercise, transpersonal psychology may include bodywork 
such as bioenergetics, hatha yoga, tai chi, aikido, biofeedback, sensory awareness, and 
dance movement therapy. These disciplines train awareness by focusing attention on 
subtle physical sensations, and some focus specifically on mind-body integration and 
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self-mastery. Some of these release emotional blocks and habitual patterns of tension, 
allowing a person to feel more relaxed and free (Vaughan, 1993 p.162). 
Emotional catharsis: The release of emotional blockage is essential for healing the 
wounds of the past and freeing a person to live fully in the present. Transpersonal 
exploration through different methods such as, breath-work, guided imagery, and dreams 
can have a powerful effect on emotional healing. One of the most effective methods for 
emotional catharsis in a transpersonal context is Holotropic Breathing, developed by 
Stanislav and Christina Grof (1988). In Stanislav and Christina Grof’s Holotropic 
Breathing, a person breathes to music and gets holos- experiences, images and insights 
that are utilized for growth and awareness. Holos, properly integrated, can cure many 
psychic, emotional and physical ills, so a person can enjoy, know and love more. In 
Holotropic Breathing, a person may evoke inner experiences and express them their own 
way. If a person is healthy and happy, Holotropic sessions expand their awareness; if a 
person suffers, breathwork helps them heal (Vaughan, 1993). 
Cognitive reattribution: By learning to think differently about experience and to shift 
perception of painful events, a person can learn to see difficulties as learning experiences 
and let go of shame, guilt and anger associated with the past in order to experience 
greater freedom in the present. Given the opportunity, the psyche can learn to see both 
self and world with compassion (Vaughan, 1993 p.162). 
Existential questions: At times of crisis, confronting existential questions of value, 
meaning, and choice can lead to transpersonal exploration. Although some 
psychotherapists consider spirituality an illusory cure for the painful realities of human 
existence, there is no doubt that the proximity of death raises spiritual issues that are 
          53 
beyond the scope of conventional clinical training (Vaughan, 1993 p.163). The wide 
spread denial of death in Western culture reflects an equally widespread denial of 
transpersonal realities (Vaughan, 1993 p.163). Many people find themselves frightened 
of the dark and skeptical of the light. The task of the transpersonal therapist, then, is to 
assist clients in facing their fears and discovering a source of inner wisdom (Vaughan, 
1993 p.163). 
Imagery and dreamwork: These methods include techniques such as dream analysis, 
active imagination, Gestalt dialogue, and the hypnotic induction of altered states. They 
may be used for building ego strength or exploring transpersonal dimensions of the 
psyche (Vaughan, 1993 p.163). 
Meditation: Meditation can enhance appreciation of the spiritual dimension of life and be 
a helpful addition to therapy. Different types of meditation have different effects, but 
most tend to increase self-awareness and sensitivity to how the mind and body works. 
Concentration practices that focus and calm the mind are sometimes useful in treating 
anxiety. Insight practice, on the other hand, can be particularly useful for uncovering 
repressed memories and other unconscious material (Vaughan, 1993 p.163). 
Dis-identification: By cutting through the contents of consciousness such as feelings, 
thoughts, and fantasies, meditation enhances the practitioner to differentiate 
consciousness from its contents, thereby assisting the process of dis-identification, which 
is central to transpersonal work. The ego tends to be predominantly identified with 
emotions, roles, and relationships, transcendence of ego is facilitated by dis-identifying 
from the personality and personal history (Vaughan, 1993). The client will say to 
themselves, “I have thoughts, but I am not my thoughts; I have emotions, but I am not my 
          54 
emotions; I have a body, but I am not my body.” This allows for clients to not become 
exclusively identified with any one aspect of themselves and affirms identification with 
pure awareness (p.163).  
Confession: The therapeutic relationship provides a contemporary version of the 
confessional for many people who have become removed from formal religion. Any 
trustworthy therapist can serve the function of confessor by providing a safe place where 
the darkest secrets in the psyche may be explored. Healing occurs when the rejected, 
disowned aspects of the self are accepted and reintegrated into a larger vision of 
wholeness (Vaughan, 1993 p.164). 
Altered states of consciousness: The use of techniques such as music, creating art, 
fasting, drumming, chanting, dancing or ingesting drugs to alter consciousness is as old 
as recorded history. Transpersonal researchers such as, Stanislav and Christina Grof 
(holotropic breathing), Elmer and Alyce Green (biofeedback), and Michael Harner 
(shamanic drumming) investigated and pioneered non-drug methods for altering 
consciousness. Their work indicates that some altered states can have powerful 
therapeutic effects (Vaughan, 1993 p.164). 
Other tools to help with psychological pain and transformation include past-life-
regression hypnosis, yoga, visualizations, and psychodrama (Boorstein, 2002). In practice 
the transpersonal clinician may work with any number of different methods, depending 
on what is appropriate for the particular client. Many clients who seek transpersonal 
therapists are already on a spiritual path and therapists are often called upon to deal with 
specifically spiritual issues. This makes it necessary for the therapist to distinguish 
healthy spirituality from spiritual practices that mask psychological problems (Vaughan, 
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1993). A person in the throes of a crisis situation or one who is so disorganized as to 
make communication difficult may not be an adequate candidate for a transpersonal 
approach (Boorstein, 2002).  
Transpersonal psychotherapy is often most suitable for relatively healthy, growth-
oriented clients. Transpersonal techniques can also be helpful in treating some severely 
disturbed individuals, since accessing the spiritual part of one’s nature can provide a 
source of inner nourishment (Vaughan, 1993). However, sometimes individuals may 
come into therapy misusing certain practices such as meditation to avoid relationships or 
mask pathology. In such cases the therapist may counsel against these practices 
(Vaughan, 1993). A drawback for therapists in general is the tendency to impose their 
own beliefs on their clients, either consciously or unconsciously. Sustaining a detached 
attitude may be particularly challenging for a therapist who has recently discovered a 
rewarding spiritual practice (Vaughan, 1993). A commitment to serve the client to 
discover his or her own path rather than recommending a particular system is important. 
If the goal is to become aware of transpersonal dimensions of consciousness, there is no 
conflict between the process of psychotherapy and the process of spiritual growth 
(Vaughan, 1993).  
According to John Rowan (2002) “There are basically only three ways of relating 
to clients in therapy: the instrumental way, the authentic way, and the transpersonal way” 
(p.101). In the instrumental way the client is regarded as something like a machine, and 
so is the therapist. The client is there to be cured, and application of the correct 
techniques will achieve this in a high percentage of cases. Every form of therapy resorts 
to this level of working at times, and the working alliance is firmly based on it, but it is 
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basically an I-It relationship rather than an I-thou relationship (Rowan, 2002). Key words 
are: contract, assessment, treatment goals, empirically validated treatments, 
questionnaires, boundaries, etc (p.102).  In the authentic way the therapist stays separate 
from the client, but is much more skeptical of the idea of cure. Personal involvement is 
much more acceptable, and the therapist admits that he or she is much like the client 
(Rowan, 2002).  The idea of the “wounded healer,” a term coined by Carl Jung, is often 
mentioned and so is the idea of personal growth. Key words here are: authenticity, 
personhood, healing through meeting, being in the world, intimacy, openness, etc. 
(p.102). Finally, in the transpersonal way, the boundaries between therapist and client 
may fall away. Both may occupy the same space at the same time, at the level of soul. 
Some speak of heart rather than soul, and some speak of essence, but what they have in 
common is a willingness to let go of all aims and all assumptions (Rowan, 2002). Key 
words here are: interbeing, linking, transcendental empathy, resonance, dual unity, 
communion, the four dimensional states, etc.  
Rowan also suggests the following: 
It is the therapist’s intention and spiritual aspiration that count most, the active 
inner work of seeking to contact a deeper level of Being than just the personality 
level. The therapist needs to explore the world of soul and also the world of spirit, 
the realm where all the symbols and images fall away and we enter the formless 
realm of the divine. It is the therapist’s own inner work with his/her consciousness 
that provides the psychic support for working transpersonally (p.104).  
Therapy is about Being, Doing, and Knowing (Rowan, 2002). It is the level of 
consciousness, which provides the Being. From here the Doing comes very naturally and 
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very creatively. The transpersonal way of doing therapy is the most creative. Instead of 
saying that the therapist “owns a tool chest full of techniques, it says the therapist can go 
into a place of not knowing, and wait for inspiration” (Rowan 2000, p.105). 
                                            
                                           Art Therapy 
 Rowan’s (2000) statement points out that “the therapist can go into a place of not 
knowing, and wait for inspiration” (p.105) parallels the experience of the artist/art 
therapist. Wadeson (1980) provides a useful overview for understanding the emergence 
of art therapy and will be used as a reference to discuss art therapy, Wadeson states:  
The field of art therapy is one in which clients use the creative medium of art 
expression to advance the larger creativity of making their own lives meaningful. 
Much of human motivation, beyond survival needs, appears to be directed toward 
the creation of meaning in life. Although an object or a process may have intrinsic 
characteristics in our lives, it is we who determine its value to us in the way we 
structure and integrate experience. The relation of meaning to psychotherapy is 
both obvious and subtle. Distressed people who seek therapy are obviously not 
giving their lives the meaning they want. They are depressed, unhappy with 
themselves, confused, angry, or disappointed (p.4).  
The use of art expression as a therapeutic modality did not develop into its own 
until the 1940’s through the efforts of Margaret Naumberg.  Margaret Naumberg relied 
mostly on psychoanalytic theory and practice, at the same time encouraging clients to 
draw spontaneously and to free associate to their pictures. The differentiation of 
emphasis, continued along a continuum in the profession, with one end placing emphasis 
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on the art and the other on the therapy. In Kramer’s approach the creative process of the 
client is stressed, and Naumberg’s approach the art forms the basis for insight. From its 
early psychoanalytic beginnings the profession has moved into existentialistic directions 
that hold the individual responsible and accountable, in contrast with the more 
deterministic forces proposed by psychoanalytic theory. Art therapy became recognized 
as a profession by the establishment of The American Art Therapy Association (AATA) 
Incorporation, a non-profit organization founded in 1969. 
Art therapy is an established mental health profession that uses the creative 
process of art making to improve and enhance the physical, mental and emotional well-
being of individuals of all ages. It is based on the belief that the creative process involved 
in artistic self-expression helps people to resolve conflicts and problems, develop 
interpersonal skills, manage behavior, reduce stress, increase self-esteem and self-
awareness, and achieve insight (American Art Therapy Association, 2007). There are art 
therapists in private practice whose work with clients is insight-oriented and on a long-
term basis. Art therapy may be used for clarification purposes in a short-term crisis 
intervention center. Elderly residents may use art therapy as a life review, drug and 
alcohol addiction centers may use art therapy to help addicts examine their lives, eating 
disorder clinics may use art therapy as a transitional object to help clients begin to let go 
of the eating disorder, and art therapy is being used increasingly with physically and 
mentally handicapped people as well (American Art Therapy Association, 2007).  
Advantages of Art Therapy 
 Art therapy encourages creation of a personal system of decision making based 
on the awareness of each person’s responsibility to struggle with creating and defining 
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the meaning of his or her life (Moon, 2004). Wadeson (1980) identified six following 
benefits to applying the arts in therapy; (1) imagery; (2) decreased defenses; (3) 
objectification; (4) permanence; (5) spatial matrix; (6) creative and physical energy. 
According to Wadeson, imagery is preverbal. She described how individuals think in 
images and in the past used images to integrate earlier experiences before developing 
communication skills. Landgarten (1981) suggests, “art therapy is utilized for gaining 
awareness, reality-testing, problem-solving, revealing unconscious material, catharsis, 
working through conflicts and integration or individuation” (p.3). Primary process is the 
psychoanalytic term used to indicate primitive, id-related experience. It seems logical that 
much of this experience created earlier in life has a significant image component, 
Wadeson (1980) stated: 
Imagery probably plays a large part in early personality formation, the core 
experiences which influence the subsequent layers of personality development. In 
addition to imagery forming a foundation of experience in personality 
development, it is also recognized as a primary component of unconscious 
phenomena (p.8).  
Wadeson (1980) identified the second advantage of art therapy as decreased 
defenses. In art therapy the image of a dream, fantasy, or experience is depicted in image 
form rather than having to be translated into words, as in purely verbal therapy 
(Wadeson, 1980). Obviously words can be used to elaborate and associate to the art 
expression, but the essential message is conveyed in image form. Wadeson (1980) 
suggested because, “verbalization is our main mode of communication,” (p.9) people are 
better able to add, omit and censor what is being said. Art is a less familiar form of 
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communication. Therefore there is less of an opportunity to control the material being 
created. “Unexpected things may burst forth in a picture or sculpture, sometimes totally 
contrary to the intentions of the creator” (Wadeson 1980, p.9). By bypassing the verbal 
defenses, the artwork becomes a more authentic and less defended form of 
communication.  
 Liebmann (1990) also described the advantages of art therapy in offering an 
alternative method of communication in place of traditional verbal forms. In discussing 
art therapy, Liebmann (1990) stated: 
It can be used as a means of pre-verbal or non-verbal communication, as a means 
of symbolic speech. This can be important for those who do not have a good 
mastery of verbal communication, for whatever reason, or for those who are over-
verbal, as is often the case in our culture (p.13).  
In addition to working in images, Wadeson (1980) identified the third advantage 
as objectification. Through objectification the patient’s unconscious material is projected 
and externalized into the production of a tangible product. The artwork provides distance 
between the patient and the content being addressed in treatment (Wadeson 1980). 
Talking about the imagery in the artwork is less threatening than directly focusing on 
oneself.  
She described permanence as the fourth advantage in art therapy. Because the 
artwork is permanent it can be reviewed throughout treatment, as well as reflect a 
patient’s progress or lack of progress while in therapy. Being a tangible object, the art is 
“not subject to the distortions of memory” as is the case in verbal forms of 
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communication (Wadeson 1980, p.10). In discussing the value of permanence to art 
therapy, she (1980) stated: 
Although it might seem likely that therapeutic progress would be self-evident, it is 
striking how easily people tend to forget how things were and how they felt. A 
series of pictures can provide ample documentation of the significant issues and 
their affectual components (p.10). 
In agreement Landgarten (1981) also describes the way in which art therapy in 
offering permanence, has an advantage, she stated: 
A distinctive characteristic of clinical art therapy is the client’s advantage of 
recording his or her own therapeutic process, through both the image and written 
commentary (p.5).  
Reviewing the artwork with clients may also be extremely beneficial because 
some new insights may develop. It may also be helpful to look for any emerging patterns, 
which may not be apparent when the work is viewed separate from the previous work 
that was done. There may be times when a person has forgotten a piece of work and 
seeing it may automatically recall the feelings that were present when it was created. 
Permanence of the tangible object provides other advantages besides therapeutic ones. 
This very personal record created by the person can be shared with others. 
Spatial matrix, the fifth advantage of art therapy related to the absence of time 
inherent in the artistic process and final product. While language is “linear 
communication,” artwork could convey many messages at once (p.11). In discussing the 
idea of spatial matrix, Wadeson (1980) stated, “Art expression does not need to obey the 
rules of language, grammar, syntax, or logic…I can show closeness and distance, bonds 
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and divisions, similarities and differences, feelings, particular attributes, context of family 
life and infinitum (p.11).  
Wadeson (1980) described creative and physical energy as the sixth art therapy 
advantage. “There seems to be an enlivening quality to be found in engaging in art 
expression” (p.11). She stated that there was an increase of energy as a phenomenon 
where patients would enter treatment lethargic and become more energized and active 
following the creation of artwork.  
In addition, Rothenberg (1979) adds:  
During the course of the creative process, the creator is often deeply absorbed in 
his/her work. Light, sounds, even human presences, are completely ignored. If 
they do intrude on the creator’s consciousness because they are sudden, sharp, or 
persistent, the creator often rouses from his/her absorption quite slowly and with 
difficulty and he/she experiences an abrupt awareness of his/her surroundings and 
of external presences, and there is a transitory feeling of strangeness as he/she 
adjusts…Loss of awareness of time’s passage of this type is an experience of 
timelessness but it is not unique to the creative process…(p.338).  
The person may naturally experience a sense of spacelessness during the course of the 
creative process, just as he/she experiences a sense of timelessness.  
According to Landgarten (1981), people are introduced to art therapy by being 
informed that this method is used to help them better understand themselves and how 
they may function as individuals and or part of a family or group system. However, 
Landgarten (1981) suggests that it is always essential to understand the client’s own 
interpretation of the artwork created.  
          63 
Application of Art Therapy with Emerging Adults 
To better understand the use of art therapy with emerging adults, it is important to 
understand the basic developmental process of emerging adulthood and how art therapy 
can be applied to this age group. Erikson (1963) refers to the stage of young adulthood 
as one of intimacy and isolation versus self-absorption. He states it is a time, which is 
designated for “work or study towards a specified career, sociability with the other sex, 
and in time, marriage and family of one’s own” (p.156). Carroll (2006) agrees with 
Erikson, in that emerging adult’s concerns may focus more on their perceptions of 
themselves and how they appear to others, leading to possible self-absorption. 
Havighurst (1952) claims early adulthood is, “The most individualistic period of life and 
the loneliest one, in the sense that the individual, or at most, two individuals, must 
proceed with a minimum of social attention and assistance to tackle the most important 
tasks of life” (p156). Therefore, art expression geared toward self-development may 
become an important therapeutic activity in personal growth and aid in finding meaning 
or direction in the life of the young adult.  
In exploring the process of creating artwork a person may stumble upon new 
insights. Margaret Naumburg’s (1966) approach may be utilized with this population as 
well. Naumburg (1966) encouraged the use of free drawing with her patients followed 
by his/her associations to the symbolic imagery projected on the paper. Similar to 
psychoanalytic theory, Naumburg (1966) also allowed patients to create images 
portraying their dreams, hopes, fantasies, and fears. In support of the creation of such 
drawings, Naumburg stated (1966), “In art therapy the patient’s unconscious imaged 
experience (of dream or fantasy) is transposed directly into an actual pictured image” 
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(p.2).  Therefore allowing emerging adults to express their hopes, fears, feelings or 
fantasies about their future through art therapy, will aid in the process of developing 
meaning and direction in their life.        
Carroll (2006) suggests the struggle of identity and self-expression is often 
accomplished through experimentation and rebelliousness. Young adults may test 
themselves and others in an attempt to discover who they are individually and where 
they fit in society. With this constant introspective attention to self, young adults need 
for self-expression and creativity can be utilized through art therapy (Carroll, 2006). Art 
therapy is in a unique position of encouraging communication, as the emerging adults 
defenses can often block insight-oriented verbal psychotherapy. With their tendency to 
use creative ways of exploring and experimenting with identity concerns, creativity can 
be viewed as a requisite for emotional maturation. For an emerging adult who may need 
extra support in this process, art therapy can be an excellent potential healing agent 
(Carroll, 2006) or to assist in finding meaning. Riley (2001) adds, “Imagery taps into a 
person’s earliest way of knowing and reacting to the world; therefore, it is not foreign to 
the experience of learning. Art as the language of therapy, combined with verbal 
dialogue and insight, uses all of a person’s capacity to find a more successful resolution 
to their difficulties” (p.9).  
 
Transpersonal Art Therapy 
In June 1998, Naropa University sponsored a national conference charged with 
investigating the complexity of transpersonal art therapy. Mimi Farrelly-Hansen offered 
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the following broad description (Fanklin, Farrelly-Hansen, Marek, Swan-Foster, 
Wallingford, 2000): 
Transpersonal art therapy is both a perspective and a path. As a perspective it 
honors spirituality as universal across cultures and history, requires us to include 
spiritual in the scope of our assessment and treatment and encourages us to work 
towards a balance of mind, body emotions and spirit…(p.102).  
According to Boorstein 1996, Cortright 1997, Sotton, Chinen, and Battista 1996, 
“transpersonal psychology, a field which bridges psychology and spirituality, provides 
the largest umbrella for the inclusion of spirituality within the scope of mental health 
services” (p.21).  
A common misunderstanding about transpersonal psychology is that it does not 
look at personal ego development in favor of more transcendent or mystical states of 
consciousness. On the other hand, the very definition of the term indicates movement 
through and beyond the personal (Farrelly-Hansen, 2001). Art therapy has a large amount 
to contribute to spirituality and wellness. Noteworthy pioneers in this area include: 
Florence Cane (1951), who integrated meditative awareness into a series of art exercises 
for body, breath and voice; Joan Kellogg (1978), whose use of mandala drawings led to a 
collaboration with Stanislav Grof’s consciousness research at the Maryland Psychiatric 
Research Institute; and Joseph Garai (1976), who developed eight methods for inner 
exploration through meditation and concentration which  resulted in artistic images and 
symbols that led to self-transcendence and redefinition of the personality (Farrelly-
Hansen, 2001). Horovitz-Darby (1994) developed an art-based spiritual assessment 
whose results were correlated with Fowler’s (1981) stages of faith, and Lewis (1997) 
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discussed the private practice implications of a transpersonal art psychotherapy approach. 
Integrating spirituality into art therapy can occur in a variety of therapeutic settings, 
among the most recent is the community-based art studio. Pioneers in this area include 
Shaun Mcniff (1992), Pat Allen (1995), and Bruce Moon (1997).  
Transpersonal art therapy supports people functioning at what theorist Ken Wilber 
(1977) describes as the prepersonal, personal, or transpersonal stages of development. 
Following Wilber’s model, one can begin to understand development as a spectrum of 
consciousness that includes the most fragmented, limited consciousness as well as the 
most unified, widest consciousness possible. Art therapy can be utilized at the 
prepersonal level to enhance sensory awareness and establish a capable ego with stable 
internalized structures, at the personal level to improve ego functioning in areas such as 
relationships with self and others, or at the transpersonal level to help well-adjusted 
persons deal with questions of ultimate meaning (Franklin et al. 2000, p102).  
Guiding clients within such a broad-reaching vision of health and wellness 
requires art therapists to understand their own work as artists and their work with others- 
as a disciplined practice and as a journey towards ego-transcending goals (Franklin, et al, 
2000). In art therapy the “present centeredness” of the art therapist, his or her belief in the 
client’s well-being, a nonjudgmental attitude towards symptoms, awareness of the body-
mind connection, and a respect for the wisdom of images can be viewed as aspects of a 
transpersonal context. Ongoing involvement with these practices redefines the 
relationship that is held with an overly analytical mind. In many ways the attitudes held 
towards the mind and the relationships that are cultivated by our thoughts, shape the sort 
of therapist a person will become (Franklin et al., 2000).  
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The experience of creating art can hold the same vast properties and experiences 
as the transpersonal perspective. Art materials and the studio teach us to let go to 
mix the mind with space, to allow images to move, like the breath, without 
judgement. While the therapist attends to both the internal and external 
experiences occurring in him or herself and the client, while at the same time 
holding the awareness that there is something greater containing the therapeutic 
moment, he or she may learn to accept the challenge of ambivalence, panic, and 
emptiness (p.108).  
It is in that present moment that two people are engaged in a rare partnership that 
affects each of them as mutual contributors to the search for wholeness. It is also where 
compassion and health are found (Franklin et al. 2000).  
Art and the Soul 
Malchiodi (2002) states that, the idea of soul has been in our lives for centuries, 
from shamanic soul retrieval to religious practices offering purification of the soul. 
Wisdom traditions around the world tell of soul illness, in which body, mind, and spirit 
are out of balance with each other. Soul illness also includes losing touch with one’s true 
self and direction, intention, and meaning, or when one is not fulfilling his/her life 
purpose. The person who has experienced soul illness is unable to connect with others or 
make an inner connection to the self. Without the soul, one loses a reason to exist and 
may feel alone.  
 McNiff (1992) suggests that, the soul cannot be actually lost because it is always 
present. However, people lose connection with the soul’s movement within daily life, and 
this loss of relationship results in bodily and mental illness, inflexibility, absence of 
          68 
passion, and disconnection from nature. “It is the nature of soul to be lost to that aspect of 
mind that strives to control it” (p.21).  
The mind has to let go of its control, in order to experience what is not itself. Soul 
is a constant transient motion that passes through us without containment. The 
loss of soul is necessary for therapeutic work, a prerequisite, because its absence 
stimulates a desire for its return. The experience of soul is a fleeting sensation of 
awareness, and “never a permanent or fixed condition (p.21).  
According to Moon (2004) it is important for people in their present lives to stop, 
consider, and reflect upon the common everyday events of their lives. Currently, the 
therapy most needed consists of reintroducing people with their abilities to imagine and 
create meaning. “In order to do this, people must communicate in the language of the 
imagination: pictures, songs, dances, and dreams” (p.13). Imagination is the most 
primitive expressive tool of the soul. Moon (2004) suggests: 
Soul is found in midpoints of experience; between understanding and intuition, 
fact and fiction, desire and action. As the artist stands before the canvas, she 
stands in the midpoint, between imagination and reality…(p.14) 
When a person awakens their imagination, relief from boredom, anxiety, 
depression, and addictions are the pleasant side effects of restoring the soul. Imagination 
and soul has been under recognized in our culture. Imagination has been reduced to the 
realm of pretending and left to children. Adults who dare to use their imaginations are 
often looked down upon for being “childish.”  All too often people know soul mainly by 
its absence; in the emptiness, in the boredom, and in the pain people feel even when they 
have everything they could possibly want.  
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Malchiodi (2002) suggests that, soul is, in a sense, the essence of the self, 
reflecting body and mind, ideas and perceptions, spirit and the world. This essence 
signals us when we are not being true to ourselves or when we have forgotten life’s 
purpose because of trauma, emotional loss, physical illness, or unsatisfying relationships. 
The soul helps us feel alive and awakens us to the goodness and gifts within each of us. 
When we have a lot of soul, we have a zest for life, a great amount of energy, and a deep 
sense of well-being (Malchiodi 2002).  
The soul is also viewed as a quality of consciousness and inner being. This aspect 
of soul often has to do with the spirit, but these are two very different concepts. In simple 
terms, spirit is that which is transcendent, taking us beyond the self, while soul is our life 
energy and acts as part of a greater life force (Malchiodi 2002). The soul also connects us 
to other individuals, communities, nature, and the divine. People can share soul because 
its essence has no boundaries. Soul includes family, friends, the environment, and spirit. 
It opens up a dimension to experiencing life and self with depth, heart, and friendship 
(Malchiodi, 2002).  
There are many ways to connect to the soul, but most often the soul’s presence is 
awakened through some sort of spiritual practice. Meditation and prayer are two ways 
that have been used to connect to the soul throughout the world (Malchiodi 2002). Art 
making can also awaken the soul just as much as spiritual techniques. “Art is an authentic 
language of the soul and a mirror of the true nature of the soul’s experience” (Malchiodi 
2002, p.3). Hillman (1991) adds:  
The soul can be equated with the imagination, our potential to dream, fantasize, 
create and form a mental image of something not present to the senses. 
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Imagination can give us joy, hope, and pleasure; for this reason, it is central to our 
capacity to confront and deal with obstacles in life and to invent solutions to 
problems. In essence, imagination is both medicine for the soul and a wellness 
practice that helps us create new ways of seeing and being in the world (p.3).  
  The ability to imagine is balanced by something uniquely human- the capacity to 
use imagination to create tangible visual images. “Our need and drive to imagine and 
create images sets us apart from any other species” (Malchiodi 2002, p.3). People also 
have the ability to create images with meaning. The simple act of creating art nourishes 
the inner self and connects people with the outer world of relationships, community, and 
nature. Therefore, creating art is a natural process of caring for the soul and experiencing 
the self in all its dimensions (Malchiodi 2002). 
The idea of using art as therapy for emotional distress formally came about in the 
early twentieth century. Sigmund Freud proposed a theory of how the unconscious 
expresses itself through the images of dreams and fantasies. During the same time period, 
Jung formulated the theory of the collective unconscious, a body of cross-cultural 
symbols and archetypes passed down through generations in the medium of art and 
mythology (Malchiodi 2002). While Freud was curious about primitive art and acquired 
an extensive collection, Jung had a personal interest in art and created his own drawings, 
paintings, and carvings through out his life, recording and exploring his dreams through 
the visual arts (Malchiodi, 2002). He believed “that our hands know how to solve a 
problem with which the intellect has struggled in vain” (Malchiodi 2002 p.11). Both 
Freud and Jung realized that language was not always adequate and images, either in the 
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form of art or in dreams, could provide wisdom and inner guidance that words alone 
could not (Malchiodi, 2002).  
Art therapy, the use of the creative process for emotional restoration and healing, 
developed out of the idea that images are symbolic communications and that art making 
helps people to express, understand and transform challenging life experiences 
(Malchiodi, 2002). “By making art it is possible to fill emptiness, rediscover wonder, 
ease depression, revive joy, create meaning, and practice a form of spiritual discipline” 
(Moon 2004, p.157).     
Transpersonal Art Therapy with Emerging Adults 
Transpersonal art therapy may guide emerging adults to understand what their life 
means to them and where they are going by transcending their ego through creativity and 
reflection by art making. Creating artwork about pertinent life issues may allow the 
emerging adult to gain a different perspective of what is happening for them and how to 
handle the issues with care and concern for their spiritual selves. Transpersonal 
psychology with its roots in Eastern thought, is now a well-established fourth force in the 
United States, which evolved directly from the third force, namely humanistic 
psychology (Hiltunen, 2006). Transpersonal psychology recognizes the yearning for 
spiritual unfolding as one of the givens of human growth and development (Franklin et 
al., 2000). Especially during emerging adulthood, which is characteristic of transition and 
change, a young adult may just be in the early stages of spiritual unfolding. The emerging 
adult may want to understand who they are as a person more in depth, to possibly allow 
for a future that is full of meaning and purpose, instead of soul loss. Transpersonal art 
therapy may provide the tools to do so.  
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CHAPTER 3: METHODOLOGY 
Design  
 A qualitative phenomenological research design was used for this study. 
Qualitative phenomenological research seeks to understand a phenomenon through the 
lived experience of the participants in the study (Moustakas, 1994). The objective of this 
study was to understand how healthy emerging adults found meaning or purpose in their 
lives from a significant event (s) that led to transition or change and what impact this 
event may have had. The subjects were asked to draw this significant event (s) with an 
attempt to understand it through a transpersonal lens.  This pilot study utilized healthy 
emerging adult subjects to understand the phenomenon and the baseline.  
Since there is a paucity of literature on art therapy with a transpersonal 
component with emerging adults, a phenomenological exploration method was adopted 
in order to integrate themes rising from the literature along with the subjects lived 
experience of transition or change via art and interviews. The researcher attempted to 
answer the following questions: 
1. Through the artwork/interview, what meaning or purpose was derived from 
this significant event(s) in the emerging adults lives? What was the impact this 
event(s) may have had on the participant’s life?  
2. How will the artwork assist the emerging adult to depict and express their    
      meaning of this event through a transpersonal lens? 
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Location of the Study 
The study was conducted in a conference room located in the Bellet Building of Drexel 
University’s Hahnemann Center City Campus. 
Time Period for Study 
The study began following the approval by the IRB. The duration of the study was 
approved for approximately one year if necessary, beginning July 13th, 2007 until July 
13th, 2008. 
Enrollment Information 
The study was designed to include three with a minimum of two, emerging adult student 
volunteers. Only two student volunteers were recruited and consented to participate. 
Subjects ranged in age from 18-25. The study was open to both genders and to 
individuals of all racial, ethnic, socio-economic and religious backgrounds.  
Subject Type 
Subjects included healthy, emerging adult, undergraduate and graduate students from 
Drexel University’s Hahnemann Center City Campus.  
Subject Source 
The subjects were recruited from Drexel University’s Hahnemann Center City Campus in 
Philadelphia, PA. 
How the subjects were recruited 
• The subjects were recruited within the Drexel University’s Hahnemann Center  
            City Campus. 
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• Flyers were posted within the New College Building of Drexel University’s 
Hahnemann Center City Campus (Appendix A). Flyers were hung for a maximum 
of four weeks following approval from the IRB. 
• The flyer provided instructions for contacting the researcher. 
• When the potential subject telephoned the researcher, the subject was screened 
to determine if he/she met the inclusion criteria (Appendix B). 
• If the subject met the criteria, he/she was asked if they were still interested in 
participating in the study. If they were interested in volunteering a date and time 
was scheduled for the informed consent and data collection session. 
• If the subject did not meet the inclusion criteria, he/she was thanked by the 
researcher for inquiring, but was told that they do not qualify for participation in 
the study. 
 • A small stipend of twenty dollars was included for the subjects who completed 
the informed consent, data collection, and semi-structured interview process. 
• Subjects were recruited in the order that they responded to the flyer and met the 
inclusion criteria. The first two subjects that met the inclusion criteria were 
recruited and the flyer removed.  
 • Recruitment ended after four weeks with the minimum of two subjects total for 
recruitment. The flyers were taken down August 16th 2007.  
Subject Inclusion Criteria 
• Healthy undergraduate or graduate students ages 18-25, who were enrolled at      
  Drexel University. 
• Students whom were undergraduates must have been enrolled in and attending   
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  school for two consecutive years.  
• Graduate students must have been enrolled for one year. The rationale for this is 
to increase the probability of including individuals who may have acquired a 
pattern of stability and diminish the risk of including students who may be more 
psychologically or emotionally vulnerable due to change in their lives.   
Subject Exclusion Criteria 
• Students enrolled in the Creative Arts in Therapy Program. 
• Undergraduate students with less than two years consecutive enrollment and  
   attendance in the university.    
• Graduate students with less than one year of enrollment and consistent  
   attendance in the university. 
Investigational Methods and Procedures 
Informed Consent (30 minutes) 
• After the participants telephoned the researcher and it was established that they 
met the inclusion criteria, a meeting time for informed consent review and data 
collection was scheduled. First the informed consent was reviewed. 
This part of the meeting included: 1) An explanation of the purpose of the study; 
2) An explanation of the procedures including the drawing and interviewing 
process; 3) An explanation of the use of tape-recording device; 4) a description of 
possible risks or discomforts; 5) an explanation of the research subjects’ rights 
and confidentiality; 6) a description of the reimbursement/stipend and 
requirements for receipt of the stipend (i.e. completion of all aspects of the 
research). 
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• The informed consent form was reviewed and volunteers were asked to repeat, 
in their own words, the purpose and procedure of the study, as well as their rights 
as a research subject. If they demonstrated that they understood all aspects of the 
study they were asked if they would like to sign the consent form and continue as 
a participant in the study. 
Instrumentation 
Drawing of Significant Event 
The participant’s were requested to create a drawing about a significant event(s) 
either current or past that led to transition or change. What was meant by a significant 
event was anything having to do with a change that took place in the participant’s life 
either physically, cognitively, emotionally, psychologically, or spiritually. Each 
participant was allotted 15-30 minutes to complete the drawing and give associations.  
Semi-structured Interview 
 The interview process was a semi-structured one with open and close-ended 
questions. The purpose of this interview format was to allow the researcher flexibility to 
“pursue information in whatever direction appears to be appropriate, depending on what 
emerges from observing a particular setting” (Moustakas, 2004 p.342). A semi-structured 
interview is one in which a standardized format with specific objectives will be integrated 
into the interview to cover certain issues (to keep the content on a safe level for the 
participant, as well as to protect the participant from eliciting any repressed or disturbing 
unconscious material). The participant can choose to answer the questions or not- that is 
the purpose of open-ended questions. The interview lasted approximately 45 minutes.  
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The objectives of the interview included:  1) To further understand and identify what 
meaning and purpose may have arisen for the participant around their chosen significant 
event(s); 2) To further understand in depth, the experience of transition or change in 
emerging adults lives. 
Pre Data Collection Epoche (30 minutes researcher only) 
 Prior to each data collection session the researcher had a “thoughtful” period to 
allow for open mindedness and to identify any thoughts, biases or assumptions regarding 
the study, a process referred to in phenomenological research as epoche. The epoche was 
conducted for each participant and lasted approximately thirty minutes before the 
informed consent and data collection session. Epoche is a term derived from the Greek 
word meaning “ to refrain from judgment” (Moustakas, 1994). The purpose of the epoche 
is to help ensure the collection of accurate data and protect the researcher from 
misrepresenting the participant’s information due to prior prejudices or assumptions. 
 Moustakas (1994) describes epoche as, “ a process that the researcher engages in 
to remove or at least become aware of prejudices, viewpoints or assumptions regarding 
the phenomenon under investigation…epoche helps enable the researcher to investigate 
the phenomenon from a fresh and open point of view” (p.485). The research process 
parallels the therapy process as well.  
Data Collection (120 minutes) 
• The session was conducted in a conference room in the Bellet Building at Drexel 
University’s Center City Campus. 
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• Each participant was provided the following materials: 18x12 sheet of white 
drawing paper, pencils with erasers, colored pencils, fine tip markers, regular tip 
markers, crayons, and oil pastels.  
• The session was tape-recorded. To protect the participants confidentiality the 
recorded information was transcribed after each session. The tape was stored in a 
secure locked cabinet in the Creative Arts Therapy office. The participant’s name 
was replaced with a pseudonym chosen by the participant. After the information 
was transcribed and the research project completed, the tapes were destroyed. 
• The session involved three steps: 1) the participant’s drawing of a significant 
event(s) or occasion that led to transition or change in his/her life either current or 
past; 2) associations regarding the participants content in the artwork; 3) a semi-
structured interview regarding the content in the art work. 
The Drawing (15-30 minutes) 
 Each participant was offered: 18x12 sheet of white paper, pencils with erasers,  
colored pencils, fine tip markers, regular tip markers, crayons, and oil pastels. The  
participant was informed he/she could use any or all of the materials available during 
the art making process. The participant’s were allotted 15-30 minutes to complete the  
            drawing. Each participant was asked to create a picture of a significant event(s) either 
current or past that led to transition or change that took place in his or her life. 
Semi-Structured Interview (45 minutes) 
 The interview was intended to gain information regarding the participant’s experience 
during the art making process and the content within the drawings. Semi-structured 
interviews were conducted allowing questions to develop out of the context of the session. 
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Specific objectives and possible questions related to each objective were integrated to 
provide structure during the interviewing process. In this type of interview the researcher 
asks several open-ended questions. The responses of the participant were followed with some 
additional close-ended questions as long as they remained within the objectives of the 
interview. The objectives of the interview were: 1) To understand the experience of an event 
that led to transition or change in emerging adults lives and what impact the event had; 2) To 
further understand in depth, the experience of transition or change in emerging adults lives. 
Please see Interview Guide, Appendix D. 
Data Analysis 
1. After each data collection session the information recorded was transcribed into 
writing.  
2. The data was analyzed based upon Moustakas (1994) methods for analyzing 
qualitative phenomenological research. The stages include: 1) epoche; 2) 
phenomenological reduction also referred to as bracketing; 3) imaginative 
variation; 4) synthesis of texture and structure (Moustakas, 1994). 
Epoche is described as a process whereas, “the everyday understandings, judgments 
and knowings are set aside, and the phenomena are revisited…naively in a wide open 
sense (Moustakas p.85 1994).  
Phenomenological reduction/bracketing, refers to a method of identifying key 
phrases regarding the phenomenon being explored, interpreting the phrases identified, 
identifying how or if these phrases can be seen as themes within the study, eliminating 
repetitive material followed by a summary of the common themes and phrases within the 
data collected, also referred to as horizontalizing the data (Moustakas 1994 p. 122). 
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Horizontalization is a method by which the data collected is treated with equal value and 
organized into clusters, whereas irrelevant or repetitive information is discarded or set 
aside from the remainder of the data (Moustakas 1994).  
During this stage a textural description of the data collected by the participants was 
also made which involves abstracting the experience and finding invariant themes within 
the collected data. According to Moustakas (1994), textural description involves making 
a “description of experience that does not contain that experience” (p.137). Quotes and 
small vignettes from the interview regarding the participant’s art making experience and 
content of the drawing about the significant event that led to transition or change were 
used in constructing information to be included in the study.  
During the imaginative variation stage possible meanings and interpretations for the 
invariant themes found within the drawings and responses from the data collection 
session were documented. In attempting to determine what the experience is like for the 
participants, stories or metaphors were created based on invariant themes within the data 
(Moustakas, 1994). According to Moustakas (1994), “through imaginative variation, the 
researcher develops enhanced or expanded versions of the invariant themes” (p.97). 
During the synthesis of texture and structure stage common patterns regarding the 
drawing and interview processes, as well as themes within the artwork among the group 
and individually were documented. Synthesis of texture and structure abstracting the 
experience provides an illustration of the experience, but not the essence, referred to as 
textual synthesis. The structural synthesis involves a description of the meaning and 
essence of the experience (Moustakas, 1994).  
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Operational Definitions of Terms 
Emerging Adult: refers to those individuals that are identified between the ages 18-25. 
Religion: a collective system of spiritual beliefs and practices with an emphasis on 
organization. For example, Roman Catholic, Lutheran, Presbyterian, Christian, Episcopal 
etc. (Daniels, 2005 p.306). 
Spirituality: an appreciation of intangible yet meaningful aspects of our lives. The 
intangibles may be values such as, love, truth, peace, God, a life force, interpersonal 
connections, or perhaps a sense of transcendence (Germer, Siegel, & Fulton, 2005 p. 23). 
Transpersonal: beyond (or through) the personal. It refers to experiences, processes and 
events in which our normal limiting sense of self is transcended and in which there is a 
feeling of connection to a larger, more meaningful reality (Daniels, 2005). 
Possible Risks and Discomforts to Subjects 
Creating artwork and discussing a significant event that led to transition or change 
and the impact that the event may have had on the participant’s life, may result in some 
mild anxiety regarding recalling events from the past or present. Also, participants may 
have experienced some minimal discomfort when asked to create artwork, an unfamiliar 
activity for many adults.  
Special Precautions to Minimize Risks of Hazards 
 Special precautions to minimize risks include: 
1) Participant inclusions criteria: To reduce the risks of recruiting vulnerable or  
unhealthy participants each volunteer was required to have at least two years 
of undergraduate or graduate education without leave of absence. This 
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demonstrates the student’s ability to be consistent and follow through with a 
chosen commitment.   
2) Information regarding Drexel’s Student Counseling Services: During the first  
scheduled meeting regarding participant consent information was given 
regarding the Drexel Student Counseling Services. The phone number and 
location was provided to each participant to use at any time if necessary.  
3) Selection of the art materials: Precautions were also made during the selection 
of art materials to be made available during the data collection session. 
Common art materials such as pencils, markers and colored pencils were 
included to provide the participant’s with a sense of familiarity and comfort.  
4) If at any time the participant became uncomfortable during the semi-
structured interviewing process he/she was able to “pass’ on the question with 
no further questions asked regarding the topic.  
5) Each participant cleaned up the art materials and put them back in the 
appropriate boxes as a form of closure and containment. The participant was 
asked to title the drawing and no further information was asked of the 
participant. The process of cleaning up the art materials and titling the artwork 
is a cognitive process that helped ground the participant. 
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 CHAPTER 4: RESULTS 
 
 
Overview of Results 
 The major findings of this study are organized in a way that reflects the 
phenomena explored in this study: the emerging adults experience of transition or change 
via a significant event(s) and what impact/meaning the event may have had. The 
experience is presented in two forms: in each subject’s significant event drawing and 
description independently, and a composite form reflective of the two subjects as a 
whole. 
 
Subjects 
 The study was designed for three participants between the ages 18-25 with a 
minimum of two acceptable. Two individuals volunteered to participate and were 
included in the data collection process. The participants recruited were male and female 
both age twenty-four. The racial backgrounds of the two participants were one Asian 
American male and one Caucasian female. The study was open to volunteers of both 
genders and any ethnic background.  
The interview questions were designed to create the transpersonal lens:  
1. Tell me about the artwork? 
2. In what way did this significant event have an impact on your life, if any? 
3. Can you recall your thoughts and feelings during this time? 
4. Did this significant event lead to transition or change in your life? If so, how? 
5. What was it like to experience transition or change? 
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6. Did this event have a particular meaning? 
7. What resulted from this event? 
8. What is it like to think about the event and then draw it? 
9. Is there any difference between drawing the event and verbalizing the event? 
 
Description of the Significant Event Drawing 
The two subjects’ drawings of a significant event are presented in figures 1 and 2. 
A description of the subject’s significant event drawing’s and title can be found below on 
page 86-87 and in table 1B and 2B. Fictitious names have been added to protect the 
confidentiality of the two subjects presented. Any names, dates or places that may have 
identified the subjects have also been replaced with pseudonyms.  
 
Subject #1 
■ Demographic: 24 year-old Asian American male  
■ Age of participant in Significant Event Drawing recalled: 17 years old (seven years      
   ago) 
■ Description of significant event drawing (see Figure 1): A visual description of what   
   happened to me when I received the Holy Spirit. A half-year before that I gave my life  
   to Christ because I got myself suspended in school. I felt like I lost control of my life. 
■ Title of Significant Event Drawing: “Flaming Angel” 
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Subject #2 
■ Demographic: 24 year-old Caucasian female 
■ Age of participant in Significant Event Drawing recalled: 23 years old (one year ago) 
■ Description of Significant Event Drawing (see Figure 2): This is a drawing of my 
wedding day and for some reason one of the kind of like memories from that day is of 
taking pictures outside of the church door. After a while everyone left but we kind of like 
went off on the side of the church and it was then that we kind of realized we were 
married. 
■ Title of Significant Event Drawing: “Turning the Corner” 
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Figure 1.  Subject #1: Significant Event Drawing, "Flaming Angel" 
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Figure 2. Subject #2: Significant Event Drawing, "Turning the Corner" 
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Presentation of the Data 
The results are presented in the same order described within the data analysis 
section outlining Moustakas’ methods for phenomenological research beginning with: (1) 
phenomenological reduction/bracketing (i.e. horizontalization, delimited horizons or 
meaning, invariant qualities and themes, individual textural descriptions, and composite 
textural description); (2) imaginative variation (individual imaginative variation, revised 
themes); and (3) synthesis of textural and structural descriptions. The following tables 
1A, 2A, 1B and 2B reflect the phenomena central to this study- the experiences of 
understanding meaning or purpose through transition or change via a significant event(s) 
and what impact the event(s) may have had on the subjects as a whole.  
 Findings regarding the subject’s experiences of his/her significant event(s) that 
led to transition or change, and what the event meant to the participants will be presented 
in the following sections. The participant’s experience of creating artwork about a 
significant event will be presented in tables 1B and 2B. 
■ Horizontalization/Individual Significant Statements 
■ Delimited Horizons or Meaning 
■ Invariant Qualities and Themes 
■ Individual Textural Descriptions 
■ Composite Textural Description 
■ Individual Imaginative Variation 
■ Composite Imaginative Variation 
■ Revised Themes 
■ Individual Structural Description 
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■ Composite Structural Description 
■ Synthesis of Composite Textural and Composite Structural Descriptions  
 
Subject #1: Significant Statements: 
1. This is, I guess, a visual description of what happened to me when I gave my life 
to Christ 
2. I kind of knew what was wrong with me and I kind of felt like I lost control of my 
life 
3.  The thing that kind of disturbed me about that part of my life, was when I looked 
inside myself I saw nothing and felt empty 
4. This was the one event of my life where something filled that emptiness 
5. I kind of had some abusive relationships in school and stuff like that 
6. Let’s pretend I’m doing this 
7. I sat down in the path and I lost control of my body and mind. I started observing 
myself from the third person view 
8. I saw this thing inside of me start praying and it was starting to ask for 
forgiveness on the kids that I kind of abused 
9. The more I prayed the more physical weight I was feeling press on my back, it 
was getting pretty freaky 
10.  At one point I was sitting and it was getting so heavy that I actually had to kneel 
on the ground because it was so powerful, but then that didn’t help either 
11. I ended up kind of just like falling face flat on the ground and kind of like 
spreading out to dissipate the weight 
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12. It was nighttime; it was like about 8 or 9 o’clock at night. It was kind of late to 
begin with 
13. I mean come on! Is this thing going to get worse and worse? 
14. I mean am I actually going to live? 
15. I wasn’t going to die because it just didn’t feel like the kind of thing that was 
going to make you die, but it kind of got freaky 
16. It was physical and it was like creepy 
17. All of a sudden this whole entire thing just stopped on cue 
18. So then I realized 
19. Freedom from yourself 
20. If you think about it, your whole entire life you are enslaved to yourself 
21. We have a tendency to do things to hurt ourselves 
22. Now I can give my life to God so I can be free from myself 
23. “Lord please take my life” 
24. Alright lets get on with life, let’s start walking, before I finish my first step this 
like wind blew past me 
25. I felt this fire like exploding like literally, like this fire erupted in me 
26. There’s no other way to explain it 
27. Like all of a sudden  
28. Suddenly I felt good inside 
29. Suddenly I knew this was the end of the life that was 
30. Something else has come into me and I’m starting a new life 
31. What happened to me? 
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32. Suddenly I felt this connection to a living God 
33. It was incredible because for the first time I understood what was going on around 
me 
34. Like everything the bible promised about what you would be getting, once you 
get the Holy Spirit coming through, I was understanding 
35. I was able to start changing myself from the inside out by not even doing anything 
36. It was ridiculously awesome  
37. It was like cool 
38. At first I didn’t get the full grasp, the full meaning of this 
39. I started getting involved in a religious group at college 
40. A lot of things that seem like a gray area were suddenly black and white 
41. Like, you just know 
42. Like you are no longer confused by certain things 
43. For the first time I was actually able to feel like whether I was suppose to be 
doing something 
44. Should I be doing this now? 
45. Suddenly things happened around me and I could see different meanings come up 
46. And suddenly I was like, maybe I should start switching my life that way 
47. I mean, its weird 
48. What I realized was that I was spending like three weeks with nothing to do 
besides like play video games all day or like go out with friends or getting lost in 
the city or something like that 
49. I had nothing to do 
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50. Its gonna suck 
51. I need to have something infinite 
52. Not sure 
53.  I didn’t know specifically what was going to happen but I know it was going to 
evoke a lot of stuff because I know what I’m saying is going to be loaded and its 
going to help out with implications behind it 
54. For me, this is what defined my life 
55. If you saw me back in high school before this event, I was a different person 
56. If you really think about it 
57. If you really think about it you have all this physical desire that kind of 
spontaneously comes out and not all of them are good 
58. I still habitually get into patterns of lying 
59. And lots of times I don’t want to lie but I still end up lying 
60. And I dig myself a deeper and deeper hole, and its like someone please take away 
my shovel 
61. I looked inside myself and saw a golden burst of energy 
62. I don’t know 
63. I don’t really know…its this thing that doesn’t really have any definition. It’s a 
very blurry image. 
64. I didn’t really define any of it 
65. I see this in myself 
66. As a kid I could look into myself and see things. I have some really creepy skills 
too. I could see some images into the future as well 
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67. Suddenly I see a vision 
68. I know something is going to happen. And sometimes I can feel something 
coming and its usually true 
69. I don’t know what it is 
70. I don’t know. I just felt like drawing this. 
71. I’m not use to that kind of symbolism 
72. Its just kind of like…just scribbling 
73. I’m use to the classical Greek like ratio so I just used that 
74. I’m so use to drawing 
75. It just flowed out 
      76. Part of it was also feeling like…almost a purpose. I have something to live for,  
            where as before I was confused as to even why I’m here 
      77. Like who am I? 
78. What am I doing hanging around here? This doesn’t make sense 
79. I could easily die right now…except that it’s going to be too much pain 
80. One day I sat down and had a philosophical moment 
81. And I realized there has to be a soul and there has to be the world of unseen 
82. If this isn’t it…then why am I in this isn’t it thing? You know? 
83. Like what’s out there you know? 
84. Its more like what is…instead of what if 
85. I felt a connection with the other side 
86. There is a connection between God and I 
87. God has to choose you to be in this position to receive the Holy Spirit 
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88. So for me, it’s this reassurance that in a sense the only thing I’m doing right now 
is basically doing Gods work in this world. A lot of it comes down to just letting 
God speak through me and kind of like do things with my life 
89. There is going to be consequences for every action you make 
90. And part of following the rules of God, is that you are actually preventing that  
       consequence from happening 
91. It really comes down to choice, you can choose to be wise or stupid 
92. You can be responsible for everything that you are responsible for 
93. I’m just sitting here. Do I want to enjoy life or abuse it? So I choose to not  
 abuse. Most of the time. 
94. Make good with what I have 
95. I don’t think anything coming after this will define my life like this would 
96. This is it 
97. Of course other stuff will come along 
Subject #2: Significant Statements:  
1.   For some reason…how should I explain, we kind of realized… 
      for some reason there are like so many memories from that day but for     
      some reason that one stands out more 
      2.   That popped into my mind as a big transition 
      3.   I can’t think of any bigger change in like my life so far 
4.   I guess like my entire identity as a person changed 
5. I was suddenly like a wife, which was really weird for a long time, and just like    
      our living situation and I mean the fact that we like got to do things together all       
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     the time, that was pretty cool   
      6.   Its weird to have to second guess your own name 
7.  You’ve like realized how much things have changed. The simple things     
aren’t the same in like a positive way 
8.   I mean… it’s so hard to say like a specific thing because there’s so much…It’s  
            more like a feeling transition than like an actual, kind of practical, this is what I     
             did 
9.  Like these are the changes I made…it was more like an emotional      
       difference 
     10.  Before I got married I was like living with my parents like basically like you    
             know I was still in high school, like you know, and then just like suddenly I was     
             an adult 
     11.  I can’t think of any ways that this event didn’t impact my life 
     12.  I don’t get the commitment. I just feel like I haven’t been alive long enough to    
            understand like what it means to like be with someone like forever for like you        
            know like 50 or 60 years. I just don’t know…I don’t think I understand like the        
            magnitude…of it yet. But you know…I don’t mind 
13. I use to feel this with my family too but just the sense not obligation but of like,    
       someone needing you to do something, someone you know waiting for you to  
       come home, like a kind of mutual benefit situation 
     14. You are equals. Like when your parents are there for you…there’s not complete   
      equality, you know what I mean?  
     15.  I’ve always wanted to be married my whole entire life so in a sense its kind of   
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       like wish fulfillment kind of thing 
16. There was this kind of emotional build up to my wedding day and then I realized       
      like it was just such a natural thing…to be married was so natural…everything  
          leading up to it…like wedding planning and like weird family things 
17. It wasn’t something you had to try hard at…I mean you should always like work at 
marriage…you know when you have problems…but like it wasn’t something that 
umm was like stressful…there wasn’t a lot of growing pains like about it…like at 
least for me 
18. There was no like struggle…I felt good about that…like I still feel good about the 
fact that like it just feels like you know very natural to be married 
19. There was just a physical separation from my family…but things weren’t that 
different…my parents live right around the same area 
20. My friends are still dating and I’m married 
21. I think when I met my husband I knew I wasn’t ready to marry anyone that just 
came by 
22. It didn’t feel like right. But then when we got married this was like right 
23. I think we’re like comfortable with our jobs right now, so I think we are just going 
to like coast for a while and then like children some day in the future 
24. I like how we can just do whatever we want and it doesn’t have to be like you 
know a big date or something 
25. People in there twenties think…that you can do whatever you want and it doesn’t 
matter, well it effects you later 
26. It just felt like the right thing to do, it like felt like you know, where we were  
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headed 
27. Let’s just do it sooner or later 
28. And for a while afterwards I was so stressed out I had this weird stomach virus 
29. After the wedding like the fact that we could just relax made the beginning of  
our marriage like really nice. Because we were so relaxed we just knew this was  
            what we were suppose to do, like this is the whole point of everything 
30. Right then was like complete relief…about the wedding being over! I was just  
             like so relieved that we were done…I was so anxious 
31. I just felt very responsible for everything…people getting along and  
like…everyone came there for me…I felt like I was imposing on them…I don’t     
like people making a fuss about me 
32. I wanted everyone to come because I knew it meant a lot…I invited everyone I  
            could think of…I knew it meant a lot to people 
33. Here we are and like it was worth it and it doesn’t matter anymore I don’t   
       want to think about it anymore 
     34.  Everyone would tell me that I don’t have to worry about anything. But I did. 
35.  Just like the different kinds of people all mixed together in one place like made          
       me really nervous and anxious 
     36.  Leading up to the wedding it was so tense 
     37.  I liked how there was no question about the future anymore 
     38.  Is this what I am suppose to do? 
     39. Even though I knew I wanted to marry him I was just like am I suppose to do  
            this now? 
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40. Is this the right time? Should I do this now? 
41. After that all worked itself out, I thought well too late now, but in a good way 
emotionally I stabilized…I think…mostly 
42. The emotions of being a newlywed were about embracing the comfort of it…I  
            think 
43. I was trying to depict the moment as best I could and I was taking myself back         
      there, which is easy to do 
44. I was trying to imagine the scene and I was thinking about the feelings and what  
            it represented 
45.  I think this is like the most transitional time, like beyond anything else…I can’t       
            even think of anything coming close 
46. Through out my life I’ve struggled with the moment of transition, like you know  
like graduation and like I’ve really disliked those times, but this is like a positive  
            one 
Delimited Horizons or Meanings: 
1. Drawing the significant event highlighted certain details of the event that helped 
currently shape the participant’s life 
2. Going through any type of transition or change may arouse ones insecurities of 
his/her sense of self 
3. In going through transition or change one needs to go through a period of fear 
about the anticipated outcome 
4. Anxiety drives change 
5. A sense of relief or a period of settling down occurred after the event 
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6. Trusting ones own ability to make choices 
7. A sense of finding direction and maintaining self-worth while experiencing 
change 
8. Before and after the event took place ones emotions can be disorganized and 
confused 
9. Giving up control of ones life and who one thinks they are in order to grow 
10. Transformation into another stage of awareness 
11. Hoping the process of change will lead to something better 
12. Understanding the extent of how choice impacts ones life 
13. Gaining maturity and knowledge through experiencing transition or change 
14. Judging what one is suppose to do versus what one wants to do 
15. Giving ones life to a higher power 
16. Reassurance that what one is doing with their life is right for them at the time 
17. Events can happen suddenly and leave one questioning what it all means 
18. Sometimes people do not fully grasp the magnitude of their decisions until much 
later 
19.  Sometimes there is an emotional build up before an event 
20.  People in there twenties think they can do whatever they want to and it does not 
matter, and it ends up effecting them later 
21. There is a natural response to forget the negative emotions of the event 
22. A certain kind of security can be found after the transition settles into its own 
      23. The moment of transition can be a struggle  
24. Transition and change can be wish fulfillment 
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25. Change can happen to a person, a person can cause change, or a person can avoid 
change and become stuck, or all of the above 
26. Significant events can be anticipated and planned for or significant events can be 
unexpected  
27. There are natural significant life events such as: marriage, deciding to work or go 
to school, or have children, etc. 
28. Nothing ever stays the same 
29. Transition and change are definite components of human existence 
30. Life is a constant transition into the unknown 
31. A person is what they choose to experience  
32. Pressure to meet familial and cultural standards  
33. Transition or change can happen over a long period of time or a short period of 
time 
34. Making meaning out of an event allows for understanding, insight, and growth  
35. In order to change one must let go of what they think they know or who they 
think they are  
36. Making meaning out of a significant event can drive the direction a person’s life 
takes until the meaning is found 
37. The most significant transition may be that of emerging adulthood to adulthood 
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Invariant Qualities and Themes: 
Table 1A 
Subject #1 
Identified Themes Derived From Interview/ Data Collection Process 
 
Themes Data (interview statements) 
Significant Event- Religious experience 
 
• This is I guess, a visual description of 
what happened to me when I received 
the Holy Spirit and gave my life to 
Christ.  
Period of Doubt  • I mean come on is this going to get 
worse? 
• I look inside myself and I always see 
this thing that I am. But the freaky thing 
is, when I hit 8th grade or so…I can’t see 
that anymore. I see nothing. I am empty. 
• I mean am I actually going to live? 
• What happened to me? 
• Should I be doing this now? It’s going 
to suck. 
• I don’t know. 
• Like who am I? 
• What am I doing hanging around here? 
I could easily die right now accept it 
would be too much pain. 
 • This doesn’t make sense. 
• If this isn’t it…then why am I in this 
isn’t it thing? You know? 
• Like what’s out there you know? 
The Impact/Meaning  • At first I didn’t get the full grasp, the 
full meaning of this. 
• Suddenly I felt this connection to a 
living God. 
• Suddenly I felt good inside. 
• Suddenly I knew it was the end of the 
life that was. 
• I can give my life to God so that I can 
be free from myself. 
• Something else has come into me and I 
am starting a new life. 
• Suddenly things happened around me 
and I could see the different meanings 
come up and I was like, maybe I should 
start switching my life that way. 
• So for me, it’s this reassurance that in a 
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sense the only thing I’m doing right now 
is basically doing Gods work in this 
world. A lot of it comes down to letting 
God speak through me and kind of like 
do things with my life. 
• It really comes down to choice; you 
can choose to be wise or stupid. 
• I don’t think anything coming after this 
will define my life like this would. 
• I went from a 2.0 GPA to distinguished 
honors. 
• The whole idea is that God has to 
choose you for you to be in this position 
to receive the Holy Spirit. Because if 
you really think about it…you are 
receiving. So for me it kind of makes 
sense…for you to be saved you have to 
be born again. And to be saved means 
that you are saved from the wrath of 
God in the end. We believe there will be 
punishment waiting for us, because of 
what we did. Like our innate sin, our 
need to want, to lie, to be greedy and no 
matter how we try we can never fully 
get them out of our lives because its 
impulse. We were born with it. There’s 
nothing we can do. 
Description of Feelings/Thoughts  • The more I prayed the more physical 
weight I felt press on my back. 
• At one point I was sitting and it was 
getting so heavy that I actually had to 
kneel on the ground because it was so 
powerful, but then that didn’t help 
either. 
• I ended up like falling face flat on the 
ground and kind of like spreading out to 
dissipate the weight. 
• It was physical and it was like creepy. 
• All right lets get on with life. Let’s 
start walking. 
• This was the one event in my life 
where something filled that emptiness. 
Personal Transformation and Growth  • I went from a 2.0 GPA to distinguished 
honors and from digital media to 
computer science. 
• My life finally felt like it had a 
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purpose. 
• I went from failing computer class in 
high school to going for my PhD in 
computer science! 
• I learned to make good with what I 
have. 
Reference to Familial and Cultural 
Standards  
• When I was applying for graduate 
school my mom kept telling me that I 
should go for digital media but I wanted 
to do computer science. 
• I believe that when God judges you he 
doesn’t see you he sees Jesus. He has 
taken our place by dying on the cross. I 
know by receiving the Holy Spirit I have 
taken His record of sin, which is blank. 
And mine I don’t know what happened 
to it. He took it and did something with 
it. I don’t want to know what he did.   
The Anticipated Course of Events • Part of it was also feeling like I had a 
purpose…like I have something to live 
for now. Whereas before I was confused 
as to even why I am here! My life 
questions still aren’t fully answered.  
• But after feeling a connection with the 
other side, it’s not scary that I’m here.   
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Table 2A 
                                                   Subject #2 
Identified Themes Derived From Interview/Data Collection Process 
 
Themes Data (interview statements) 
Significant Event - Wedding Day  • This is a drawing of my wedding day. For 
some reason one of the kind of memories 
from that day is when we took pictures 
outside of the church door. After a while 
everyone left and my husband and I went 
off on the side of the church and it was 
then that we kind of realized we were 
married. 
Period of Doubt • Leading up to the wedding it was just like 
so tense. 
• Up to my wedding I was like, you 
know…is this what I’m supposed to do? 
• Even though I knew I wanted to marry 
him, I was just like am I suppose to do this 
now? That feeling was still there. 
• I was just like is this the right time? 
• Should I do this now? 
• After that all worked itself out…I 
thought…well too late now...but in a good 
way. 
The Impact/Meaning • I can’t think of any bigger change in like 
my life so far. 
• My entire identity as a person changed. I 
was suddenly like a wife! Which was really 
weird for a long time. 
• We got to like do things together like all 
the time, which was pretty cool. 
• My name changed. It’s so weird to have 
to second-guess your own name and then 
suddenly you have to think about it…Do I 
want to put my maiden name or my 
married name? 
• The simple things aren’t the same 
anymore…in like a positive way. 
• I was like living with my parents like 
basically like I was in high school and just 
like suddenly I was an adult.  
• This is what we were suppose to do…like 
this is the whole point of everything…here 
we are and like it was worth it…and it 
doesn’t matter anymore, I don’t want to 
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think about it anymore. 
• At the time I don’t really and I still think I 
don’t really get it. I don’t get the 
commitment. I just feel like I haven’t been 
alive long enough to understand like what 
it means to be with someone like forever 
for like you know like 50 or 60 years. I 
don’t think I understand like the 
magnitude. 
Description of Feelings/Thoughts • It’s hard to say like a specific thing 
because there’s so much. It’s more like a 
feeling transition than like an actual, kind 
of practical, this is what I did. It was more 
like an emotional difference. 
• There was this kind of emotional build up 
and then I realized like it was just such a 
natural thing like to be married and even 
everything leading up to it…like wedding 
planning and weird family things.  
• I still feel good about the fact that like it 
just feels you know, very natural to be 
married. 
• I also experienced complete relief when 
the ceremony was over. I was just so 
relieved we were done. 
• I just felt very responsible for everything, 
like people getting along and just the fact 
that everyone came there for me and I felt 
like I was imposing on them. I don’t like 
people making a fuss about me. I wanted 
everyone to come because I knew it meant 
a lot to people.  
• But in the mean time I felt like really 
anxious and for a while afterwards because 
before the wedding I got this weird 
sickness. 
• I was like so stressed out…I had this 
weird like stomach virus. 
• All the different kinds of people mixed 
together in one place like made me really 
nervous. 
• We were both just so relaxed after the 
wedding. 
• A part from the emotions from that 
moment…like the emotions of like being a 
newlywed…were like…its just like 
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embracing the comfort of it…I think. 
• I like how comfortable it is to be married 
and settled. 
Personal Transformation and Growth • I was suddenly a wife, which was really 
weird for a long time, and just like our 
living situation and I mean the fact that we 
like got to do things together all the time 
that was pretty cool. 
•It’s weird to have to second-guess your 
own name. 
• You’ve realized how much things have 
changed. The simple things aren’t the 
same, in like positive way. 
• I have a sense of obligation now to my 
husbands needs, not just my own. 
• Suddenly I was an adult. 
Reference to Familial and Cultural 
Standards 
• People in there twenties think that you 
can do whatever you want and it doesn’t 
matter, well it affects you later. 
• My friends are all still dating. I feel funny 
being married sometimes compared to 
them. 
• My husband kind of needs me in the same 
way my family needs me. He is family now 
too. 
The Anticipated Course of Events • Currently, I think we’re like comfortable 
with our jobs right now like my husband 
just got a new job he likes, so like I think 
we are just going to like coast for a while 
and then like children someday in the 
future. 
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Individual Textural Description: Subject #1 
Subject #1 chose a religious awakening for his significant event drawing. He 
seemed very concerned with how his behavior and perception of life was having a 
negative impact on his schoolwork and relationships. After deciding to go to a Christian 
camp for the summer, the participant seemed to experience a transformation at this camp, 
of a religious awakening one evening, in which he stated that he received the Holy Spirit 
in the woods. The participant seemed to initially not understand what was happening with 
his life or where his life was even going until this one event took place, which seemed to 
congeal his life together. The participant seemed to become closer to the divine realm 
after this experience at the summer camp of receiving the Holy Spirit and giving his life 
to God.  
Prior to the significant event the participant seemed to go from a period of 
sadness, emptiness, anxiety, and confusion to clarity, meaning, and direction after the 
event. During the experience of the significant event the subject seemed to experience 
physical symptoms. He stated that he experienced a physical weight pressing on his back. 
This pressure became so heavy that he had to kneel on the ground and ultimately he 
ended up lying down on his stomach. The subject stated this experience ended “on cue” 
and “suddenly” he was fine. He picked himself up and started walking. After this 
experience the subject stated that his grades increased, he finally felt like he had a 
direction in his life, and that he felt a burden lift off of him when he gave his life to Christ 
that night. He currently feels as though God works through him and that he would not be 
attending college today if it was not for his experience at the camp. 
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Overall subject #1 seemed to have strong religious faith in Christianity and this 
religious sect has seemed to fill some unknown emptiness that was inside of him and 
freed him from the many burdens of life. The subject appeared to have many existential 
questions about the meaning of his life and what direction he wanted to take his life. He 
seemed to go from a life of emptiness, sadness, and boredom to purpose, direction, and 
relief. The subject seemed very philosophical and passionate while he described how the 
Christian religion has answered many, but not all, of his existential/spiritual questions. 
He states now that he has felt a connection with the “other side” he is not scared anymore 
that he is here. He seems to experience great solace from his religion. 
Individual Textural Description: Subject #2 
Subject #2 chose to draw about her wedding day as her significant event drawing. 
She seemed very fond of one particular memory of her and her husband standing outside 
of the church after the ceremony while getting their pictures taken. The participant 
seemed very relieved to be outside of the church away from all her friends and family. 
The couple was finally alone for a moment and this is when she seemed to realize that 
she was finally married. The participant stated that she has always dreamed of her 
wedding day and has always wanted to be a wife. She also stated that her wedding day 
was wish fulfillment for her. On the contrary, the participant seemed to have some doubts 
about the timing of the wedding and if she was “supposed” to get married now or later.  
Prior to the significant event she reported living at home with her parents and two 
sisters. When the wedding drew near she experienced a stomach virus she stated was 
from stress and feeling as though she was responsible for everything. The participant 
stated that she was anxious, and tensed up until the ceremony was over. She was also not 
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sure if this was quite the “right” time or person to be marrying. All her friends were still 
dating and she seemed to feel differently from her peers. During the ceremony the 
participant stated that she was anxious from “all the different kinds of people” that were 
mixed together in the church. She stated that she does not like to be made a fuss over and 
felt somewhat guilty for having all her friends and family come to her wedding just for 
her. After the wedding the participant claimed to still have a little stomach virus and that 
she and her husband felt complete relief that the wedding was over. The participant also 
stated that she felt comfort in being a newlywed.  
The participant seemed to experience a lot of anxiety while transitioning from a 
single woman to a married woman via her wedding day. She seemed to be thankful that 
the wedding was over. Having all her family members and friends in one place seemed to 
add to her anxiety. Overall subject #2 seemed ambivalent up until the day of her wedding 
about her decision to marry at age 23. After her wedding was over and her anxiety 
seemed to subside about the event, the participant ultimately seemed quite content with 
her and her new husbands decision. The participant stated that she does not fully 
understand the magnitude or the meaning of the commitment that goes along with 
marriage. This thought seemed to unnerve her and excite her at the same time. Even 
though she seemed ambivalent with her choice to become a wife prior to her wedding, 
she ultimately appeared happy with her decision to go forward with the wedding, 
possibly due to her overwhelming anxiety finally subsiding after the wedding was over. 
Currently she hopes to have children with her new husband someday in the future and 
stated that she is very happy with him.  
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Composite Textural Description 
Overall the subjects were concerned with self-advancement and making beneficial 
choices for his/her current life direction as young healthy adults. Both subjects seemed to 
be searching for relief from the anxiety of the unknown, and answers to existential 
questions. The significant events discussed seemed to have left some kind of doubt or 
question as to what was going to happen to the subjects after the event was over. There 
seemed to be an anticipated fear of losing control through the experience of transitioning 
and a rebirth into a new self after the event took place. The theme of desiring comfort, 
freedom from self, letting go of what was, and adjusting to new feelings seemed to come 
up as well.  
Although the subjects experienced some anxiety related to their drawing ability, 
the process of drawing and then viewing the artwork through a transpersonal lens 
revealed aspects of the significant event he/she had initially not recalled. The subjects 
also described aspects of the drawing that did not look the way he/she was trying to 
depict. When describing the art making process the subjects described the following 
advantages to using art materials to depict the significant event: a) ability to depict the 
moment and take oneself back to the event; b) ability to emphasize or highlight important 
moments from the events recalled; c) ability to utilize the image as a visual snap shot to 
further explore how the event impacted his/her life.  
The subjects appeared to recall his/her significant event involving particular 
people and places.  In regard to the symbols and figures present in the artwork it appeared 
the subjects clearly depicted what was most meaningful to the development of his/her 
sense of self. Strong affect appeared to surface as well when reflecting on certain aspects 
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of the image. Particular themes regarding transition or change include: isolation, anxiety, 
denial, being in control, confusion, bodily responses, fear, acceptance and relief. These 
themes were evident in both participants. The first participant described the fear of losing 
control of his mind and body and feeling a heavy pressure push down on him. Later on he 
discovered that he had in fact given his life to God to assist in regaining control. After he 
made this connection with God the subject stated that God currently works through him 
and this gives him great purpose and relief from his desires. The second participant stated 
that she felt anxious, worried, and fearful through out her wedding and wanted it to be 
over. The subject experienced stomach pains and worry about making sure all her guests 
were satisfied. She seemed to doubt her decision to marry at the age of twenty-three. 
Although she felt this way, after the wedding ceremony ended she experienced 
acceptance and relief with her decision. The subject stated that she does not like to be the 
center of attention.    
Imaginative Variation: Subject #1 
There once was a little boy who was born into a poor family. His name was 
Albert. Albert had two older brothers named Stan and John. Stan and John would always 
tease Albert and make him do things that he did not want to do such as, steal bread from 
the baker. Albert did not like to steal but he was afraid that his brothers would beat him 
up if he did not listen to them. His brothers were regular bullies and were not very nice 
boys. The boys would often help their father work on the farm to keep the crops growing, 
and make sure the animals were fed and full. Albert would always end up doing most of 
the work because his older brothers would goof around and go into the village for the day 
to see their girlfriends. Poor Albert was alone and stuck doing everything. All this time 
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Albert’s father thought all three of the boys were splitting the chores equally among 
them, but all the while Albert was doing everything. Albert felt the need to cover for his 
brothers because his dad spoke so highly of the both of them. Albert did not want his 
father to be disappointed. But Albert was growing tired of being bullied and used as a 
scapegoat by his nasty brothers. He did not know what to do.  
Albert finally decided to tell his father the truth about his brothers after years of 
covering for the two of them. “Father?” said Albert. “Yes my son,” he replied. “I need to 
tell you something that you are not going to like very much.” Albert said. “Well…okay. 
What’s going on?” he said. “Well…Stan and John are not doing their share of chores out 
on the farm. For the past five months I have been doing everything and I am growing 
tired. They go into town and see their girlfriends just about everyday and I am stuck with 
everything. I did not want to tell you earlier because I know how fond you are of them 
and I don’t want to seem like I am telling on them. I just can’t live like this anymore. I 
am miserable and I truly need their help out on the farm.” Albert sadly reported. “Well! I 
am astonished!! How can this be? I thought they were helping you. What is wrong with 
them? They know better than that. I thought I taught them well? I will fix this once and 
for all” Albert’s father replied. Once Albert was able to tell his father the truth about what 
was going on between him and his brothers he suddenly felt a large burden lift from his 
life. Things began to change for Albert and his brothers apologized and began working 
on the farm together without Albert. For the next five months Albert’s father told him to 
take off! Albert did not realize that going to his father would have provided so much 
relief. He was use to being bullied and was not aware that he did not have to live this way 
until the day he could not take his brothers abuse anymore. And to this day Albert is free 
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and has more self-worth than ever before. Albert was forever thankful that his father 
saved him from a tough situation. Now Albert is happier and has more time to be who he 
is and not who he thought he had to be.  
Imaginative Variation: Subject #2 
There once was a little girl named Anne who dreamt of becoming a dancer. Not 
just any dancer, she wanted to be a professional ballet dancer. As the years went by and 
she grew older, it came time to choose a professional dance school to go to. Anne did not 
just want any old dance school. She flew out to France to visit her number one school but 
was very disappointed in the school. The school was old and smelled of must and old 
mothballs. Anne then visited her second choice of schools and was pleasantly satisfied 
with this school. They had just put in a new dance studio and the room was wonderfully 
equipped for ballet. Anne had her audition and was accepted shortly after her visit. She 
was ecstatic. She was finally going to France! 
The following month Anne had to gather all her belongings and pack for her 
voyage across the sea to study dance for four years in France. The day she arrived she felt 
very alone because her roommate was not arriving until next week. Anne did not know 
anyone and she did not know where anything was, not even the grocery store. Anne could 
not even speak French and she felt doubtful of her decision to come so far away from her 
home. When it came time for dance class, Anne did not want to dance. She was anxious, 
sad, and unsure of herself as a dancer. Everyone around her was so good! She felt as 
though she was at the bottom of the barrel. Anne thought to herself, “Why did I ever want 
to become a dancer? I love dancing…but this isn’t how I imagined it. Seriously. If this is 
what I need to go through to reach my dream…then I guess I have to do this. Maybe 
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things will get better. I hope this was the right choice. I’ve wanted this moment my whole 
life. Now I want to embrace it. I’m here at dance school, in France. This is what I 
wanted…right?” As Anne’s mind was full of doubt she put her thoughts aside because it 
was now her turn to do the dance combination across the floor. As Anne danced across 
the floor she became emotional and tearful. Her anxiety turned to joy as she felt her body 
move through space and do what she loves best. In this moment Anne realized that all the 
doubt about her choice to come to France just washed away with her movement to the 
music.  
As the weeks went on, Anne’s roommate Ashley arrived and they got along very 
well and both settled in. Anne became a very strong dancer and learned very good 
technique from her classes and peers. To be a professional dancer has been Anne’s life 
long dream, and though Anne was initially scared and doubtful she is now letting herself 
receive and live her dream, it is all too surreal and wonderful for her.  
Composite Imaginative Variation 
One day there was a green caterpillar named Seymour. Seymour had a lot of 
friends, he was very close to his family, and lived in the same neighborhood his entire 
life. Practically every day after school he would go over his friend Sarah’s house to do 
homework. Sarah was not a caterpillar mind you she was a ladybug. Sarah and Seymour 
were friends since they could crawl. They have spent almost everyday together since 
kindergarten and now they were both getting ready to graduate from high school and go 
to separate colleges. The best friends were both sad about separating from each other and 
their families but excited at the same time. Many possibilities and new friends were in 
store for the two young insects!     
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One day when Sarah was flying to school, she stopped by Seymour’s tree house 
to meet him but he was not there. His mother came out and said, “I’m sorry Sarah 
Seymour does not feel well today. I am keeping him home from school for a while.” 
Sarah thought to herself, “For a while? Why for a while? Is he going to be okay?” Finally 
Sarah replied, “Oh…that’s a bummer. Well…tell Seymour I hope he feels better. I will 
call him after school is out for the day. Thanks!” As Sarah continued on her day she 
could not help but feel empty and lonely without Seymour’s company and she did not 
want to anticipate what college would be like without him. She did not want to think 
about that any longer. As Sarah’s day went on she felt bored without Seymour. He is 
never sick and they have grown so close over the years and their relationship has become 
predictable and solid.  
Weeks passed and Seymour was still sick. Sarah began to sink into depression. 
Where was her friend? She did not know what was wrong with her friend and high school 
graduation was in two days. Every time Sarah called Seymour or went over no one 
answered. She was beginning to think that she should call the police. Sarah went over one 
final time and Seymour’s mother finally answered the door. With much relief Sarah 
stated, “Oh!! Thank goodness! Oh how I’ve missed my friend! How is Seymour…what is 
going on with him? Please tell me something. I feel so lost without him.” Seymour’s 
mother replied, “Oh…you poor thing. He went away to stay with his cousin for a while. 
He didn’t tell you? Well I guess he couldn’t at that point.” “No. We graduate in two days. 
Why is he going on vacation now? That seems stupid” Sarah snapped back. “He’s going 
to fly back tomorrow. I’ll let him know you stopped by” Seymour’s mother said. “Okay. 
Tell him just to come over when he gets home. Bye!” Sarah thought to herself, “Why is 
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he flying? This cousin must be far away. This makes no sense. What is going on? He’s 
sick…then he goes on a faraway vacation to visit some long lost cousin? This is bogus!” 
The next day came and there was still no sign of Seymour. Sarah was beginning 
to feel like she lost her friend for good. She does not understand why he has been gone 
for three weeks without one phone call to his dear friend.  As nighttime rolled around, 
Sarah went to bed with tears in her eyes because there was still no sign of Seymour and 
they were to graduate from high school tomorrow.  
To no surprise Sarah was very restless and could not sleep. The moon was full 
that evening so she went out on her balcony to count the stars. Sarah always counts the 
starts when she is feeling anxious or upset and they were especially bright tonight 
because of the full moon. Up ahead Sarah spotted what looked like a swarm of 
dragonflies. She did not like this so she went inside. She was not in the mood to talk to 
other insects, she missed her friend and was heartbroken. As she crawled back under her 
leaf she heard a strange swooshing sound. Something was rubbing against her window. 
Sarah became frightened! She got up to go outside again to see what was keeping her up 
this time and she could not see anything. All of a sudden she felt herself fly into the air so 
high that she thought she was dying! She heard a familiar sound that calmed her heart. 
The sound was Seymour’s! As she was going up and up and up it sounded as if Seymour 
was right next to her. She could not see from the wind. “What was going on?” Sarah 
thought. “Where is Seymour?” As the sudden rush came to a halt, Sarah was able to open 
her eyes. Before Sarah’s eyes was the most beautiful creature she ever saw. 
“It’s me Sarah! Seymour!!! Ha ha ha!! I’m different now.” “You…you…you are 
a butterfly! I didn’t think your type of caterpillar turned into a butterfly! I thought you 
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were dead!” Sarah replied excitedly. “Dead? Ha ha! I kind of was I guess. I didn’t want 
my mom to tell you what was happening…I wanted to surprise you.” Seymour stated. 
“Well, I was surprised alright. I missed the heck out of you! You are beautiful. We 
graduate high school tomorrow you know.” Sarah said. Seymour replied, “Yeah, I know. 
It will be an adventure! But, I’ve learned that a lot of endings are really beginning’s 
Sarah. Life never really ends, life just changes and transforms.”   
Revised Themes 
In attempting to determine what the experience was like for the participants, as 
story and metaphors were created based upon the invariant themes from the collected 
data. As a result of the story created during the imaginative variation stage several themes 
emerged possibly reflective of the participant’s experience of making artwork about 
significant events that led to transition or change. The following themes emerged during 
the imaginative variation process: 
1. A fear of change 
2. A sense (wish/fear) that change is permanent 
3. Anticipating different outcomes that result from change 
4. Feeling overwhelmed with anxiety 
5. Feeling doubtful 
6.  Understanding the meaning of change can help one cope with anxiety 
7. Old self transforms into a new self and is necessary for change and growth 
8. Understanding how one experiences transition and change impacts how one 
deals with transition and change in the future 
9. There are positive and negative effects on ones life from transition and change 
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10. One needs to let go of the illusion of control 
11. What is, and what if, may be completely different outcomes 
12. The end of one event is most likely the beginning of another 
13. Learning/experiencing the meaning behind an event that brought forth 
transition/change, leads to better understanding one self and others 
14. Letting go of control may provide relief and freedom 
15. One may experience hardships while trying to reach a specific goal that deters 
them away from what one initially wanted 
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Individual Structural Description: Subject #1 
Table 1B 
Subject’s Experience of Making Artwork 
Derived from the Subject’s Statements and the Researchers Observations of the 
Interview/ Data Collection Process 
 
Choice of Materials • Ballpoint pen- utilized own ballpoint 
pen. This may suggest a need for control. 
Length of Time • 15 minutes 
Title • Flaming Angel 
Art Elements • Sketchy line quality- certain areas of the 
drawing seem to be sketched out with little 
pressure, such as: the wings, the tree 
behind the figure, and the sharp energy 
lines going around the figure. This may 
suggest these elements were less significant 
towards the event or less anxiety was 
experienced around those objects. The 
participant may have felt rushed or 
pressured to put something down on the 
white empty page. 
• Pressured line quality- certain areas of 
the figure seemed to be emphasized with 
darker lines, such as: head, ear, mouth, 
chin, neck, arms, chest, torso, legs, and 
feet. This may suggest these elements were 
important to emphasize within the subjects’ 
experience and or possible anxiety was 
experienced. 
• Use of line- using line may suggest a 
need for control. Pressured and sketchy line 
quality may also suggest the defense 
mechanism of doing and undoing.       
• Expansive use of page- may suggest 
healthy ego. 
• Paper held vertically- may suggest a 
more assertive position.   
• Monochromatic- may suggest restricted 
affect.    
• Anatomical exact proportions- seemed 
to be used for measuring out the placement 
of the figure on the page, this again may 
suggest a need for perfection or control and 
or the use of artistic technical skill. 
• Figure placement- seems to be floating 
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with one foot in front of the other. This 
may suggest an ungrounded feeling. Arms 
appear to be open as if the figure is giving, 
or in this case receiving something. The 
tree behind the figure seems to appear as if 
the trunk is tied to the participants’ wrists 
therefore resembling a puppet connected to 
strings. Participant appears controlled by 
an outside force.   
• Figure appearance- may be struggling 
with sexual identity issues due to the fact 
that he omitted the penis from his figure 
and made reference to himself as 
homosexual but then quickly dismissed it. 
He also stated that he did not even realize 
he drew the figure naked, which may speak 
to a denial of sexual desire. 
Experience of Making Artwork • I mean its all blurry so he could have 
clothes on I don’t know… 
• I don’t know I just felt like drawing 
this…It could be me… 
• I’m not used to that kind of symbolism 
• I don’t know…its just kind of like 
scribbling 
• I’m used to the classical Greek ratio so I 
just used that… 
• I’m like so use to drawing…I mean like it 
just flowed out 
• I didn’t really do my usual detailed stick 
figure this time 
Description of the Meaning (viewing 
artwork through a transpersonal lens) 
• This is kind of like, I guess a visual 
description of what happened to me when a 
time in my life, when…since I’m Christian, 
I received the Holy Spirit. A half-year 
before that I gave my life to Christ because 
I got myself suspended in school.  
• A part of it was also feeling like almost a 
purpose. I have something to live 
for…where as before I was confused as to 
even why I’m here…like who am I? What 
am I doing hanging around here? This 
doesn’t make sense.  
• There’s going to be a consequence in 
every action you make. 
• If it wasn’t for this experience I probably 
would not have been accepted to college or 
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be where I am today. 
The Impact the Event had on the 
Subject’s Life as an Emerging Adult 
• So for me…it’s this reassurance that in a 
sense the only thing I’m doing right now is 
basically doing God’s work in this world. 
And a lot of it comes down to just letting 
God speak through me and kind of like do 
things with my life.  
• I mean to begin with…I don’t know if I 
would be at college if I didn’t give my life 
to Christ at the Christian Camp that 
summer. Because the only reason college 
accepted me was because of the GPA 
boost.  
Difference Between Verbally Describing 
the Significant Event and Drawing the 
Significant Event  
• Oh… that’s a weird question…let me 
think about it for a second…I mean…of 
course its different because you got 
something physical right there…but in a 
sense its not really different…in the sense 
that its still me…I’m still here. It’s not 
something you can lie about.  
• I didn’t know specifically what was going 
to happen in the artwork, but I knew it was 
going to evoke a lot of stuff because I 
know what I’m saying is going to be 
loaded and its going to help out with 
implications behind it. 
• I didn’t realize the figure was naked 
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Individual Structural Description: Subject #2 
Table 2B 
Subject’s Experience of Making Artwork 
Derived from the Subject’s Statements and the Researchers Observations of the  
Interview/Data Collection Process 
 
Choice of Materials • Colored Pencils- this may suggest a need 
for control. 
Length of Time • 20 minutes 
Title • Turning the Corner  
Art Elements • Sketchy line quality- certain areas of the 
drawing seem to be lightly sketched out, 
such as: the path to the church, some of the 
bricks on the church, the grass and the tree. 
This may suggest the objects lack of 
significance towards the event or the 
subject experienced less anxiety 
surrounding those elements as she depicted 
them.  
• Pressured line quality- may suggest an 
increase in anxiety and importance around 
the depicted object.   
• Used many colors- may suggest a 
healthy expression of affect. The subject 
appeared to use realistic color except for 
the people inside the church windows. The 
lack of realistic color may suggest anxiety. 
The use of realistic color may suggest the 
participant is grounded in reality.   
• Expansive use of page- may suggest a 
healthy ego   
• Paper was held horizontally- may 
suggest a more passive position and or a 
larger space was needed to include the 
images.  
• Figures are joined at the hand- seems to 
be emphasis of importance placed on the 
relationship. The couple appears alone and 
happy outside of the church, as evidenced 
by their smiles.  
• Figure placement- appear to both be 
grounded standing/walking next to a tree 
outside the church. The tree appears 
healthy and green, which may represent 
new growth. Church appears to go off the 
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page and lacks boundaries. Church bricks 
appear to contain a lot of agitated lines, 
which may represent anxiety. The church 
contained all the participants’ guests who 
still remain inside. There seems to be a 
balance of anxiety and relief, as 
represented by the church, and by the 
joined figures. The participant seemed to 
almost split the page right in have to 
unconsciously show this balance between 
anxiety and contentment.    
• Figure appearance- She appeared to 
draw the two figures with much detail. Her 
husband appears to be standing on one leg 
more than the other. The leg that seems to 
be more grounded is the leg closest to her. 
The leg closer to the church is more raised. 
This may suggest that the subject’s 
husband feels more grounded with her than 
his family who is in the church. He also 
appears to be walking towards her and 
away from the church. She appears to have 
her feet covered by her wedding dress but 
seems as though she is firmly planted on 
the ground. The two figures are looking at 
each other and appear to have a profile 
view to the viewer. The profile may 
suggest an avoidance of some kind. In 
conclusion, this drawing appears to be 
equally divided down the middle between 
the anxiety and energy shut up in the 
church compared to the green peaceful 
environment of the outdoors, where the 
couple can hold hands and finally connect 
away from friends and family.  
 
Experience of Making Artwork • I guess I was like trying to depict the 
moment as best I could…and like 
umm…and I was taking myself back 
there…which is easy to do because I go to 
church a lot…so I can like picture it. 
• It doesn’t actually look like that 
exactly…I was trying to imagine the scene 
and I was thinking about you know…the 
feelings and like what it represented. 
• I tried to make it look like I was picturing 
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but it didn’t quite work…you get the point. 
Description of Meaning (viewing 
artwork through a transpersonal lens) 
• This is a drawing of my wedding 
day…and umm…for some reason one of 
the kind of like memories from that day is 
of umm…we took…how should I 
explain…we took pictures outside of the 
church door…so then after a while 
everyone left. But we kind of like went off 
on the side of the church and it was then 
we kind of realized we were married. 
• I just thought like the church kind of 
symbolizes kind of like you know turning a 
new corner…because we were actually like 
turning the corner. 
• My whole living situation changed and 
like my entire identity as a person. 
• My wedding meant that I was really an 
adult now. 
The Impact the Event had on the 
Subject’s Life as an Emerging Adult 
 
 
 
 
 
 
 
 
• I can’t think of like any bigger transition 
in like my life so far. 
• Before I got married I was like living with 
my parents like basically like you know I 
was still in high school…and then just 
suddenly I was an adult! 
• It’s been really fun, like being married. 
• My entire identity as a person changed, I  
was suddenly like a wife. 
Difference Between Verbally Describing 
the Significant Event and Drawing the 
Significant Event 
• I feel like the drawing kind of like helped 
me map out the event and talk about it and 
make reference to it. 
• It also like brought me back to that 
moment. 
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Composite Structural Description 
Both subjects had some previous artistic experience. The male subject was more 
concerned with accurately conveying the image on paper only using his ballpoint pen as 
the art media of choice providing ultimate control within the art materials offered. The 
female subject chose colored pencils and used many colors. The male seemed to restrict 
his affect by only using his blue ballpoint pen and the female seemed to allow her affect 
to surface as evidenced by choosing many colors in her drawing. This may speak to an 
emotional difference between these two people in particular but this study does not 
explore this issue further. Both subjects seemed actively engaged in understanding and 
drawing out the meaning behind their chosen significant events. The subjects seemed to 
share the desire to progress forward in their lives not regress.  
As a result of the art making process the subjects used the artwork as a catalyst for 
discussing the experience of transition or change. Subjects had positive associations to at 
least one of the art materials offered, although the first subject used his own ballpoint pen 
even though he had the choice of many different art materials. In choosing to use his own 
ball point pen the subject seemed to communicate his need for ultimate control by not 
using the various art materials offered. The second subject remarked on how much fun 
drawing was and the last time she drew she was in high school art class. While describing 
his/her significant events from the pictures drawn, both subjects were able to remember 
more information about the event, especially details that they had not thought of prior to 
drawing or had long forgotten. For example, participant two stated, “I feel like drawing 
kind of like helped me map out the event and talk about it and make reference to it. It also 
brought me back to that moment.” Participant one stated, “ I didn’t know specifically 
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what was going to happen in the artwork, but I knew it was going to evoke a lot of stuff 
because I know what I’m saying is going to be loaded and its going to help out with 
implications behind it.” The experience of transition or change seemed to involve a 
period of doubt involving making the right choice in hopes to dissolve the overwhelming 
anxiety about the unknown as a result of the change. Participant number one stated, “I 
mean come on is this going to get worse? What happened to me? Should I be doing this 
now? Like who am I? What am I doing hanging around here? Participant number two 
stated, “Even though I knew I wanted to marry him, I was just like am I suppose to do 
this now? I was just like is this the right time? The subjects were able to use the images in 
retelling his/her story of the event with more detail and meaning than anticipated. The 
subjects also described the art making and interview process as fun and interesting. 
Synthesis of Composite Textural and Composite Structural Descriptions 
Based on the analysis of data and the emergence of additional themes following 
the imaginative variations process, various essential structures were identified regarding 
the participant’s experience of transition or change. It appeared that several essential 
structures involved the participant ‘s feelings of fear and anxiety of losing control of the 
known and a heightened awareness of transitioning into the unknown. Viewing the 
artwork through a transpersonal lens by the interview questions appeared to increase the 
subjects’ awareness and understanding of how the event impacted their lives. Other 
essential structures involved the emergence of additional memories and feelings of the 
event triggered by reflecting on the event’s meaning. There was also a tendency to try 
and capture the significant event perfectly in the artwork.  
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Another essential structure, which emerged when examining the data, involved 
the slight hesitancy toward creating the artwork.  Making meaning out the event seemed 
to emerge naturally and seemed to be followed by feelings of insight and self-reflection 
once the subjects overcame any fears of engaging in a less familiar activity. The subjects 
also appeared excited and willing to discuss the possible meanings behind their 
experience of transition or change. The subjects appeared to have a thoughtful period as 
to how this event had indeed impacted their daily life and self-identity.  
Based on the essential structures of the participants’ experiences, it appeared that 
the experience of the two subjects as a whole involved an initial interest in creating 
artwork, as evidenced by their willingness to do the interview, and each filled the entire 
page with their images. The interview process, which involved viewing the artwork 
through a transpersonal lens, seemed to happen naturally. When the participants 
connected their chosen significant event to the meaning behind the event they both 
equally seemed able to automatically jump right into making meaning without much 
hesitation. The verbal aspect of the interview seemed effortless for both the participants. 
Discussing meaning almost seemed like a natural response and was not much different 
from the usual process of association. It seemed reflecting on the meaning of the 
significant event may have caused some anxiety as evidenced by the participants talking 
faster, stuttering, and pausing as well as possible judgment of their drawings by the 
primary investigator.  
Overall, the participants expressed both a fear of the unknown, and sense of relief 
before, during, and after the experience of transition or change. While each participant 
reported initially being fearful of transition or change, each acknowledged positive results 
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from the event: participant two stated, “We got to do things together like all the time, 
which was pretty cool. The simple things aren’t the same anymore…in like a positive 
way. I am embracing the comfort of being a newlywed.” Participant one stated, “I 
suddenly felt this connection to a living God. Suddenly I felt good inside. I am finally 
getting good grades.” Viewing the artwork through a transpersonal lens seemed to allow 
the subjects to view the meaning of the event in more detail thus leading to self-
understanding and awareness.   
Throughout the interview process it appeared that the recollection of a significant 
event that led to transition or change served as a mechanism for understanding how the 
meaning of the event has impacted the subject’s life and where they are today. Based on 
these findings, it appeared that after overcoming their initial fears of the transition or 
change, particularly giving up control of the situation, the participants seemed to enter 
into a new beginning and a new self.   
Based on the analyzed data it seemed the essence of the experience involved an 
innate desire to feel comfort, calm and safety, and to avoid and get through the 
uncertainty that anxiety produces. There seemed to be feelings of self-doubt, confusion, 
fear, denial, worry, and anxiety before, during, and after going through the significant 
event. The participants seemed to fear and anticipate readjusting their emotions to their 
new sense of self. It seemed the essence of the experience involved their tendency to stay 
put and be comfortable with what they are familiar with rather than risk making the 
wrong choice while attempting to improve their personal lives. While each participant 
described their own unique experiences and meanings it appeared each experience 
reflected similar emergent qualities such as feelings of anxiety, loss of control, confusion, 
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self-doubt, and anticipating a result or change in one’s personal life to turn out positive 
rather than negative. It also seemed that a period of acceptance of whatever resulted from 
the event would suffice in order to let go of any anxiety associated with the event and 
move forward with his/her life. It seemed when further examining the essence of the 
participant’s experiences there was already a natural tendency to make meaning out of 
unfamiliar experiences in order to dissipate any anxiety, confusion, and or fear that may 
of resulted from the events chosen. It seems that trying to understand why certain events 
happen to people may diffuse anxiety as well. 
Finally, the artwork also seemed to bring forth unconscious material. When 
subject one was asked to title his drawing he paused for a moment and then jokingly 
stated, “I’m a flamer!” Then he quickly said, “just kidding.” Ultimately, he chose to title 
his artwork, “flaming angel” instead of “I’m a flamer.” This led the researcher to wonder 
if subject one may be struggling with sexual identity issues due to the fact that he omitted 
the penis from his figure and made reference to himself as homosexual but then quickly 
dismissed it. Subject one also stated that he did not even realize he drew the figure naked, 
which may speak to a denial of sexual desire. 
Subject two seemed to create a lot of energy around the church in her drawing. 
The church appears ominous, boundary-less, and somewhat intimidating. The red door 
seems to be holding back the people the viewer can see through the windows. Subject 
two seems to place an emphasis on the relationship of the two figures by drawing them 
holding hands. The figures seem to suggest that a connection is now formed between the 
two of them after their wedding. She placed her and her newly wed husband outside of 
the church next to what appears to be a healthy growing tree. The tree may signify 
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growth and grounded-ness in their lives. She appeared to draw the two figures with much 
detail. Her husband appears to be standing on one leg more than the other. The leg that 
seems to be more grounded is the leg closest to her. The leg closer to the church is more 
raised. This may suggest that the subject’s husband feels more grounded with her than his 
family who is in the church. He also appears to be walking towards her and away from 
the church. She appears to have her feet covered by her wedding dress but seems as 
though she is firmly planted on the ground. The two figures are looking at each other and 
appear to have a profile view to the viewer. The profile may suggest an avoidance of 
some kind. In conclusion, this drawing appears to be equally divided down the middle 
between the anxiety and energy shut up in the church compared to the green peaceful 
environment of the outdoors, where the couple can hold hands and finally connect away 
from friends and family.  
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CHAPTER 5: DISCUSSION 
 
 Overview 
 The purpose of the following chapter is to orient the reader to the findings as 
reported within the results section and how these findings relate to or enhance the 
information presented in the review of the literature, as well as this researcher’s thoughts 
on the findings. Also, due to the few published studies on the use of creating art and 
viewing it through a transpersonal lens with emerging adults, this study attempted to 
understand whether or not transpersonal art therapy could be therapeutically beneficial to 
emerging adult art therapy patients. This chapter will begin with a discussion of the 
themes that emerged through the review of the literature and the identified major themes 
that emerged from the subject’s experiences of transition or change. A discussion is also 
included toward the clinical implications of the study, how the findings could be used in 
formulating further hypotheses, new directions for research, as well as the limitations 
presented in the study.  
Description of Major Findings, Themes, or Outcomes 
 The following is a discussion of the major themes derived from the review of the 
literature and the major themes that emerged and were identified through analysis of the 
participants’ statements in an attempt to understand the experience of transition or 
change. The themes are as follows: 
 • Religious experience 
 • Relational experience 
 • Period of doubt 
• Impact/meaning 
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 • Description of feelings and thoughts 
 • Personal transformation and growth 
 • Reference to familial and cultural standards 
 • Anticipated course of events 
Religious Experience 
 A theme that emerged as part of the study, and also identified as part of the 
literature review, was the role religion played among emerging adult’s lives. Participant 
one stated, “Since I am Christian…I received the Holy Spirit…a half year before that I 
gave my life to Christ because I got myself suspended in school…and I kind of felt like I 
lost control of my life.” This statement seems to demonstrate a need for religion to be 
present in his life in order to feel a sense of self worth and control in his life. Participant 
one continues, ”Before I gave my life to Christ I was empty and nothing could fill that 
emptiness.” In participant two’s artwork she represented quite a large church that her and 
her husband were married in. Newman & Newman (2006) suggest: 
Later adolescents may also evaluate their commitment to their religion, consider 
religious conversion, or experiment with different rationales for moral behavior. 
As long as no laws are broken in the process of experimenting, young people have 
the opportunity to play as many roles as they wish in order to prepare themselves 
for the resolution of the identity crisis without risking serious social rejection. 
(p.375). 
Participant one may have been experiencing an identity crisis as a teenager and 
turned toward religion for solace. In addition, McNamara-Barry and Nelson (2005) 
suggest, “emerging adulthood is characterized by heightened risk-taking behavior and 
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self-exploration of numerous domains, including one’s spirituality” (p.245). Fowler 
(1997) comments, “Individuals develop in their faith through a series of stages 
throughout their life and emerging adulthood tends to be the period, when individuals are 
in the process of separating their identities from their world-views, and 
“demythologizing” their experiences” (p.246). McNamara-Barry and Nelson (2005) add, 
“Emerging adulthood may best be characterized as a time during which young people 
question the beliefs they were raised with, place great emphasis on individual spirituality 
than affiliation with a religious institution, and pick and choose the aspects of religion 
and spirituality that suit them best” (p.246). As the years progressed from a teenager to an 
emerging adult in participant one’s life, his maturity level and the realization of how 
important God was to him seemed to deepen. He seemed to realize that giving his life to 
God through his religion has changed his life for the better.   
Similarly, participant two stated, “My husband just told me that he was going to 
convert from Episcopal to Presbyterian so that we can go to church together. I was so 
surprised and I didn’t care either way. But I am glad that we can go to church together 
now.” Religion seemed to play an important role in participant two’s new relationship 
with her husband. Her new husband was willing to convert religions in order to foster a 
stronger relationship to his new wife, by going to church together on Sunday’s. This 
decision to convert  seemed to be based on the new bond that the marriage now provided. 
Relational Experience 
 According to Eriksonian theory, the emerging adult is experiencing the life stage 
of intimacy versus isolation. Participant two chose to marry at age 23. She stated, “For 
some reason one of the kind of memories from that day is when we took pictures outside 
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of the church door. After a while everyone left and my husband and I went off on the side 
of the church and it was then that we kind of realized we were married.” From this 
statement, participant two seemed to have a moment of clarity and realized the impact of 
her decision in that she is now a wife and not a single woman anymore.  
Newman and Newman (2006) suggest that gender identity, which refers to 
developing a set of beliefs, attitudes and values about oneself as a man or women in 
various areas of social life, including intimate relations, sexual orientation, family, work, 
community and religion are all crucial aspect of identity development in emerging 
adulthood. McAdams (1993, 2001) proposed that identity formation involves 
experimenting with various life possibilities with regard to love, work, and worldviews 
and gradually moving toward making lasting decisions. Participant two seemed to realize, 
in the moment her and her husband shared on the side of the church after the ceremony,  
that her decision to marry was a permanent one, shaping her identity as a wife.  
Robinson (2001) suggests that young adults typically focus on the development of 
intimate relationships. Successful resolution of the issue of intimacy versus isolation 
(Erikson, 1968) enables the young adult to maintain committed, enduring intimate 
relationships such as participant two demonstrates with her commitment to marry. 
Although definitions of intimacy may vary, three issues are identified in young 
adulthood: interdependence, self-disclosure, and affection (p.775).   
On the contrary, participant one seemed to have remorse over lack of relation to 
others. He has implied remorse over abuse of others and self in his high school years. His 
focus on almost what seems like an “obsession with God” might be an attempt to avoid 
and or escape real intimacy and connection with the people around him.   
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Period of Doubt  
 Another theme that arose was a period of doubt as the participants were beginning 
to go through transition or change. Observation of the lives of young people shows that 
they may move between transitory and inconsistent states with regard to residence or 
occupation (Shulman et al., 2006). For example: 
The emerging adult may find a job, decide on an occupation, later leave it, return  
to some kind of training, and pursue a different occupation. Young people may    
also lead “divided lives,” experience themselves in limbo, as neither adolescents 
nor adults, feeling that they are “nowhere,” or may try to create alternative roles 
expressed in a range of leisure activities or types of occupations (p.160). 
Not only do emerging adults move between transitory and inconsistent states with regard 
to residence and occupation but also in regards to identity formation, religious beliefs, 
and relational choices. There appeared to be a period of doubt or self-questioning before 
the significant event took place in the participants’ lives. Participant one’s statements of 
doubt and self-questioning are as follows: “I mean, come on, is this going to get worse?” 
“I look inside myself and I always see this thing that I am. But the freaky thing is, when I 
hit eighth grade or so…I can’t see that anymore. I see nothing. I am empty.” “What 
happened to me?” “Should I be doing this now?” “I don’t know.” “Like who am I?” 
“What am I doing hanging around here?” “This doesn’t make sense?” 
  “Like what’s out there you know?” Participant two’s statements of doubt and self-
questioning: “Up to my wedding I was like, you know…is this what I’m supposed to 
do?” “Even though I knew I wanted to marry him, I was just like am I suppose to do this 
now?” “I was just like is this the right time? Should I do this now?” 
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The self-questioning and doubt seemed to raise the participants’ anxiety levels 
and activate each of them to start making decisions to act on their thoughts and change 
their perceived outcomes, in other words, to create meaning out of the change. Miller 
(1999) claimed that though external factors influence this stage of development, 
internally emerging adulthood is more subtle and complex, as evidenced by each 
participant’s period of doubt in the correctness of their choices. In order to make the 
transition from late adolescence to young adulthood, a young person needs to begin to 
feel that he or she is an adult. Young people have to find their place in new structures, 
different from family and school, and to learn to tolerate a new kind of authority and 
discipline (Shulman et al., 2006). Only by achieving a sense of maturity will the young 
person have the capacity to manage in new structures such as a workplace or marriage. 
Societal difficulties will have greater impact on those persons’ unable to become adults 
(Shuman et al., 2006). A period of doubt appears normal and appropriate among the 
experience of transition or change.  
Impact/Meaning 
 During the interview process the two participants seemed to naturally flow into a 
conversation about what their significant events meant to them while referring to the 
artwork as a guide. Participant one stated, “Suddenly things happened around me and I 
could see the different meanings come up and I was like, maybe I should start switching 
my life that way.” Participant two said, “My entire identity as a person changed. I was 
suddenly like a wife! Which was really weird for a long time. At the time I don’t really 
and I still think I don’t really get it. I just feel like I haven’t been alive long enough to 
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understand like what it means to be with someone like forever for like you know like 50 
or 60 years. I don’t think I understand like the magnitude.”  
The participants’ above statements appear to be in agreement with McLean’s 
(2005) research about meaning making. McLean (2005) suggests:  
Meaning making is a kind of causal logic used to integrate experiences, which 
emerges as late adolescents begin to think about creating their life stories in order 
to explain how a past event led to or influenced another event or aspect of the self. 
Although the formation of identity and the meaning of past experiences are life 
long processes, there are different points in the life span when identity, work, and 
meaning making are heightened. The life story begins to emerge in adolescence 
because of the onset of formal operations, physiological maturity, and often the 
demands for establishing oneself in the world through work, school, and family, 
demands that tend to allow for or even require meaning making. Further, during 
disruptive episodes, such as transitions, cognitive demands are higher to make 
sense of new experiences (p.683).  
Since emerging adulthood seems to be full of  “disruptive episodes,” the sense of 
meaning making naturally may be heightened.  
 Yalom (1980) adds, “Human beings seem to have need of meaning. Yet there 
exists no meaning, no grand design for the universe, no guidelines for living other than 
those the individual creates” (p.37). The two participants seemed to naturally create 
meaning from their significant events, and in fact experienced change in their lives from 
the events. Does change elicit meaning making? Is meaning making a natural response to 
creating the self? Meaning making also seems to require a certain kind of problem 
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solving. Moon (2004) states, “People are challenged to solve problems and thus uncover 
the meaning of their life” (p.37). According to McLean and Pratt (2006) the “self is a 
story.”  
 McLean and Thorne (2003) developed a system of examining meaning making, 
defining meaning as the report of lessons or insights. Lessons are specific meanings that 
are usually driven by behavior and are applied only to similar kinds of events in parallel 
situations. In contrast, insights are broader meanings that extend to other parts of the self, 
beyond those indicated in the narrated event. Participant one seemed to have experienced 
creating meaning from a lesson that he learned while at a Christian camp, “I can give my 
life to God so that I can be free from myself. So for me, it’s this reassurance that in a 
sense the only thing I’m doing right now is basically doing God’s work in this world. A 
lot of it comes down to letting God speak through me and do things with my life. It really 
comes down to choice; you can choose to be wise or stupid.” Participant one also seemed 
to draw insight from the lesson that he experienced at the camp that night. His life 
experiences seemed to culminate into this one moment of clarity at the camp. This 
moment of clarity in which he “received the Holy Spirit” seemed to change the 
participant’s behavior and attitude towards his life, “I went from a 2.0 GPA to 
distinguished honors.” 
Participant two seemed to create meaning by insightfully reflecting on her 
wedding day and reflecting on how much her marriage changed her identity,  “My name 
changed. It’s so weird to have to second-guess your own name and then suddenly you 
have to think about it…Do I want to put my maiden name or my married name? I was, 
like, living with my parents, like basically like I was in high school, and just like 
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suddenly I was an adult.” Participant two seemed to realize she has many lessons to learn 
about her new role as a wife, starting with her name change and committing to her 
husband her entire life. It appears that developing insight into one’s life, and learning 
lessons about ones life, may not just be one or the other, but both constructs are used in 
the creation of meaning and self-identity. 
To further discuss the topic of meaning making in relation to self-identity, Bruner 
(1994) suggested a theory based around “turning points.” Turning points are “episodes in 
which someone undergoes a substantial change” (p.715). Turning point memories are 
examples of the process of self-development, in which the narrative construction of these 
turning point memories might be more important than what happened in the past event, 
because the construction of these narratives as major life turning points, rather than the 
experience itself, is what provides understanding (Bruner, 1994). In addition, McLean 
and Pratt (2006) suggest that turning point memories are “usually events in which one 
learns something new about oneself or faces decisions about different paths to take in 
life, the emphasis on self-refection makes these narratives particularly well suited to 
examine in relation to identity development” (p.715). Participant two titled her artwork 
“Turning the Corner” which appears to represent a turning point in her life. Each of the 
participants’ significant events seemed to start out with anxiety and end with calm and 
clarity. 
Description of Feelings and Thoughts 
 A theme that emerged among the two participants was the role that feelings and 
thoughts played in driving the participants’ towards making meaning out of change. 
Schulenberg, Bryant, and O’Malley (2004) suggest that an important part of the growing 
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process of late adolescence and young adulthood is to try to see “the bigger picture” and 
to understand how one fits into the community and/or world at large. Therefore, when 
one is trying to see “the bigger picture” of life, it seems natural for one to make meaning 
out of the changes going on around them in order to adapt to or create the outcome that is 
their life. Since young adulthood includes many specific tasks such as achievement (e.g., 
implementing education and work goals) and affiliation (e.g., romantic and peer 
involvements), this stage naturally focuses on connecting with future roles and the world 
at large (Schulenberg et. al., 2004).  
 Erik Erikson best represents the emotional/social aspects of development 
surrounding young adulthood; his young adult stage focuses on the need to form 
significant personal relationships. To exemplify this participant two stated, “I still feel 
good about the fact that, like, it just feels you know, very natural to be married. But in the 
meantime before we were married I just felt, like, really anxious, and for a while 
afterwards because before the wedding I got this weird sickness.”  Considering that 
participant two chose to draw her significant event about her wedding day supports 
Erikson’s young adult theory in relation to the need to form significant personal 
relationships outside the family. Robinson (2001) appears to agree with Erikson’s theory 
in that what young adults may typically focus on is the development of intimate 
relationships. Successful resolution of the issue of intimacy versus isolation (Erikson, 
1968) enables the young adult to maintain committed, enduring intimate relationships 
(Robinson, 2001).  Participant two continues to comment about how her wedding seemed 
to emotionally change her, “It’s more like a feeling transition than like an actual kind of 
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practical, this is what I did. It was more like an emotional difference. I also like how there 
is no question about the future anymore.”  
 Participant one seemed to feel lost and confused about what direction to take his 
life, “Before my experience at the Christian camp I felt empty and like I had no purpose 
in life. I would ask myself…what am I doing hanging around here? All I did was play 
video games and get lost in the city with my friends and do stupid stuff.”  
Participant one appeared to be concerned with achievement and finding a purpose for 
himself but was not sure what the next step was. In order to solve this issue he appeared 
to give his life to God and concentrate on his relationship to Him. Participant one states, 
“When I finally gave my life to Christ, this was the one event in my life where something 
filled that emptiness.” Just as participant two was concerned with forming a significant 
relationship outside the family, participant one seemed to be concerned with feeling 
emotionally fulfilled with what he was doing in his life, therefore he formed a significant 
relationship, not to another person but to a higher power and this seemed to fulfill him 
greatly.  
 With respect to cognitive/intellectual development Piaget (1963,1969) and Arlen 
(1975) have provided insight into how young adults’ thinking and learning processes 
change and mature. Arlen (2002) has described a more mature cognitive domain in which 
individuals engage in either problem solving or problem finding modes of thinking. 
Problem finding seems to lead to problem solving and a period of doubt which 
culminates from uncertain or new thoughts and feelings, which may lead to making new 
meaning for ones life. Creating meaning and problem solving therefore seem to 
complement each other.  
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Participant one goes on to discuss his thoughts and feelings at the time he 
received the Holy Spirit, “The more I prayed the more physical weight I felt press on my 
back. At one point I was sitting and it was getting so heavy that I actually had to kneel on 
the ground because it was so powerful, but then that didn’t help either. I ended up falling 
face flat on the ground and kind of like spreading out to dissipate the weight. Then when 
it was over…I was like…all right…lets get on with it. Let’s start walking.”  Participant 
one appears to have gone through a series of problem solving tasks with physicality. He 
went from sitting, to kneeling, to laying face flat on the ground, and eventually towards 
the end of the experience he seemed to decide to get up and walk away. He possibly 
integrated the experience, which seemed to allow his body to no longer posses physical 
symptoms. Participant two goes on to discuss her thoughts and feelings about her 
wedding, “There was this kind of emotional build up to it…like wedding planning and 
weird family things. I still feel good about the fact that like it just feels you know, very 
natural to be married. I also experienced complete relief when the ceremony was over. I 
was just so relieved we were done. I just felt very responsible for everything, like people 
getting along and just the fact that everyone came there for me and I felt like I was 
imposing on them. I don’t like people making a fuss about me. I wanted everyone to 
come because I knew it meant a lot to people.” Participant two seemed to realize that her 
wedding experience felt like a natural occurrence of events. Thoughts, feelings, making 
meaning, and problem solving seemed to drive the participants into making choices that 
would benefit their lives rather than destroy their lives.     
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Personal Transformation and Growth 
 Since the transition years of emerging adulthood are marked by relative instability 
in terms of youths’ experiences in various significant life domains, there may be many 
opportunities for experimenting with ones identity. The two participants’s seemed to 
experience some kind of personal transformation and growth from their chosen 
significant events. Participant one stated, “I went from a 2.0 GPA to distinguished honors 
and from digital media to computer science. My life finally felt like it had a purpose. I 
went from failing computer class in high school to going for my PhD in computer 
science! I learned to make good with what I have.” Roisman, Aguilar and Egeland (2004) 
add that the transition years are in fact a period where young people develop skills 
necessary to fill adult roles as workers and romantic partners. However, adaptation within 
these domains is not yet fully developed, therefore the presence of accepting adult roles 
(e.g. engaging in longer term relationships, preparing for a career) as well as experiencing 
significant negative adult emotions (breaking up with a long term partner, losing a job) 
during these years is in the process of being formed (Roisman et.al., 2004).  
In regards to personal transformation and growth participant two stated, “I was 
suddenly a wife, which was really weird for a long time, and just, like, our living 
situation, and I mean the fact that we like, got to do things together all the time, that was 
pretty cool. It’s also weird to have to second-guess your own name. You’ve realized how 
much things have changed. The simple things like aren’t the same…in like a positive 
way. I have a sense of obligation now to my husbands needs, not just my own. Suddenly I 
was an adult.” According to Schulenberg, Bryant, and O’Malley (2004) young adulthood 
can serve as more than simply a consolidator of previous successes and difficulties with 
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adaptation. It can be a turning point: some young people who hesitate and struggle during 
the transition to adulthood are rather well functioning adolescents; like wise, some 
troubled adolescents demonstrate a turnabout through successful experiences with the 
new opportunities and tasks of this transition (p.1120). This appears to be what occurred 
to participant one. He seemed to be faltering and floundering in school, wasting time 
playing video games, and being abusive toward others until he experienced his significant 
event and was able to get his life on track. The experience at the Christian camp seemed 
to be a turning point of transformation and growth for him. Likewise participant two’s 
experience of marriage seemed to be a turning point into the transformation and growth 
of adulthood as well.  
Reference to Familial and Cultural Standards 
 Havinghurst (1953) states, in most Western cultures, young adults are expected to 
leave home, live independently, and cope with the normative demands of this age period. 
The cultural specific diversity in the time span given for the achievement of residential 
independence can be applied to related developmental tasks, such as entering the work 
force, establishing romantic partnerships, and having children (Seiffge-Krenke, 2006). 
Historically, developmental tasks have been defined as socially, psychologically, and 
biologically determined activities or goals that individuals are expected to accomplish at 
certain ages or stages of life (Havinghurst, 1952). Let us not forget that individual 
development is idiosyncratic and regulated by goals unique to each person.  
Although there were no direct statements about the participant’s individual 
cultural backgrounds or cultural rituals effecting where they are today, there were 
statements that seemed to imply certain personal standards and values affecting the 
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participant’s lives. For example, participant one stated, “When I was applying for 
graduate school my mom kept telling me that I should go for digital media but I knew 
that I wanted to do computer science.” Participant one seemed to experience some 
pressure from his mother while in the decision making process about what major to 
commit to for graduate school. He ultimately decided to do what he wanted to do 
possibly due to his newfound religious belief that “he is doing Gods work in this world.” 
Participant one seemed to put his life in God’s hands, and this appeared to free him from 
feeling hopeless and meaningless. 
 Participant two stated, “People in there twenties think that you can do whatever 
you want and it doesn’t matter. Well, it affects you later.” Participant two seems to be 
commenting on differences in regards to particular activities or choices people her age 
engage in. She continues, “My friends are all still dating or single. I feel funny being 
married sometimes compared to them.” She seems to feel as though she is not the norm 
among her friends. Participant two also makes reference to her family of origin, “My 
husband kind of needs me in the same way my family needs me. He is family, now too.”  
Participant two lived at home with her parents until she was married. She states, “I mean, 
before I got married I was, like, living at home with my parents, like, basically, like, you 
know I was still in high school…and then just suddenly, I was an adult.” In participant 
two’s culture, becoming married and moving out of her parent’s home seemed to mark 
her entry into adulthood. Participant two’s husband also converted from Catholic to 
Presbyterian so they could go to church together. Participant two stated, “ I’m like I had 
no idea he was going to do that! It was a big step for him but I didn’t pressure him at all, 
but it was something that like he really wanted to do and I like respected that a lot 
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because I would have been fine with him being Catholic. But it is nice to go to church 
together.” Participant two appeared happy with her husband’s decision to convert to 
Presbyterian so that the two of them could share the same religious affiliation and 
possibly grow closer together. 
Ones family of origin, cultural standards, and unique individual goals, appeared to have 
an impact on creating meaning and making decisions for the future.   
Anticipated Course of Events 
 After the discussion of the artwork and what it meant to the participants, the 
anticipated outcomes of what was going to happen next in the participants’ lives was 
mentioned. Participant one stated, “Part of it was also feeling like I had a purpose…like I 
have something to live for now. Whereas before I was confused as to even why I am 
here! My life questions still aren’t fully answered. But after feeling a connection with the 
other side, it’s not scary that I’m here.” Now that participant one seemed to find a 
purpose and direction for his life through God, he seemed to have less fear about the 
future. As for participant two she stated, “Currently I think were like comfortable with 
our jobs right now like my husband just got a new job he likes, so like I think we are just 
going to coast for a while and then like children some day in the future.” Participant two 
still seemed to be experiencing the comfort and security of being married. She stated that 
they are both comfortable with their jobs and are possibly thinking about having children 
in the future. In order to have children one would hope to be somewhat settled down and 
stable to support and protect them. It seemed natural for both the participants to discuss 
and imagine where they would like their lives to take them. Participant one seemed to be 
more focused around his internal process and growing inwardly mature, and participant 
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two seemed to be focused on her relationship and having a family and exploring that 
domain of young adulthood.  
Looking at Artwork Through a Transpersonal Lens 
 The following is a discussion of the themes derived from the interview that 
illustrate the experience of emerging adults creating artwork about significant events that 
led to transition or change. According to Kasprow and Scotton (1999), all transpersonal 
approaches are concerned with attaining and integrating developmental stages beyond the 
adult ego by encouraging higher human development. Because of this focus, a majority 
of transpersonal theories deal with matters relating to human values and spiritual 
experiences. In viewing ones life through a transpersonal lens people are able think 
differently about their experiences and let go of any judgment or self-criticism that may 
have been associated with the past in order to experience greater freedom by creating 
meaning from the event in the present. Creating artwork about the experience of 
transition or change seemed to be a natural catalyst for creating meaning out of the many 
feelings and thoughts that were evoked from the event that caused the change. The 
artwork seemed to help organize the participant’s thoughts and feelings about the event 
thus leading to a discussion of how the chosen significant event had impacted each of 
their lives. 
 Since emerging adults are in the life stage of trying to transform their lives from 
young-adulthood to adulthood, many mature and important decisions may need to be 
made (e.g. where to work, whether to have an intimate relationship or not, where to live, 
how to financially support themselves etc.) therefore viewing one’s life through a 
transpersonal lens at this time may be beneficial for identity formation, self-worth and 
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self awareness. Wilber (2003), a major contemporary transpersonal theorist, created the 
prepersonal/personal/transpersonal model of functioning.  
• Prepersonal- instincts, basic biological needs, absence of logic. 
• Personal- concerns of the ego; identifying thoughts and feelings that arise from one’s  
   attachments, a sense of separate identity is created.  
• Transpersonal- identification with personal concern decreases, and is connected to   
   levels of reality, and modes of knowing, beyond personal identity.  
From the interview process and artwork, Wilber’s transpersonal stage of functioning 
seems to parallel participant one and participant two. Participant one said the following 
statement about the experience of his significant event, “Suddenly I felt this connection to 
a living God…and I was not afraid anymore.” Prior to this experience, participant one 
seemed to feel sad due to “bad relationships at school, getting himself suspended, and 
getting bad grades”. He seemed to feel hopeless about his future and what his purpose in 
life was, he stated, “I look inside myself and I always see this thing that I am. But the 
freaky thing is, when I hit eighth grade or so…I can’t see that anymore. I see nothing. I 
am empty.” He seemed to question his existence and self worth he stated, “What 
happened to me? Like who am I? What am I doing hanging around here. This doesn’t 
make sense. I could easily die right now but it would be too much pain.” 
 In participant one’s artwork there appeared to be this need for control and 
direction as evidenced by his use of ballpoint pen, which is a controlled material. He 
drew his experience of receiving the Holy Spirit, in which, behind him, there appeared to 
be a tree, which resembled puppet strings coming down and attaching to his wrists. The 
puppet strings can be indicative of some kind of force controlling him. During the 
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interview participant one appeared to have pressured speech and he seemed to become 
tangential at times. He seemed very excited to be sharing this experience with the 
researcher. Participant one restricted his emotion as evidenced in his usage of one color 
in the artwork. There appeared to be a disconnect between the artwork and his verbal 
expression. He appeared very animated when he was discussing his experience, but the 
artwork seemed to communicate control and isolation of affect. The figure in the artwork 
appeared to be alone; this might suggest isolation or loneliness. Participant one seemed 
very grateful for this transpersonal experience occurring in his life when it did. This 
experience seemed to change the course of his life. For example, he stated, “I wouldn’t be 
where I am today if it wasn’t for this experience. I went from a 2.0 GPA to distinguished 
honors.” Participant one’s religious beliefs seemed to help him find meaning, purpose, 
and direction for his life. He continues, “The whole idea is that God has to choose you for 
you to be in this position to receive the Holy Spirit…because if you really think about 
it…you are receiving. So for me…it kind of makes sense…for you to be saved you have 
to be born again.” The figure in the artwork appeared to be receiving something by how 
the palms of his hands are facing out. The figure also appeared naked, exposed, and 
vulnerable in the artwork. Participant one may have experienced some degree of spiritual 
self-actualization as coined by Maslow as a “state of deep altruism, periodic mystical 
peak experiences producing a sense of union, and freedom from conditioned thought and 
behavior (Kasprow & Scotton, p.152 1999).   
 Freud suggested, “God is an untenable hypothesis” and that “the history of 
civilization is a struggle to control nature, internal as well as external. The belief in God 
is seen as an attempt to reconcile humankind with its embeddedness into nature that is 
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mostly experienced as traumatic” (Freud, 1927 p.3). Since participant one seemed to 
struggle with controlling his internal and external drives, this statement may be relevant. 
Participant one felt that his life “was out of control” he appeared to turn towards Religion 
for guidance. Ever since participant one seemed to allow himself to be open to receiving 
the holy spirit, his life seemed to be altered, not just by filling a “fantasy that makes life 
tolerable” but by adding direction, meaning and even purpose to his life. Freud continues 
to suggest, “religion is a defense, a response to the experience of utter helplessness or 
dependency…Religion is a useful neurotic psychotic symptom.” (p.4) From this 
statement, participant one could of possibly been experiencing some kind of psychotic or 
neurotic symptom, which led him to become delusional about God. But there seems to be 
positive ramifications in participant one’s life that suggest a change in behavior, such as 
the GPA boost. 
According to Braungardt (2002) “religions are remarkable compromise 
formations: they allow the human being to admit its extraordinary vulnerability and at the 
same time, to retain a sense of superiority in relation to the surrounding reality” (p.3). 
According to participant one he felt very lost and confused therefore he turned toward 
religion as a tool to help him transform into a stronger more aware young adult. He 
stated, “So for me, it’s this reassurance that in a sense the only thing I’m doing right now 
is basically doing God’s work in this world. A lot of it comes down to letting God speak 
through me, and kind of, like, do things with my life. It really comes down to choice; you 
can choose to be wise or stupid. I don’t think anything coming after this will define my 
life like this would.” According to participant one’s experience, this researcher is 
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debating if religion has in fact instilled hope, meaning, and direction into his life, or if he 
is reacting against some kind of repressed psychotic symptom.  
From the interview statements and the artwork it seemed that participant two was 
in the personal stage and transpersonal stage of functioning. Personal functioning is 
“mediated by and oriented to the concerns of the ego. Through identification with 
thoughts and feelings that arise out of one’s attachments, a sense of separate identity is 
created, and this becomes the core around which behavior is organized” (Wilber 2003 
p.14). Participant one seemed to go back and forth between the personal and 
transpersonal modes of functioning. She realized that now she needs to take into account 
her husbands’ needs, rising above her own. Since participant two stated that her “entire 
identity as a person changed” when she was married, the personal mode of functioning 
seemed mostly effected. Participant two seemed to develop an identity separate from her 
family and in doing so she attached to her husband as part of her new identity. This is 
evidenced in the artwork by her family remaining shut in the church, while she and her 
husband joined hands in union outside the church.   
Participant two stated, “I feel like the drawing kind of helped me map out the 
event and talk about it and make reference to it. And it also brought me back to that 
moment.” Participant two appeared to make reference to the artwork when talking about 
what the drawing meant to her. She would often point to the drawing and laugh at how 
funny the church looked “with all the people slammed inside.” She became critical of her 
artistic skill referring to how she tried to make her husband “look like he was walking 
over” but she claimed, “it didn’t quite work.” As mentioned previously the discussion of 
what the artwork meant to the participant seemed to start naturally without much 
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questioning from this researcher. Again this natural tendency to tell a story or make 
meaning may be related to the life stage of emerging adulthood, whereas creating 
meaning seems to parallel a transforming identity. Transforming identities seems to be a 
majority of what emerging adulthood encompasses.    
The participants’ seemed to be telling a story about her life. In the interview there 
appeared to be a lot of anxiety around her friends and family coming to her wedding and 
having a good time. The participant seemed to feel that she was responsible for her guests 
getting along with each other. As mentioned above about attachment, the placement of 
her friends and family in the artwork may have been representative of this pressure. The 
lines that were drawn on the outside of the church appeared agitated and contained inside 
each brick. The drawing seemed to parallel the participant’s feelings of anxiety about her 
guests. For example she stated, “ everyone would tell me not to worry…but I did and just 
like…and the different kinds of people like mixed together in one place…like made me 
really nervous.” The fact that the participant put herself outside of the church with her 
husband, away from her friends and family, may suggest a wish to be separate from them 
and the pressure of making sure they were all “having a good time and getting along.” 
The artwork appeared to show the participant’s emotion very well in regards to her 
anxiety about her family and friends.  
How can one create a story that has no meaning? How can one live a life that has 
no meaning? In encouraging the emerging adult to connect to meaning in their own lives, 
and or create or discover meaning through the artwork may assist in identity formation, 
preparing the young adult to develop direction or purpose for there lives.  Looking at the 
artwork as a meaningful snapshot into the participants lives may prove beneficial in 
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supporting emerging adults with their identity explorations. Creating and making 
meaning out of a life that is just beginning may in the long run allow for a stronger sense 
of self and connection with others.  In conclusion, Yalom (1980) stated, “meaning is 
something human beings create” and McLean and Pratt (2006) add, “ the self is a story 
that is created by the individual.”  
Clinical Applications 
Would asking emerging adults to create artwork and view the artwork through a 
transpersonal lens in a clinical setting be therapeutically beneficial to all or specific 
mental health populations? Reviewing the art therapy literature that used transpersonal art 
therapy as a clinical technique with patients, it appears that transpersonal art therapy 
supports people functioning at what theorist Wilber (2003) describes as the prepersonal, 
personal, and transpersonal stages of development (p.14). Art therapy can be utilized at 
the prepersonal level to enhance sensory awareness and establish a capable ego with 
stable internalized structures, at the personal level to improve ego functioning in areas 
such as relationships with self and others, or at the transpersonal level to help well 
adjusted persons deal with questions of ultimate meaning (Franklin et. al., 2000).  
Any type of transpersonal approach should be utilized with individuals who are 
not psychotic or delusional and are somewhat stable and normal. A transpersonal 
approach in therapy may also be utilized at a later point in treatment for a person with 
mental health issues once concrete goals and a good rapport between therapist and client 
has been established. Understanding life’s existential questions and connecting to 
meaning in one’s life can be either powerfully helpful or destructive for a given 
individual, depending on his or her psychological preparation, cognitive functioning, and 
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social context. Maslow’s (1954) theory of personality and development is relevant here. 
He proposed a hierarchy of needs and motivations, beginning with the most basic 
physiological drives for food, water, and oxygen and culminating in the emergence of a 
drive toward self-actualization and self-transcendence, and ultimately the dissolution of 
preoccupation with the concerns of the ego. Once a person has their basic needs met and 
is striving towards self-actualization, and is not psychotic or delusional, only then does it 
seem appropriate to address issues of meaning and purpose. Transpersonal approaches 
seem beneficial for those individuals who are able to utilize an insight oriented therapy 
approach and think abstractly. The life stage of emerging adulthood which is full of adult 
choices in love and work, is difficult enough for normal individuals to experience as 
compared to those emerging adults who suffer from a mental illness, this life stage can be 
overwhelming and frightening. Possibly working in this way could give structure and 
support to those emerging adults struggling with this life stage. 
Mental health disorders that may benefit from this approach gained what this 
researcher has learned from this study. Utilizing art creation and viewing it through a 
transpersonal lens would be beneficial to some mental illnesses, based on the main 
psychological issues that 18-25 year olds may experience:   
• Anxiety disorders 
• Mood disorders 
• Substance abuse  
• Eating disorders  
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Kaplan and Sadock’s Synopsis of Psychiatry (Sadock and Sadock, 2003) and the DSM-
IV-TR (American Psychiatric Association, 2000) was used as a reference to discuss the 
clinical definitions and psychodynamics issues of the disorders.  
Anxiety Disorders 
 Anxiety disorders are among the most prevalent psychiatric conditions in the 
United States and in most other populations studied. Most common anxiety disorders 
among 18-25 years olds may include Generalized Anxiety Disorder (GAD), and Social 
Phobias. Persons with GAD seem to be anxious about almost everything. They 
experience excessive anxiety and worry about several events or activities for most days 
during at least a 6-month period. The worry is difficult to control and is associated with 
somatic symptoms such as muscle tension, irritability, difficulty sleeping, and 
restlessness. Social Phobia consists of a marked persistent fear of one or more social or 
performance situations in which the person is exposed to unfamiliar people or to possible 
scrutiny by others. The individual fears that he or she will act in a way that will be 
humiliating or embarrassing.  
 How should art therapy with a transpersonal component be utilized with young 
adults suffering from GAD or Social Phobia? How would creating artwork be useful? 
With an anxious person, uncovering and exploring the dynamics underlying the anxiety 
and dealing with pervasive thoughts of worry are central to treatment. Cognitive 
behavioral, supportive, and insight-oriented approaches would be beneficial to the 
individual. Some data indicates that life events are associated with the onset of 
generalized anxiety disorder: The occurrence of several negative life events greatly 
increases the likelihood that the disorder will develop. As mentioned throughout the 
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literature emerging adulthood is full of significant life events and lasting decisions can be 
made about ones life. Asking the client/patient to create artwork about these negative life 
events may be beneficial in providing the client with a clearer understanding of what his 
or her anxiety may mean in his/her current life as a young adult. Initially the patient may 
be too anxious to draw and may not be ready to externalize their fears on paper. 
Therefore, helping the client to become grounded and self-aware through relaxation 
techniques might be beneficial. Once a good rapport is established with the therapist the 
patient may then feel calm enough to externalize his/her issues and discuss their meaning 
in the artwork.  In the beginning of therapy the anxious patient should be given the option 
of more controlled media such as pencils, markers, or crayons. Looser media such as 
watercolor, cra-pas or paints may produce more anxiety than intended. Looser media may 
be introduced later on in the therapy process. Possible themes that may be addressed 
during therapy using a transpersonal component could be making sense of transition or 
change, how negative or positive events have impacted the client’s life, decision-making, 
career choices, relationship issues, catharsis, understanding that the client’s life is 
meaningful, and emotional expression.   
Similar to social phobia behavior therapy and insight oriented therapy may best 
treat this diagnosis.  Art therapy with a transpersonal component seems to be useful as 
well. Possibly taking a more abstract approach and asking the young adult to draw what 
social phobia means to them may be a place to start a dialogue about what the experience 
has been like for the client. As therapy develops the client could draw the actual phobic 
situation and then in the second drawing he/she could draw what they would want to 
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happen instead of what they think is going to happen and explore the meaning and 
feelings behind these two images.   
Mood Disorders 
According to Kaplan and Sadock (2003), a mood disorder is characterized by a 
disturbance in a person’s internal emotional experience. Two of the most common mood 
disorders are depression and bi-polar disorder. Depressions is a persistent and pervasive 
feeling of sadness or hopelessness that is often associated with weight loss or gain, sleep 
disturbances, disturbances of sexual function, and feelings of guilt, self-blame or shame. 
Bipolar disorder is marked by moods that shift from high to low in cycles that vary 
severely. The two poles of bi-polar disorder are mania and depression. Mania is 
characterized by moods of extreme elation, energy, reckless behavior, little need of sleep, 
delusions, and sometimes hallucinations. Treatment such as hospitalization, interpersonal 
therapy, behavior therapy, psychoanalytically oriented therapy, and family therapy may 
be beneficial to the client. Once the patient is less acute then insight-oriented approaches 
can take effect. Asking the young adult to create a collage about meaningful aspects of 
their life such as: family, friends, school, work, dreams, and hopes may help them feel 
like they have a reason to live and put their life into perspective. Also exploring with the 
young adult how he/she understands what persistent feelings of sadness may mean in 
their current life and how they experience this aspect of themselves.  
However, a person suffering from a manic episode would tend to or probaby 
produce artwork that may be colorful and have no boundaries. It would be important to 
help contain the client by supplying more controlled media such as pencils, pens, 
markers, colored pencils and so on. It may be difficult for a client experiencing a manic 
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episode to reflect on meaning in his/her life until the episode has passed. The main goal 
here is to contain and provide safety and empathy. Transpersonal approaches may not be 
appropriate because the client may be grandiose and thinking of God in a delusional 
manner or playing devil’s advocate.  
Substance Abuse 
Substance abuse is a maladaptive pattern of substance use, leading to clinically  
significant impairment or distress. There is a need for markedly increased amounts of the 
substance to achieve desired effect, the substance is often taken in larger amounts or over 
a longer period than was intended, there is a persistent desire or unsuccessful efforts to 
cut down or control substance use, a great deal of time is spent in activities necessary to 
obtain the substance, use the substance or recover from the effects, and important social, 
occupational, or recreational activities are given up or reduced because of substance use.  
Drug and alcohol use is prevalent among 18-25 years olds and is only one aspect 
of risky behaviors young adults may participate in (Kenny & Sirin, 2006). Young adults 
may drink socially and to have fun, but many young adults may drink to self-medicate 
and fill emptiness. Since young adulthood seems to be full of important life decisions and 
adult responsibilities, this may overwhelm certain individuals who then may turn to 
substances for solace and avoidance of reality.  
After the client has gone through detoxification, withdrawal, and rehabilitation 
then psychotherapy can begin. Focusing on what the client finds meaningful in their life 
such as friends, family, career, school, goals and aspirations may be a good place to start 
because the young adult has their whole life ahead of them. Supporting, building 
confidence, and encouraging the young adult to explore the different avenues of what 
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they can do with their life may provide the substance-using client with the idea of self 
worth and meaning. Asking the client to draw what they think it means to be sober may 
also elicit more meaningful ideas about who they are as a person and what they can or 
cannot accomplish as a sober person. Also understanding what the substance is blocking 
out or defending against may slowly allow for emotional expression.  
Eating Disorders 
 There are two main types of eating disorders, Anorexia Nervosa and Bulimia 
Nervosa. Anorexia is characterized by a refusal to eat that leads to below normal body 
weight. According to the DSM-IV-TR the most common age of onset in between 14-18 
years old. Bulimia Nervosa is characterized by repeated binge eating followed by self-
induced vomiting, using laxatives, fasting, or excessive exercise to maintain body weight. 
The onset of Bulimia Nervosa is often later in adolescence than that of anorexia nervosa. 
The onset may even occur in early or middle-adulthood. Occasional symptoms of bulimia 
nervosa, such as episodes of binge eating and purging, have been reported in up to 40 
percent of college women.  Individuals suffering from eating disorders are typically 
described as having low self-esteem and feeling inadequate. People with eating disorders 
often fear sexual maturation and have trouble coping with stress.  
 Women suffering from anorexia often appear severely underweight and as a result 
are easier to diagnose. However, with bulimics, the behavior is usually secretive and 
harder to detect than anorexia, because people suffering from bulimia are usually within 
normal weight range but may perceive herself as over or underweight. Therefore, asking 
the young adult to draw what recovery means to them may assist in letting go of the 
eating disorder and slowly let their life take form. Art therapy tasks with the patient 
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should possibly address issues of control and cognitive distortions. Because people with 
Bulimia often feel out of control, providing structured media may best serve the client in 
creating artwork. Possibly asking the client to create a self-portrait about meaningful 
aspects of herself can assist in identity development. Also asking the client to think about 
what the act of purging means for her in her life. What is she purging out? What does 
food mean in her life? Also asking the client what having an eating disorder means to her, 
and how the disorder helps and hurts her may be helpful to explore in treatment and the 
experience of purging.  
 On the contrary, anorexia nervosa is characterized by a need to control food 
intake, restrictive affect and behavior. Some of the characteristics of the artwork that may 
emerge are constriction of space, minimal expressiveness and use of color, and body-
image distortions. Art therapy tasks could also address issues of control and cognitive 
distortions. However, anorexic patients would benefit from less structured media, for 
example watercolor, to promote emotional expression and catharsis. Similar to the 
bulimic patient, asking the anorexic patient what it means to restrict and what it means to 
take in. What is the anorexic patient trying to restrict out? What does food mean in her 
life? Encouraging the client to build on meaningful aspects of her life through creativity 
and artwork may be beneficial as well.  
Another transpersonal art therapy task that might be useful is asking the client to 
create a “meaning box,” where the client would collect different objects that meant 
something to her and place them in the box. Instead of feeling like she cannot fill herself 
with meaning (or food for that matter), she can fill her box and think about things that are 
important and special to her. Understanding how the anorexic and bulimic young adult 
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perceives or makes sense of her eating disorder may also be important information for a 
therapist to know and incorporate in the treatment process. 
Researcher’s Final Thoughts 
Since the ages between 18-25 are marked by frequent change due to many 
possibilities in love, work and worldviews being explored (Arnett, 2000), transpersonal 
art therapy may be beneficial to this particular population in guiding them through this 
introspective and possibly transformative time. By the end of the late twenties, many 
people have made life choices that have lasting ramifications. When adults later consider 
the most important events in their lives, they more often than not name events that 
occurred during this period of life (Arnett, 2000). Therefore, applying a transpersonal art 
therapy perspective may be beneficial in providing the young adult with understanding 
meaning in their lives during this chaotic time period. For a young adult to be able to take 
a step back and view his/her life as meaningful journey that is full of possibilities, may 
assist in providing a society full of self aware individuals who take the time to be 
thoughtful about how their choices will impact the rest of their life.  
In some cases, mental illness may represent developmental difficulties in 
individuals undergoing profound and important change, such as the young adult. In such 
cases, treatment could focus on safely supporting and guiding this process rather, than 
suppressing it. Important transformations in life typically take a long time and can be 
emotionally difficult, painful, or unpleasant experiences. Lasting transformation rarely 
occurs through comfort and safety as evidenced by the two subjects experience of 
transition or change. Change/transformation is rather gradual, often unwelcome and 
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typically occurring at a time of personal difficulty, stress, or suffering. But the impact of 
transition or change on an individual’s life can be rather positive and fulfilling.  
Limitations of the Study 
It should be noted that this study had several limitations in regards to emerging 
adults creating artwork about significant events and viewing it through a transpersonal 
lens. The first limitation was that the small number of subjects that were recruited to 
create artwork about significant events delimited the study. This study was based on a 
phenomenological methodology, therefore the goal of the study was to understand and 
describe the experience of creating artwork about significant events and viewing the 
artwork through a transpersonal lens by obtaining valid information from each individual, 
not quantifiable data. Consequently, the results cannot be generalized to the population at 
large. However, the design of phenomenological research is to understand the in depth 
experience of the phenomena being explored and not in large numbers. 
 The subjects consisted of one Asian-American male, and one Caucasian female 
both 24-years of age. The identified themes and the description of the experience may 
have been different if a young adult from an African American, Native American, or 
Hispanic background participated in the study.  Also, the male’s affective experience 
should not be generalized to explain the experience of all males creating artwork about 
transition or change and viewing it through a transpersonal lens. Also in addition the 
female affective experience should not be generalized to explain the experience of all 
females creating artwork and viewing it through a transpersonal lens. The directive to 
draw a significant event that led to transition or change also limits the study. The 
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identified themes may have been different if the subjects were instructed to just draw a 
significant event. The meaning possilby would have emerged as the interview went on.  
 This study focused on how “normal” emerging adults experience transition or 
change and how they found meaning or purpose from the event. This study may have 
been different if it focused on emerging adults who were diagnosed with mental illness 
and how they experience transition or change. Finally, the results section may be biased 
due to the researchers perception of what the two subjects reported the experience of 
transition or change to be like.  
 Because Moustakas (1994) phenomenological research methods were not created 
for art therapists the study may relied too heavily on the verbal aspect of the subjects and 
not on the artwork. Possibly integrating the imaginative variation section with the 
artwork as the foundation for the story telling may have provided for more unconscious 
material to come forth. More information about the subjects and researchers transference 
and countertransference may have provided a deeper understanding of the power and 
meaning the image holds. 
 Implications for Future Research 
This qualitative phenomenological research study was an attempt to understand 
how normal emerging adults found meaning and purpose in their lives from a significant 
event(s) that led to transition or change, and what impact this event may have had. The 
subjects were asked to view his/her significant event through a transpersonal lens. There 
are four suggested directions for future research: 
1) Based on the identified limitations of the study, the small number of subjects,  
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the limited age range, and lack of Native American, African American or 
Hispanic subjects could be addressed in a future study. Recruiting a more 
diverse group of subjects may provide additional support for the major themes 
in this study.   
2) A study that possibly focuses on more research involving psychopathology   
      between 18-25 years of age may be beneficial in understanding important       
      issues and what  direction to take therapy. 
3)   Another study could focus on how male and female subjects differ when  
      creating meaning in their life. What aspects o f life do males find meaningful    
      and what aspects of life do females find meaningful. A study that compares       
      the two sexes may be beneficial. 
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CHAPTER 6: SUMMARY AND CONCLUSIONS 
The purpose of this phenomenological study was to attempt to understand how 
healthy emerging adults found meaning and purpose in their lives through a significant 
event that led to transition or change, and what impact this event might have had. The 
subjects were asked to draw their significant event with an attempt to understand it 
through a transpersonal lens. Two emerging adults were recruited to create artwork about 
significant events. The participants interview responses and artwork were examined and 
analyzed using a phenomenological approach to explore if viewing a significant event 
through a transpersonal lens was beneficial to emerging adults understanding what 
impact the event had towards the development of their lives. 
The common themes found that could explain emerging adults experience of 
transition or change via a significant event were: 
• Religious experience/Relational experience 
• Period of Doubt 
• The impact/meaning 
• Description of feeling/thoughts 
• Personal transformation and Growth 
• Reference to familial and cultural standards 
• The anticipated course of events 
 The participants appeared to naturally assign meaning and purpose to their chosen 
significant events. On further questioning about how the significant event impacted his or 
her lives, each participant seemed to experience change for the better. Initially, 
experiencing the transition or change seemed to overwhelm and scare the participants, 
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but as the anxiety lessened the subjects seemed to let go of control and who they thought 
they were. Assigning meaning to the experience of change or transition seemed to be a 
natural response from the subjects, therefore lessening any anxiety. Therefore, 
transpersonal approaches may be beneficial to the emerging adult population.  
 From the identified themes and the literature review, the study concluded that the 
use of art creation with a transpersonal component in a clinical setting could be beneficial 
to young adults that suffer from a lack of meaning, purpose, and direction in their lives. 
Art creation with a transpersonal component may also be beneficial to normal individuals 
who would like to further explore the issues of meaning or purpose in their lives in order 
to prepare for young adulthood.  Because young adulthood is full of endless possibilities 
in love and work, understanding what is meaningful to the young adult may provide a 
stable foundation for growth and transition and how to make sense of change and deal 
with life’s challenges. Diagnosis such as mood disorders, anxiety disorders, substance 
abuse, and eating disorders, may benefit from finding meaning and purpose in their lives 
since there is often a lack of meaning and purpose within these diagnoses. Because 
various meaningful decisions seem to take place at this life stage, a transpersonal 
approach promotes and understands how the young adult creates meaning and feels 
fulfilled, or not in their lives.  
If emerging adults understand and explore how meaning and purpose affects their 
lives, this may lead to a more content sense of self in the world and a smoother transition 
to adulthood and possibly a more happy and fulfilled life. This approach may not be 
appropriate for clients who are psychotic and or delusional. In addition, a transpersonal 
approach in therapy may be utilized later on in treatment once concrete goals and a good 
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rapport between therapist and client have been established. The artwork seemed to illicit 
memories of the event, enhanced participants verbalization and meaning making abilities, 
assisted participants in retelling the story of the event, brought forth unconscious issues 
and appeared enjoyable and fun to engage in the creative process.  Finally, future 
research should directly examine the psychological/spiritual benefits of art therapy with a 
transpersonal component with young adults 18-25 years of age with a mental illness. 
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Appendix A 
Drexel University 
Consent to Take Part in a Research Study 
 
 
1.   SUBJECTS NAME:         
 
2. TITLE OF RESEARCH: Understanding the Impact of Transition or Change Via 
an Event in Emerging Adults Lives Through Art Making With a Transpersonal 
Lens: A Phenomenological Study 
 
3.   INVESTIGATORS NAME: Dr. Betty Hartzell, PhD, ATR-BC, LPC 
      CO-INVESTIGATORS NAME: Marilyn Bruno BFA  
 
4.   RESEARCH ENTITY: Drexel University 
 
5. CONSENTING FOR THE RESEARCH STUDY: This is a long and important       
document. If you sign it, you will be authorizing Drexel University and its 
researchers to perform research studies on you. You should take the time and 
carefully read it. You can also take a copy of this consent form to discuss it with 
family members, attorney or any one else you would like before you sign it. 
Please do not sign it unless you are comfortable in participating in this study. 
 
6. PURPOSE OF RESEARCH: You are being asked to participate in a research  
study. The purpose of this study is to understand how emerging adults found 
meaning and purpose in their lives from a significant event (s) that led to 
transition or change and what impact this event may have had. The subjects will 
be asked to draw their significant event(s) with an attempt to understand it 
through a transpersonal lens. Transpersonal art therapy focuses on understanding 
meaning and purpose in a person’s life through art. You will be asked to draw a 
picture about a significant event(s) either current or past that led to transition or 
change in your life. What is meant by a significant event is anything having to do 
with a change that took place in your life either physically, cognitively, 
emotionally, psychologically, or spiritually that left an impact on your life some 
how. Ideally 3 volunteers with a minimum of 2 will be selected to participate. 
Volunteers will be selected in the order they respond and qualify for the study. In 
order to qualify for the study you must be between ages 18-25 years old and a 
student at Drexel University. Volunteers must have been enrolled in school for 
atleast one year if you are a graduate student, or at least two years as an 
undergraduate student without a leave of absence. 
 
7.  PROCEDURES AND DURATION: You understand that the following things  
      will be done: 
 
          176 
• Create Artwork: The first part of the study will ask you to draw a 
picture about a significant event(s) either current or past that led to 
transition or change in your life. You will be allowed to use any or 
all of the materials provided. You will have between 15-30 
minutes to complete the drawing.  
• Semi-structured interview: After you finish the first drawing, you 
will be asked about the drawing, what you thought about and how 
you felt while making the drawing.  
• This study will take approximately 2 hours. 
  
 
8. RISKS AND DISCOMFORTS/CONSTRAINTS: 
• You may feel some anxiety or discomfort when recalling events from      
   your life.  
• You may feel some anxiety or discomfort during the drawing process if   
   you are not familiar with making artwork. 
• If, in the unlikely event that you feel upset after the research session you   
   can call the Drexel’s Student Counseling Services at 215-762-7625. 
• The interview will consist of questions about your life and if you  
   become uncomfortable at any time while being asked different questions  
   you are allowed to pass and move on to another question. 
 
9. UNFORSEEN RISKS: Participation this study may involve unforeseen risks. If 
any unforeseen risks should occur, the Office of Research Compliance will be 
notified. 
 
10. BENEFITS: The benefits of participating in this study may include: you may 
gain insight about meaning and purpose in your life. The field of art therapy may 
gain a better understanding of transpersonal art therapy. There also may be no 
direct benefits from participating in this study. 
 
11. ALTERNATIVE PROCEDURES: There are no other procedures similar to this 
one available. Therefore, if you are uncomfortable or unsure about this study you 
have the option not to participate.  
 
12. REASONS FOR REMOVAL FROM THE STUDY: You may be required to      
      stop the study before the end for any of the following reason: If all or part of   
      the study is discontinued for any reasons by the investigator, or university  
      authorities. 
 
 
 
13. VOLUNTARY PARTICIPATION: Participation in this study is voluntary, and 
you can refuse to be in the study or stop at any time. There will be no negative 
consequences if you decide not to participate or to stop. Any fee you will be paid 
will be determined by the amount of time you spend in the study. To receive the 
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twenty-dollar cash stipend you will have had to have attended and completed the 
data collection session and semi-structured interview. 
            
14. STIPEND/REIMBURSMENT: After full participation in the research study 
            involving the data collection session and semi-structured interview process you  
            will be provided with a twenty-dollar cash stipend for your involvement in the 
            study. 
 
15. RESPONSIBILITY FOR COST: The investigator will provide any materials  
used during the study. You are not responsible for any costs related in the study 
 
16. IN CASE OF INJURY: If you have any questions or believe you have been   
      injured in any way by being in this research study, you should contact Dr. Betty  
      Hartzell at telephone number (215)-762-3767. However, neither the investigator  
      nor Drexel University will make payment for injury, illness, or other loss resulting  
      from your being in this research project. If you are injured by this research 
      activity, medical care including hospitalization is available, but may result in  
      costs to you or your insurance company because the University does not agree to  
      pay for such costs. If you are injured or have an adverse reaction, you should also  
      contact the Office of Research Compliance at 215-762-3453. 
 
17. CONFIDENTIALITY: In any publication or presentation of research results, 
      your identity will be kept confidential, but there is a possibility that records which       
      identify you may be inspected by authorized individuals such as the institutional  
      review boards (IRB), or employees conducting peer review activities. All names  
      will be replaced with pseudonyms chosen by you to further protect your identity  
 and to make sure information is not directly connected to you. 
18. OTHER CONSIDERATIONS: If new information becomes known that will  
      affect you or might change your decision to be in this study, you will be informed     
      by the investigator. If you are feeling distressed by the interview process or by the  
      art making session, you may contact Drexel University’s Student Counseling  
      Center at 215-762-7625. 
       
 
 
19. CONSENT: 
 • I have been informed of the reasons for this study. 
• I have had the study explained to me. 
• I have had all of my questions answered. 
• I have carefully read this consent form, have initialed each page, and have    
   received a signed copy. 
• I give consent/permission voluntarily. 
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Subject or Legally Authorized Representative    Date 
 
 
 
             
Investigator or Individual Obtaining this Consent                           Date 
 
 
 
 
List of Individuals Authorized to Obtain Consent/Permission 
Name          Title                 Day Phone #                24 Hour 
Phone # 
Dr. Betty Hartzell, PhD Primary Investigator   215-762-3767               215-762-3767 
Marilyn Bruno, Co-Investigator                610-659-4768               610-659-4768 
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Appendix B 
 
 
 
Research Title 
Understanding the Impact of Transition or Change Via an Event in Emerging Adults 
Lives Through Art Making With a Transpersonal Lens: A Phenomenological Study 
 
Research Objective 
The purpose of this study is to look at significant events that were a catalyst for transition 
or change in young adults lives, and what impact these events may have had. Volunteers 
will be making artwork about this significant event. The researcher will attempt to 
understand this event through a transpersonal lens. Transpersonal art therapy looks at 
meaning and purpose in a person’s life through art.   
 
You may be eligible to participate in this study if you meet the 
following inclusions criteria: 
 
•  18-25 years of age 
• Enrolled at Drexel University 
• Graduate students must have been enrolled and attended for one year 
• Undergraduate students must have been enrolled in and attended school 
for two consecutive years 
• No history of psychiatric or substance abuse hospitalizations 
• Must not be a Creative Arts in Therapy student 
 
Location of the research and person to contact for further Information 
This research is approved by the Institutional Review Board. 
If you are interested in participating in this study please contact: 
 
Marilyn Bruno  
                        610-659-4768 
Time and location of the study will be in the Bellet Building of    
Drexel University’s Hahnemann Center City Campus 
 
A 20$ cash stipend will be provided after each volunteer’s completion of the study 
Volunteers will be selected on a first come first serve basis 
Study will take approximately 2 hours 
             
This research is conducted by a researcher who is a member of Drexel University 
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Appendix C 
Interview Guide 
Interview Objectives  
• To further understand the experience of transition or change from a significant event,  
   and what impact the event had on the participant’s life.     
• To further understand how creating art and viewing it through a transpersonal lens can    
  assist the emerging adult in finding meaning and purpose for their lives.  
1. Tell me about the artwork? 
2. What is it like to think about the event and then draw it? 
3. Any difference between drawing the event and saying it? 
4. How old were you when this significant event took place? 
5. In what way did this significant event have an impact on your life? 
6. What were your thoughts and feelings during this time? 
7. Did this significant event lead to transition or change in your life? If so, how? 
8. What was it like to experience transition or change? 
9.   Did this event have a particular meaning?   
           10.  What resulted from this significant event? 
